


Sisukord

Olen alati olnud keelekimblusmeetodi
suur pooldaja Paul-Eerik Rummo
Head sobrad! Laine Jdnes
Mis on keelekiimblus?
Turvaline ja rikastav 6pikeskkond — au-
tentsus — aktiivne 6ppimine — 6ppima
Oppimine — koostdod
Eesti keeleklimblusprogramm

Toomas Hendrik llves
See algas Eesti-Kanada projektist
Keelekimblusprogrammi koondunud
asutustes on keelekimblusel mitu nagu
Programmi juhtimine ja programmi
arendamine
Eesti partnerid 1998-2010

Kommentaar: Tonis Kdrema
Rahvusvahelised partnerid 1998-2010
Valiskogemused
Keelekimblusprogrammi rakendamise
Ulesanded
Programmi néukogu ja/voi juhtkomitee
likmed aastail 2000-2010

Kommentaar: Natalja Mjalitsina
Keelekimblusprogrammi strateegiline
plaan aastail 2009-2013
Valikuvoimalused
Keelekiimblusprogrammiga liitunud
lasteaiad ja koolid
Laste arv keeleklimblusprogrammis
Saavutused

Kommentaar: Enn Pdrtel

Kommentaar: Margarita Kuusmaa

Kommentaar: Artem Davidjants

Keelekimbluskonverentsid

Katkeid konverentsipdevikust

Aime Jaagus
Tunnustused Euroopa tasandil
Tunnustused Eesti tasandil
Tunnustused keelekimblusprogrammi
tasandil
Irina Bahramova — innukas ja sartsakas
Opetaja, Natalja Vergun
Noustamine on monus kooskulgemine
Kommentaare noustajatelt
Valikkursus Keelekiimblus eelkoolis ja
esimeses kooliastmes Tallinna Ulikoolis
Keelekimblusprogrammi uurimustest
Tellitud uuringud
Eesti keelekimblusprogrammiga
seotud teadustodd Ulikoolides
Keelekiimblusprogrammi Lapse-
vanemate Liit
Suurepdrane voimalus jatkuvalt
Oppida Janar Holm

Contents

| have always been a big supporter
of the language immersion method
Paul-Eerik Rummo
Dear friends Laine Jédnes
What is language immersion?
Secure and enriching study environment
— authenticity — active study — learning to
study — cooperation
Estonian Language Immersion Programme
Toomas Hendrik Ilves
It started with an Estonian-Canadian joint
project
Language immersion has many faces in
the agencies
Management of the programme
Estonia’s partners 1998-2010
Comments. Tonis Kdrema
International partners 1998-2010
Foreign Experience
Areas of responsibility
Members of the programme supervisory
board and/or management committee
in 2000-2010
Comments. Natalja Mjalitsina
Strategic plan for the Language Immer-
sion Programme for 2009-2013
Possibilities
Kindergartens and schools that have
joined the language immersion programme
Number of children in the language im-
mersion programme
Achievements
Comments. Enn Péirtel
Comments. Margarita Kuusmaa
Comments. Artem Davidjants

Language immersion conferences
Excerpts from the conference diary
Aime Jaagus

Recognition at the European level

Recognition at the Estonian level

Recognition of the Language Immersion

Programme

Irina Bahramova - an inspirational and

engaging teacher Natalja Vergun

Consultation Ténis Lukas

Comments

Elective course Language immersion in

preschool and the first level of school at

Tallinn University

About research on the language immer-

sion programme

University research papers related to Es-

tonia’s language immersion programme

Association of Parents of Language Im-

mersion Students

A great opportunity to continue learning

Janar Holm

A Bcerna 6o 6ONbWVIM MPUBEPKEHLIEM
nporpammbl Paul-Eerik Rummo
Hoporue opy3ba! Laine Jdnes
Y70 Takoe A3bIKoBOE MOrpyxeHne?
CnokoiHas 1 oboraljatolias yuebHas
aTMochepa — NOAIMHHOCTb —
aKTMBHas yyeba — yMeHe yuuTbcaA —
COTPYAHMYECTBO
[porpamma A3bIKOBOro NOrPYKEHSA
ScToHun Toomas Hendrik llves
ITO HayanoCh C 3CTOHCKO-KaHafACKOro
npoeKTa
A3bIKOBOE MOrpYyKEHNE NMEET B KaXKAOM
yUYpexaeHumn ceoe InLUo
PYKOBOACTBO 1 pa3BuTME MPOrPamMMbl
JCTOHCKMe napTHepbl B 1998-2010 roaax
KommeHTapwui: Ténis Kdrema
3apybexHble napTHepbl 1998-2010
3apybexKHbI onbIT
Cdepbl OTBETCTBEHHOCTH
YneHbl CoBeTa NPOrpammbl 1/ niu
pykosoadllero komuteta B 2000-2010 rr.
KommeHTapwin: Natalja Mjalitsina
CTpaTermueckunii niaH nporpammbl
A3bIKOBOIO norpyxernd Ha 2009-2013 rr.
Bo3moxHOCTV BbIbOpa
[leTckre capbl 1 WKOMbI yYacTsyloLive B
nporpamme A3bIKOBOrO MOrPYyKeHMA
Yncno peteir, obyyvaroLmxca no
nporpamme A3bIKOBOrO MOrPYyKeHMA
[octmkeHua
KommeHTapwit: Enn Pdrtel
KommeHTapwun: Margarita Kuusmaa
KommeHTapwit: Artem Davidjants

TemaTnyeckre KoHdepeHL M No
nporpamme.
HE‘KOTOpble MHEHWA Y4YaCTHNKOB
KOHbepeHL M.
Aime Jaagus
[Mpv3HaHWA B EBpONe
[MpW3HaHWA B DCTOHMM
[MpY3HaHWA Ha YPOBHE NPOrpaMmbl
A3bIKOBOIO MOrpyKeHua ViprHa
BaxpamoBa, ycepaHada 1 sHepruyHan
yunTensHvla Natalja Vergun
KoHcynbTaumm — o6beagnHAIoLLMIA NOTOK
Ténis Lukas
KommeHTapui KoHCYNbTaHTOB
06 nccnepoBaHMUAx
3akasaHHble nccnefosaHnA
HayuHble paboTbl B yHMBEPCUTETAX
CBA3aHHbIE C MPOrpPaMmMON A3bIKOBOTO
norpyxeHna
Colo3 poguteneit yyatmxca no
nporpamme A3bIKOBOTO NOrPYKeHMA
[MpeKpacHaa BO3MOXHOCTb YUMUTbCA
nanblwe Janar Holm




PAUL-EERIK RUMMO

Olen alati olnugd

keelekUmblusmeetodi

suur pooldaja
| have always been a big
supporter of the language
immersion method

Riigikogu kultuurikomisjoni liige, keelekiimblusprogrammi juhtkomitee liige
member of the Cultural Affairs Committee of the Riigikogu (parliament), member of the steering committee of the language immersion programme
usieH KoMUCCUU No Ky/ibmype Putizukoay, unieH pykosooawe2o Komumema npo2pammel A36IK08020 NO2PYKeHUA

Olen alati olnud keelekiimblusmeetodi suur
pooldaja. Traditsioonilistest meetoditest aktiiv-
sema ja tbhusamana ning mitmesugustest
intensiivéppevéimalustest péhjalikumana on
see oma eeliseid igati téestanud.

Lisaks on keelekiimblusel see ainulaadne
vddrtus, et ta stivendab véora keele éppijal oma
emakeele taju. See on suur asi niihdsti puht-
tunnetuslikult kui ka praktiliselt. Tunnetuslikult
avardab mitme keele samavddrne valdamine
oluliselt inimese teadvust ning maailmapilti,
praktiliselt avab aga tee mitme huvitava ja
perspektiivika elukutse juurde télkimisest diplo-
maatiani.

On vdga tdnuvddrne, et algsest n-6 puhtast
keeledppest on keelektimblus nidid Eestiski
Jjéudnud I6imitud keele- ja aine6ppeni. See
suurendab veelgi tema rakenduslikku vddirtust.

Minu seisukoht on jatkuvalt, et keelekiimblu-
sest peaks saama pohiline eesti keele épetuse/
O6ppimise meetod Eesti muukeelsetes lasteae-
dades ning péhikoolides. Ukski teine tee ei anna

paremaid véimalusi keel péhikooli [6puks nii
hdisti selgeks saada, et edasiéppimine eesti-
keelses gimnaasiumis voi kutsekoolis ei nbuaks
kehva keeleoskuse pdrast lisapingutusi. Vene voi
mis tahes muu kodukeelega lapsed ja noored
Eestis on meie kaasmaalased, kelle voimalikult
varajane vastuvotmine meie keeleruumi on hea
koigile. Keelekiimblus véimaldab seda ideaalselt,
ré6vimata samaaegu kelleltki tema emakeelega
seotud identiteeti.

I have always been a big supporter of the lan-
guage immersion method. As the most active
and effective of the traditional methods and

the most comprehensive of the many ways of
intensive study, language immersion has always
proved its advantages.

In addition, language immersion also has the
unique value of deepening the learner’s under-
standing of his or her mother tongue. This is
quite a big deal, both on the purely intuitive and
practical level. For one thing, equal proficiency in
more than one language significantly broadens
aperson’s consciousness and worldview, and

its practical value is that it opens the way to a
number of interesting, promising careers ranging
from translating to diplomacy.

It is very praiseworthy that from its initial form of
“pure” language learning, language immer-

sion has now reached the stage of Content and
Language Integrated Learning. This will raise its
practical, applied value even more.

My position continues to be that language

A BCcerna obin 60nbLUMM

NPUBEPXKEHLIEM
NPOrPammbl

immersion should be the primary method for
teaching and learning Estonian in all Estonian
nursery schools and basic schools with a non-
Estonian language of instruction. No other route
will create better opportunities to master the
language by the end of basic school, render-
ing any additional effort due to poor language
proficiency unnecessary for those entering an
Estonian-language upper secondary school or
vocational school. Children and young adults
who speak Russian or another language at
home are our compatriots, and accepting them
into our linguistic space as early as possible is
good for everyone. Language immersion is an
ideal way to do this, and one that does not strip
anyone of their identity related to their mother
tongue.

A 8ceeda bbin 6obLUUM NpUBEDKEHUEM
Npo2pammel A3bIKOBO20 No2pyKeHuA. Caoeli
AKMUBHOCMbIO, 3(hheKMUBHOCMbIO U
0CHOBAMEILHOCMBIO OHA 80 MHO20M
Npesocxooum pasuyHsle mpaouyuoHHble U
UHMeHCUBHble Memo0obl 0OYYeHUS.

A3bik0BOE NO2PYKeHuUe obnadaem ewje
O0HUM UEHHBIM Ka4ecmaom — yesybnsaem
NO3HAHUA POOHO20 A3bIKA NPU 06y4eHUU
HA UHOCMPAHHOM. 3Ma YeHHoCMb Umeem
KaK 4ucmo no3HasamesibHoe, Mak u
npaxkmuyeckoe caolcmeo.

Yepes sn1adeHue HeCKOMbKUMU A36IKamu
CYWECMBeHHO pacluupaomca 3HaHUA

U Kpy2030p 4es108eKd, 8 NPAKMUYECKOM
CMbICTIE OMKPLIBAEMCA 00P02a KO MHO2UM
UHMepecHsIM U NepCnekmuBHbIM NPOGHeCCUaM
— 0m nepegoda 0o duNIOMAamuul.

3ameyamernbHO Mo, YUMo U3 «4UCMO20»
06y YEHUA A3bIKY, A3bIKOBOE NOPYKEeHUE
8 ICMOHUU CMAsio UHMe2pUpPOBAaHHbIM
MemoOOM NO3HAHUA A3bIKOB U Y4ebHbIX
npeomemos.

A, KaK u npexoe, cyumaro, 4mo A36lKosoe
nozpy»xeHue 00IKHO NPespamMuUMbCA 8
0CHO8HOU Memo0 0by4eHUA/0871a0eHUA
3CMOHCKUM A3bIKOM 8 HE3CMOHCKUX 0emcadax
U OCHOBHbIX WKOAAX HAWwet Cmparsl. Hu 00uH
0Opy2ol Memod He dacm J1y4weti 803MOXHOCMU
XOpOWIO 08/1a0emb A3bIKOM K MOMeHMY
OKOHYAHUA OCHOBHOU LWKOSTbI. B OasbHelitem
K€ 3MO NO380/1UM YCNEWHO NPOOOIKAMb
yyeby KaK 8 3CMOHCKOU 2UMHA3UU, MAK U 8
NpogeccuoHaneHOM y4unuLle, He npuiazas
dononHumerbHbix ycunud. B 3cmoHuu

0emu u Mos1o0exb, Kakum bbl HU Obis1 UX
0oMawHUG A3bIK, ABMAOMCA HAWUMU
coomeyecmeeHHUKAamu, U ux Haubonee paHee
c/usHUe ¢ Haulell A3vikosol cpedoli — 671a20
0718 8CeX HAC. A3bIKOBOe NoepyxeHue 0aem
UOeasbHyIo 803MOXHOCMb MO Peanu308ame,
He NocAas Npu 3mMom Ha UOeHMUYHOCMb C
DOOHbIM S3bIKOM.



Head sobrad!

LAINE JANES
kultuuriminister
Minister of Culture
MUHUCMP Kyslbmypebl

Nididseks on keelekimblusprogrammi raken-
datud Eestis juba kimme aastat ning me véime
ré6msalt tédeda, et selle abil ja toel on meie
riigis dles kasvanud suur hulk véimekaid ning
laia silmaringiga noori. Keelekiimblusprogramm
voimaldab lapsel hoida sidemeid oma keele ja
kultuuriga, samaaegu omandada uusi teadmisi
eesti keeles ning olla osaline Eesti kultuuriruumis.

Hea meel on selle (le, et on murtud mddidid ja
kartused, mis tekkisid keelekimbluse algaastail.
Programmi edukust nditab koolide, lasteaedade
ja dpilaste arv, kes on selle stisteemiga aastate
Jjooksul liitunud, ning see arv aina kasvab.
Keelekiimblus kogub tiha suuremat populaar-
sust ka lapsevanemate hulgas, sest lapsed on
voimelised épinguid jdtkama mitmes keeles —
emakeeles, eesti keeles ning voorkeeles.

Kimme aastat on omamoodi pikk, aga samas
ka liihike aeg. Suur t66 on véga paljude inimeste
Ja organisatsioonidega (iheskoos juba tehtud,
kuid kindlasti on veel palju teha ning areneda.

Soovin kéigile selleks jéudu!

Dear friends,

The language immersion programme has

been in operation for 10 years in Estonia. It is a
pleasure to look back and say that thanks to the
programme, quite a number of capable and
broad-minded young people have grown up in
this country of ours. The language immersion
programme gives children an opportunity to
maintain their ties with their language and cul-
ture while acquiring new knowledge in Estonian
and to be a part of the Estonian cultural space.

Itis also a pleasure to note that the myths and
fears that arose in the early years of language
immersion have since been discredited. The suc-
cess of the programme can be measured by the
number of schools, nursery schools and students
who have joined the programme over the years.
And the number is growing. Language immer-
sion is gaining popularity among parents as well
— because children are capable of continuing
their studies in many languages — their mother
tongue, Estonian or foreign languages.

Ten years is a long time but it is also a short
period. The bulk of the work has already been
done, in collaboration between very many
people and organizations. But there is certainly
much more to do, to develop, to expand.

I want to wish everyone much energy for the job
that lies ahead!

[Tpo2pamma A3bIKOB020 NO2PYKeHUSA
Oelicmeyem 8 ScmoHuu som yxe 10 1em, u mel
€ padoCMbIo MOXEM CKAa3ams, 4mo 671a200aps
ee NOMoWU U NOOOEPKe 8 Hawel cmpaHe
8bIPOCI0 6OJTLUIOE YUCTIO YCNELHbIX MOTOObIX
J1100ell C WUPOKUM KDY2030POM.

lpoepamma A36IK08020 NOPYKeHUA daem
0emsm BO3MOXHOCMb COXPAHAMb C8A3b C
DOOHbIM H36IKOM U KY/TemypoU, 8 Mo e 8pems —
0CBAUBAMb HOBbIE 3HAHUS HA SCMOHCKOM A3blKe
U 6bIMb 4acmeto KysibmypHO20 NPOCMPAHCcmMea
ScmoHuu.

Padyem u mo, Ymo Ha ce200HAWHUU OeHb

yKe He cyujecmayem mex mughos U onaceHud,
KOMopele BO3HUKJIU 8 Nepable 200b] 8HEOPEHUS
npoepammel. Ee ycnex onpedensemca
KOIUYeCMBOM LUKOJT, OBMCKUX Caoos U
YHAUJUXCH, NPUCOLOUHUBLUUXCA K NPOPAMME 8
meyeHue a3mux 10 1em. V1 ux 4ucs10 NOCMOAHHO
pacmem. A36IKo8oe NozpyxeHue npuobpemaem
8ce 60sIbUIYIO NONYIIAPHOCMb U Cpedu
pooumerieli, NOomomy 4mo demu CNOCObHeb!
NPoOO/IKAMb YHeby Ha HECKO/IbKUX S3bIKaX — Ha
POOHOM, 3CMOHCKOM U UHOCMPAHHOM.

3mu decame slem, Komopele deticmayem
npoepamma, - 0080s1bHO 0os12Ul, HO U
Kopomkul cpok. 3a 3mo epems npodenaHa
60/1bUIAs COBMECMHAS paboma co MHO2UMU
J1100bMU U OpeaHu3ayuamu. OOHAKo
npedcmoum euje Hemaso coenams 0714
passUMUA U pAcUUPEeHUs NPOPAMMbl.

J1ns smoeo xenaro ecem cun!

NELIAPAEVAL ON OUES (DL
SHL €1 5AR DUE minwa
: \TAL El AF HELKURIT

S —

/]
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Mis on
keelekiimblus?

Keelekiimblus on kakskeelset haridust
rikastav 6ppevorm eesti keele kui teise
keele paremaks omandamiseks. Keele-

kiimbluse eesmargiks on véordselt head

oskused nii emakeeles kui ka eesti keeles

ja voorkeeltes.

Keelekiimbluse olemus:
1) keelekimblusprogrammis 6pitakse/
Opetatakse vahemalt 50% 6ppeainetest
emakeelest erinevas keeles;
2) Uks Opetaja — Uks keel;
3) 16imitud ja koostdine dpe:
a) 6ppima dppimine on tahtsal
kohal nii metoodikate kui ka
dppematerjali valikul;
b) keeledpet toetatakse kdigi ainete
tundides;
) ulatuslikult kasutatakse teema- ja
projektiopet;
d) ainesisu (nt geograafia, ajalugu)

omandamist toetatakse keeletundides;

e) oppes on olulisel kohal vastastikuse
rikastamise pohimaote;

f) 6ppimist kui protsessi tagasisidesta
takse jarjepidevalt.

Keelekiimblusprogrammi tilesanne
on siduda, inspireerida, saavutada ja
jareldada.

Siduda 6pilast
opilasega,
Opetajaga,
teiste keelekandjatega,
vanematega,
Uhiskonnaga;
uut olemasolevate teadmiste, oskuste,
huvide, tunnete ja hoiakutega.

Inspireerida 6petajat suunama dpilast
motlema, votma vastutust, iseseisvalt
dppima ning opitud ainesisu ja keelt
kasutama;
programmi sidusriihmi tegema
koostdod mitmekesisema ja tdhusama
Opikeskkonna loomisel.

Saavutada épitulemused ainetes, keeles,

What is language
immersion?

The nature of language immersion:
1) in the language immersion pro-
gramme, at least 50% of the subjects are
studied/taught in a language other than
the students’ native language;
2) one teacher — one language;
3) integrated and cooperative study:
a) language study is supported in all
the subject classes;
b) extensive use is made of topic and
project study;

To inspire teachers to encourage

students to think, take responsibility,
learn independently and use the
learned subject material and language;
to cooperate with the me’s affiliate
groups to create a more diverse and
effective study environment.

To achieve study results in subjects,

languages, study skills and
the realization of promises/
plans;

balanced development —
thoughts, relationships, spirit,
body.

Y10 Takoe
A3blKOBOE
norpyxeHue?

CyTb A3bIKOBOIO MOrpyeHuns:
1) B NpOrpamMme A3bIKOBOTO MOrPYKEHNA
He MmeHee 50% npeamMeToB mU3ydaetca/
NPEenoAaeTCA Ha HEPOAHOM A3bIKE;
2) OLWH YUNTENb — OAVIH A3bIK;
3) nHTErPUpPOBaHHOEe 00yUeHVe 1 yyeba
B COTPYAHNYECTBE;

a) M3yyeHne A3blka NOALEPKMBAETCA
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B3aVMOCBA3bL YUEHMKa C YUYEHUKOM,
C yuntenem,
C APYTUMIN HOCUTENAMM A3bIKA,
C poanTensamMu,
C obLecTBoMm;
HOBOIO C UMEIOLMMICA 3HAHUAMN,
HaBbIKaMK, MHTEPECamMM, YyBCTBAMM U
OTHOLLEHNAMMN.

BIOXHOBATE YUNTENA HANPABNATb
YUYEHNKOB MbICNINTb, OPaTh Ha cebs
OTBETCTBEHHOCTb, YUMTbCH
CaMOCTOATE/bHO, UCMOSb30BaThb
3HAHWA U A3bIK;

CBA3VIOLIVM FPYrram Nporpammbl
BbINOJHATH COBMECTHYI0 paboTy

¢) the acquisition of the subject
material (i.e. geography, history) is

Opioskustes, lubaduste/kavade
elluviimises;

tasakaalustatud areng —
motted, suhted, hing, keha.

Jareldada, mida 6piti, milliseid lisatead-
misi voi analtdsi/hinnanguid on vaja, kui-
das opiti, kuidas épitut rakendati, kuidas
uute teadmiste/oskustega edasi liikuda.

supported in language classes;

d) the principle of mutual enrichment
is important in the instruction;

e) constant feedback on learning as

a process.

The aim of the language immersion
programme is to bond, inspire, achieve
and draw conclusions.

To bond students
with students,
with teachers,
with speakers of other languages,
with parents,
with the society;
the new with existing knowledge,
skills, interests, feelings and attitudes.

To draw conclusions regarding what
has been learned, what additional
knowledge and analysis/evaluations are
necessary, how the learning process was
carried out, how the knowledge was
applied, how to move on with the new
knowledge/skills.

Ha YpOKax no Bcem npeameTam;

b) BO MHOrOM 1crnonb3yeTcs
TEMATNYECKOE U NMPOeKTHOe 00yYeHNE;
C) yCBOeHVe CyTn npeameTa (Hamp.,,
reorpaduis, MCToOpus) NMoaaePKMBaeTCA
Ha YpOKax A3blKa;

d) B yyebe oHO 13 OCHOBHbIX MeCT

No CO3AaHNI0 MHOTOrPAHHOW 1
3bdeKTMBHOM yuebHOM cpefbl.

3aHUMaEeT NPUHLMN B3aUMHOIO
oboralleHus;

€) B yuebHOM npoliecce NOCTOAHHO
AOMKHa MPUCYTCTBOBATL OOpaTHas
CBA3b.

3apaya nporpammbl —
B3aMMOCBA3bIBaTb, B4OXHOBATD,

AO0CTUraTb pe3ynbTtaT N Ae€JlaTb BbIBOAbI.

[octurate pesynsTaTos No npeameTam,
A3bIKY, OMbITY y4ebbl, BHEAPEHMIO B
MU3Hb 0bellaHNIA/Nporpamm;
YPaBHOBELLUEHHOE Pa3BUTE — MbIC/H,
OTHOLLIEHWA, AyLLa, Teno.

[lenats BoIBO/Ib], UTO YUK, KaK1e HYHbl
[OMNONHUTESbHbIE 3HAHWA WV aHanm3bl/
OLIEHKM, KaK YUWIN, KaK NPUMEHANN
M3YUEHHOE, KaK MOCTYNaTb C HOBbIMY
3HAHWAMN/OMbBITOM.
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Turvaline ja rikastav
opikeskkond -

autentsus — aktiivne
oppimine — oppima
oppimine — koostdo

Turvaline ja rikastav 6pikeskkond

- kasutatakse rutiintegevusi

- Opitakse ja 6petatakse teise keele kaudu
- lapsi julgustatakse keelt ja aineteadmisi
loovalt rakendama

- kasutatakse 6pikeskusi

- Opitakse tegutsemise kaudu loomu-
likus keskkonnas, kasutatakse autentseid
tekste

- suurendatakse laste keelelist enesekind-
lust

Autentsus

- vajaduse korral tutvustatakse sdnavara
ja keelendeid

- ldhtutakse laste huvidest

- sihipdraselt seostatakse dppimist ja
igapdevaelu

- hoitakse kontakte keelekandjatega

- kasutatakse ajakirjandusmaterjale ja
muid allikaid

Aktiivne 6ppimine

- lapsed radgivad ja tegutsevad aktiivselt
(80% 6pilane, 20% 6petaja)

- lepitakse kokku 6pitulemustes (aines,
keeles, 6pioskustes)

- Opilased hindavad oma arengut
kokkulepitud dpitulemustest ldhtudes

- rakendatakse paaris- ja rihmatood

- tdhendusi moétestatakse koos dpilastega
- Opetaja on voimaluste looja

Oppima 6ppimine

- arvestatakse 6pilaste hoiakuid, huve,
oskusi ja teadmisi

- infot esitatakse kasutajasobralikus
vormis (joukohane, selgelt organiseeri-
tud)

- arvestatakse erinevaid opistiile

- arendatakse loovat ja iseseisvat motlem-
ist

- Opilasi julgustatakse end proovile
panema

Koostoo

- kdik samas rihmas/klassis tootavad
Opetajad plaanivat 6pet koostdods

- vanemaid teavitatakse keelekiimblusest
ja sellest, kuidas last toetada

- kaasatakse piirkonna elanikke, kohalikku
omavalitsust ja tdoandjaid

Secure and enriching
study environment —

authenticity — active
study - learning to
study — cooperation

Secure and enriching study environment
- routine activities are used

- learning and teaching occurs through
another language

- children are encouraged to creatively
apply their language and subject knowl-
edge

- study centers are used

- learning takes place through actingin a
natural environment, authentic texts are
used

- the child’s linguistic confidence is
increased

Authenticity

- if necessary, vocabulary and linguistic
forms are introduced

- the children’s interests are taken into
account

- learning and everyday life are systemati-
cally connected

- contact is maintained with language
carriers

- journalistic materials and other sources
are used

Active study

- the children speak and work actively
(80% student, 20% teacher)

- study goals are agreed upon (in sub-
jects, language, study skills)

- the students evaluate their develop-
ment based on the established study
goals

- students work in pairs and groups

- meanings are interpreted together with
the students

- the teacher is the creator of opportuni-
ties

Learning to study

- the students’ attitudes, interests, skills
and knowledge are taken into account

- information is presented in a user-
friendly form (in a feasible, clearly organ-
ized manner)

- different study styles are taken into
account

- creative and independent thinking is
developed

- students are encouraged to put them-
selves to the test

Cooperation

- all the students working in the same

group/class plan their studies together
- parents are informed about language
immersion and about how to support
the child

- the local residents, local government
and employers are involved

CriokovHaAa v
oboraljatowas
yuyebHaa atmocdepa
— NOATMHHOCTb —
aKTUBHaA yyeba —
YMEHMe YUNTbCA —
COTPYQHNYECTBO

CnokoliHaa 1 oboraiatoLasn yyebHas
atmocdepa

* VICNOMb3YHOTCA PYTUHHbBIE 3aHATUS;

* y4aTcaA 1 0byualoTCs Yepes Apyron A3blK;
- AeTel 0boApSIOT TBOPUECKH
MCNOMb30BaTh A3blK 1 3HAHWA MPeaMET];
« MICNONb3YITCA LIeHTpbl 00yUeHYs

« yyeba NPOXOAUT Uepes AencTBISA

B €CTECTBEHHOW Cpefle, MCMOMb3YHTCA
NOAJSIVHHbIE TEKCThI;

«y AleTel pacTeT yBePEHHOCTb

B MCMOSb30BaHMM A3blKa.

[TopnnHHOCTBL

« NPV HEOBXOAMMOCTI 3HAKOMATCA
CO CJTIOBaMM 1 BbIPaXkeHUAMY;

*+ UCXOOAT V3 MHTEPECOB feTen;

- LleleHanpaBeHHas CBA3b yuebbl

C NOBCEHEBHOW XI3HbIO;

+ COXPAHAIOT KOHTaKTbl C HOCUTENAMM
A3bIKa;

* UCMOMb3YIOTCA MaTepuarbl Npecchl
1 OpYrne UCTOUHUKMN.

"

AKTUBHaA yuyeba

* IETVI TOBOPAT W AENCTBYIOT aKTUBHO
(80% - yueHuk, 20% - yuntenn);

+ JIOrOBapMBalOTCA O pe3ynsraTax yuedb
(no NpeaMeTy, NO A3bIKY, HaBbIKam);

* YUEHVIKI OL|eHVBAIOT CBOE Pa3BUTHE,
NCXOAA 13 OrOBOPEHHbIX Pe3ynbTaTon
yyebbl;

- paboTa NPOBOAWTCA B Mapax v rpynnax;
+ 3HaUYeHMA 001yMbIBAIOTCA BMeCTe C
yUeHUKamu;

* yunTenb — Co3aaTeNlb BO3MOKHOCTEN.

YuunTb yuntbcaA

* YUMTBIBAIOTCA HACTPOEHHOCTb,
NHTEPECH], YMEHWA U 3HAHWA YUEHNKOB;
« VHGOPMaLMA NPenoaHOCTUTCS

B ApYyxeniobHoi dopme (MocubHas,
ACHO OpraHV30BaHHas);

* YUMTBIBAIOTCA Pa3nnuHble CTUAN yuebb;
* Pa3BMBAIOT TBOPUECKOE

1 CaMOCTOATENbHOE MbILUIeHWE;

+ 0[100PAIOT [ENCTBMA YUaLLMXCA
npoBepuTb Ceds.

CoTpyaHNuecTBo

- BCe yunTens, pabotaiouve

C rPYNMoI/KNaccom, MNaHnpytoT yuedy
B COBMECTHOW paboTe;

* DOAUTENAM Pa3bACHAIOT CYTh
A3bIKOBOTO MOTPYXKEHWA 1 TO, Kak
noafepatb pebeHKa;

* IPUBNEKAIOTCA XKUTENM PETVIOH3,
OpraHbl MECTHBIX CaMOyNPaBeHui

1 paboTonaTesnm.
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Keelekimblus-
programm

Eesti keelekimblusprogrammi tegevusi
alustati 1998. aastal, keelekiimblusklasse
on avatud alates 2000. aastast.

2. oktoobrist 2000 kuni 31. detsembrini
2008 juhtis keelekiimblusmetoodika
arendamist, rakendamist ja levikut
Integratsiooni Sihtasutuse keelekiimb-
luskeskus.

Loimitud aine- ja keeledppe kui keele-
kiimbluse avarama tausta teadvustamine
on tahendanud keelekimbluslahenduste
olulisuse kasvu. 2009. aastast on keele-
kimblusprogrammi tegevuste arendus
Uks sihtasutuse mitmekultuurilise hari-
duse Uksuse Ulesandeid.

Estonian
Language
Immersion
Programme

The activities in the Estonian language
immersion programme began in 1998,
and the first language immersion classes
were established already at the begin-
ning of the 2000s.

The Integration Foundation’s language
immersion centre was in charge of the
development, implementation and
dissemination of language immersion
methods from 2 October 2000 to 31
December 2008.

Awareness of the broader background
of Content and Language Integrated
Learning (CLIL) has meant a rise in the
importance of language immersion solu-
tions. Since 2009, the development of
language immersion programme activi-
ties has been one of the functions of the

foundation's multicultural education unit.

[lporpamma
A3bIKOBOIO
norpy*keHuns
DCTOHUN

[Mporpamma A3bIKOBOro MOrpyKeHWA

B DCTOHWUM JENCTBYET B KauecTse
roCyfapCTBEHHOM NPOrpamMmbl,
bvHaHCKpyeTCA 1 NoaaepPK1BAETCA
MUWHMCTEPCTBOM 00Pa30BaHNA W HAYKW.
Ee Hauanu sHeapATb B 1998 roay, Knaccol
A3bIKOBOIO MOrpyeHnsa oTkpbin 8 2000

rogy.

Co 2 okTAbpAa 2000 roga no 31 aekabpsa
2008 roga nporpammMoi (passuTiem
METOIMKM, ee BHeIpeHVeM 1 PacnpoCTpa-
HeHnem) pykosoaun LieHTp A3bIKOBOTO
norpyxeHusa Llenesoro yupexaeHus
nHterpaumm. C 2009 roga 311 3adaum
6bIn1 NepefaHbl NoapasAeneHuio
nporpamm B chepe MynsTVKYIbTYPHOTO
0b6pa3zoBaHus.

Programmi
missioon

Rikastada Eesti koolikultuuri:

a) luues tingimusi heade pedagoogiliste
tavade motestamiseks ja rakendamiseks
keelekimblusprogrammiga liitunud
lasteaedades ning koolides;

b) kirjeldades keelekiimblusprogrammi
tegevusi ja nende tulemusi;

) propageerides loodud lahendusi ning
materjale.

Keeleklimbluse korvale on laiemas
tdhenduses kerkinud viis—kuus aastat
tagasi ingliskeelne content and language
integrated learning — CLIL. 2008. aastast
oleme CLILi kodustanud l6imitud aine- ja
keeledppeks ehk LAK-6ppeks. LAK-6ppe
kdsiraamat, mis on palvinud Inglise Keelt
Konelejate Liidu (ESU) ning Eesti Akadee-
milise Pedagoogika Seltsi tunnustuse,
kasutab originaalis palju Eesti keelekimb-
lusprogrammi nditeid ja materjale. Keele-
kimblus on Gks LAK-6ppe mooduseid,
millele on omane keskenduda keelele,
ainele ja 6ppimisoskustele ning raken-
dada héid dpetamistavasid.

Programme
mission

To enrich Estonian scholastic culture, by
a) creating conditions for analysis and im-
plementation of good teaching practices
in nursery schools and schools that have
joined the programme, b) describing the
activities that have taken place in the
framework of the language immersion
programme and their outcomes, ¢) dis-
seminating the solutions and materials
created.

About five or six years ago, the broader
concept of Content and Language Inte-
grated Learning, or CLIL, took its place
alongside language immersion. Since
2008, CLIL has been adapted for use in
Estonia as “I6imitud aine- ja keeledpe”,
abbreviated LAK. The LAK manual, which
has been recognized by the English-
Speaking Union (ESU) and the Estonian
Academic Pedagogical Society, uses
many examples and materials from the
Estonian language immersion pro-
gramme. Language immersion is one
way of LAK learning, and is characterized
by its focus on language, content as well
as learning skills and application of good
teaching practices.

Mwnccunsa
nporpamMmmbl

O60raTuTb WKOMbHYIO KYIBTYPY ICTOHUM:
a) Co3[aBasn yCIoBUA AN1A OCMbICTIEHNS
XOPOLIVX NEAArornyeckmnx TpaauLmin

1 UX TPUMEHEHVIA B A€TCafax U LIKOMax,
NPUCOEAVHVIBLLMXCA K MPOrPAMME;

6) dUKCKPYA B pamMKax MPOrpammbl
NpoVICXOAsLLee U pesynbTaTh;

B) NpOMaraHaMpya BbipaboTaHHbIe
peLIeHna 1 Matepuarsbl.

[ATb-WeCTb NeT Ha3zad NapanienbHo C
NPOrpaMMon A3bIKOBOTO MOrPYKeHNA
CTana pacnpoCTPaHATLCA U NporpaMmma
content and language integrated
learning — CLIL. B 2008 roga mbl
apanTuposann CLIL B cBOKO MeTOANKY
NHTErPUPOBAHHOMO 0bYyYeHNA A3bIKY
1 yuebHbIM NpeameTam. B cnpaBouHmK
, KoTopbI nonyunn ofgobperve Coto3a
NnoJib30BaTesien aHrMMNCKOro A3blka

1 DcToHcKkoro ObuecTsa
aKagemmnyeckom neaarorku,
MCNOMb3yeTCA MHOIO OPUTMHANBHbIX
NPUMEPOB 1 MaTEPMANOB NPOrPamMMbl
A3bIKOBOIO MOTPYXeHUA. A3bIkoBOe
norpy»KeHune — oanH U3BMAOB
NHTErPUPOBAHHOMO 0bYyYeHNA A3bIKY
1 yuebHbIM NpeameTam /1A KOTOPOro
XapakTepHa COCPeAoTOUEHHOCTb Ha
A3blKe, NPeAMETe 1 HaBblkax OBAAAEHA
3HAHWAMY, @ TaKXKe Ha BHeApPEeHNN
XOPOWWX TPAAWLIMIA NpenoaaBaHna.




Uhiskonna areng ei ole spordi- ega lauluvéistlus. Meie edu
mébédupuuks on inimeste rahulolu ja usk tulevikku. See
rahulolu viéljendub mitmel moel: hingerahus ja kindlus-
tundes; soovis siduda omaenda ja oma laste tulevik Ees-
tiga. See rahulolu vdljendub meie riigi tésiseltvoetavuses ja
usaldusvddrsuses. Uldises teadmises, et Eesti on elamiseks
Uks Utlemata meeldiv ja kiitkestav paik.

See siht, see méodupuu, voiks seista me kbigi silme ees.

Pasgumue 0bujecmad — 3mo He cnopmugHoe
COpesHOBAHUE U/TU NEBYECKUL NPA30HUK. Mepusiom
Hawiezo ycnexa a8/19emcA yoo81emeopeHHOCMb 1to0el
U ux 8epa 8 byoyujee.. Ima y0o8/1eme8opeHHOCMb
8bIPAXAeMCA NO-PA3HOMY: 8 OyuwesHOM cnokolicmauu
U 4yBCMEBE y8EpeHHOCMU; 8 XE/IaHUU C8A3aMb CBOE
6ydywee u byodyujee ceoux demeti ¢ ScmoHued. Ima
y00871€MBOPEHHOCMb BbIPAXAEMCA 8 CEPLEIHOM U
dosepumesibHOM OMHOWEeHUU K Hawemy 20Cy0apcmay.
B obujem noHUMAaHUU moeo, 4mo SCMOHUA — 3Mo
UCKTI0YUMEnbHO NPUAMHOe U NpusiekamesisHoe
MECMO O/1A XKU3HU.

TOOMAS HENDRIK ILVES
2009/2010 aastavahetusel

The development of a society is neither a
sports nor a song contest. The satisfac-
tion of people and their faith in the
future - these are the benchmarks of our
success. Satisfaction may be expressed
in a variety of ways: inner peace and
confidence; a wish to link the future or
our children and ourselves with Estonia.
This satisfaction can also become ap-

—

parent in the credibility and reliability of
our country. In the general understand-
ing that Estonia is an extremely pleasant
and attractive place to live.

See algas
Eesti-Kanada
projektist

Eesti-Kanada projektist alanud arendus
on kujunenud programmiks, millel on
kindel koht haridusststeemis: aine- ja
keeledppe I6imimine ning keelekimb-
lus on riiklike 6ppekavade moisted ja
kasitatavad mitte ainult eesti keele, vaid
teistegi voimalike sihtkeelte kontekstis.
Seda téendab ka programmi tihedamaks
kujunev partnerlus nt Tallinna Inglise
KolledZiga ning Goethe Instituudiga.

Koolieelse lasteasutuse ja pohikooli uuen-
datud riiklikes dppekavades tunneme
keelekimblusprogrammi dra paljudes
satetes, nagu ainete (lasteaias valdkon-
dade) I6imimine, toimetuleku sihipédrane
toetamine, eri dpistiilide arvestamine,
kujundav hindamine jm.

Valiseksperdid on esile tdstnud prog-
rammi arenduse labimoéeldust ja eri
tasandite koostood (ministeeriumid,
maakonnavalitsused, kohalikud omavalit-
sused, haridusasutused, haridusasutuste
juhtkonnad, asutuse meeskonnad, kus on
ka lapsevanem ning tavaklasside 6petaja).

Programmi vaartuste hulka kuulub
hoolimine lastest, dpetajatest ja Ukstei-
sest. Nii on see olnud programmi aren-
duse algusaegadest peale. Keelekimb-
luskeskuse inimeste eeskuju oli mojus.
Nudd hoiavad Uhtekuuluvustunnet lal
koik, see kandub pikema staaziga kim-
blejailt uutele, selle soojus toob meile

uusi partnereid. Laste usaldussuhe épeta-
jatega on suurem, rohkem kontakte on
piirkonnaga ja Eestiga ning juba lasteaias
ollakse enesekindlalt valmis suhtlema
vooraga eesti keeles. Avatus dpetaja-
opilase suhtes, avatus programmivaliste
asutuste suhtes, avatus maailmale — me
vaatame Umbritsevat avali silmi ning
hoiame uksed lahti koigile huvilistele.

Toimuvad iga-aastased dppereisid (Root-
si, Soome, Katalooniasse, Latti, Vene-
maale), kogemuste jagamine; osaletakse
rahvusvahelistel konverentsidel Eestis ja
valisriikides. Programmi raames pakutud
tdienduskoolituskursused ning 6ppevara
on néutud, programmi arendusega
seotud vorgustikud (juhid, koolitajad,
noéustajad, 6pperihmad) toimivad. Keele-
kiimblusrihmade ja -klasside dpetajaid
on Ule 600, nad on programmiga liitunud
eri aegadel. Nii on 6petajate omavahe-
lised sidemed hakanud |6dvenema.
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It started with
an Estonian-
Canadian joint
project

What started as an Estonian-Canadian
project has evolved into a programme
with a definite place in the educational
system: Content and Language Integrated
Learning and language immersion are
terms used in state curricula and can be
treated not only in the context of Estonian
but of other possible languages as well.
This is substantiated by the ever-closer
partnership with the English College in
Tallinn and the Goethe Institute.

Many of the provisions in preschool
children’s institutions and updated state
primary school curricula contain aspects
familiar from the language immersion
programme. Integration of subjects (or
“fields” in the case of nursery school),
targeted support for coping with educa-
tional requirements, taking into conside-
ration various learning styles, formative
assessment etc.

Foreign experts have acknowledged the
well-thought-out development of the
programme and the collaboration between
different levels of cooperation (ministries,
local government agencies, educational
institutions, management and boards of
educational institutions, teams of institu-
tions which also include a parent and
teacher of conventional classes).




The programme values also include
caring — caring for children, teachers and
each other. This has been so since the
earliest days of the programme’s devel-
opment. The role model of the personnel
from the language immersion centre was
influential. Now everyone contributes to
keeping the feeling of cohesion high; it

is spread from the more senior language
immersion personnel to new ones, the
warmth helps attract new partners to us
as well. Children have a more trusting
relationship with their teachers; there are
more contacts with the local community,
as well as with Estonia; and already in
nursery school children are more self-
confident when it comes to interacting
with strangers in Estonian. Openness
with regard to teachers and students,
openness toward agencies and bodies
outside the programme, openness to the
world... we look at everything around

us with eyes wide open — and hold the
doors open to everyone interested in
what we do.

Activities include annual study trips
(Sweden, Finland, Catalonia, Latvia,
Russia), sharing of experiences, participation
at international conferences in Estonia and
abroad. The in-service training courses
offered in the framework of the pro-
gramme, the required study material, the
networks related to programme devel-
opment (administrators, trainers, advisers,
study groups)... all of these function
properly. There are over 600 teachers in
the language immersion nursery school
and school classes. They joined the pro-
gramme at various times. In this manner,
the ties between teachers have started
to become more fluid and flexible.

[ocTeneHHO Pa3BMBasACh, 3TOT MPOEKT
NPEBPaTUNCA B MPOrpaMmy, 3aBOEBaBLLYIO
[OCTOVHOE MECTO B CUCTeMe 00Pa30BaHNS:
MHTErpupoBaHHOe 00yYeHMe A3bIKY U
npeameTam, MOHATUA A3bIKOBOrO MOrpy-
XKEHWA B rOCYAaPCTBEHHDBIX yUeOHbIX
nporpaMmax, KOTopble NCMOMb3yOTCA B
KOHTEKCTE He TONMbKO SCTOHCKOTO, HO APYTiX
LieneBbIX A3bIKOB. ITO MOATBEPKAAET
pPa3HOCTOPOHHEE MAPTHEPCTBO C
TanMMHHCKUM AHIIMACKUM KONNeaXXem

n VIHCTuTyTOM [€Te.

BO MHOTMVIX MOMOMXEHNAX OOHOBNEHHbIX
rOCYAAPCTBEHHBIX MPOrPaMM A AeTCKMX
AOLWKOMBHDBIX YUPEXAEHUI 1 OCHOBHbBIX
LWIKOS Mbl HAXOAMM NPUCYTCTBUE
MPOrpaMmbl A3bIKOBOTO MOrPYKEHNS:
NHTErPUPOBaHVe NpeaMeToB (B AeTcadax),
LeneBas NnofaepKka npeycrnesaHns B
XKU3HW, YUEeT Pa3fIUUHbIX CTUNEN y4ebbl,
obpasylolliee oLieHBaHVie 1 fp.

3apybexHble SKCnepTbl OTMeYany Npomy-
MaHHOe Pa3BuTVe MPOrPaMMbl 1 COTPYAHYI-
UEeCTBO Ha Pa3sHblX YPOBHSAX (MUHUCTEPCTRA,
ye3Hble YrpaBbl, MECTHbIE CAMOYMPaB/EHIA,
yuebHble 3aBefleHVIs, X PyKOBOAALLME
opraHbl, rpynmMbl yYpesxaeHyis, B COCTaBe
KOTOPbIX PabOoTaloT Kak POANTENb, TaK U
yumTeNb OObIYHOIO Kacca).

Takke B UMCNO LUeHHOCTeN MPOrpaMmbl

BXOAMT 3300Ta — O [IeTAX, yunTensx, Apyr

0 Apyre. Tak 6bI10 C NEPBOro BpemeHw
BHEAPEHVA NPOrpaMmbl. COTRYAHNKM
LleHTpa A3bIKOBOIo NOrpy»KEeHNA ABNANUCH
[EeCTBEHHBIM MPVIMEPOM. Tenepb e

BCE MbITAOTCA NMOLAEPKMBATD Ha BbICOKOM
YPOBHE UyBCTBO eAVHCTBA, 3TO NepeaeTca
OT PabOTHVIKOB CO CTaxkeM HOBbIM KOeram,
Tenno obLLeHnA NOMOraeT HanTV HOBbIX
NapTHEPOB. BbIpOCo goBepmre mexay
[EeTbMU 1 yUnTenAmMK, CTano bonblue
KOHTaKTOB C pernoHamn, JCTOHVEN B
LIeNIOM, BOCTUTaHHVIKM AeTCafi0B Npriob-
penu yBepeHHOCTb B 0OLLIEHMN C He3Ha-
KOMbIMY JIIOAbMI Ha SCTOHCKOM A3bIKE.
Bo3pocna OTKPLITOCTb B OTHOLIEHMAX
YUMTENb-YUEHNK, B OTHOLIEHWW YUPEXOEHNI
BHE NPOrpamMMbl, OTKPLITOCTb MUPY. Mbl
CMOTPMM Ha OKPYKAIOLLMIA MUP LIMPOKO
OTKPbITEIMM [1a3amu 1 pafbl BCeM
3aMHTEPECOBaHHbIM B MPOrpamMme.

ExxerofHo opraH3yiotcs yuebHble noesaxm
(8 Lseumio, DuHnaHanto, KatanoHwmio,
JNateuto, Poccuio), npoxoamuT 0OMEH OTbITOM,
ydacTvie B Mex1yHapoaHbIx KOHdepeHLMsX,
NPOBOAALMXCA KaK B DCTOHUM, Tak 1 B
ApYrvix cTpaHax. [peanaraemble Kypcol
nepeobyyeHns B pamkax Mporpammbl,
yuebHble CpefiCTBa NOMb3yTCA MOMNyNAp-
HOCTbO, CBA3aHHbIE C Pa3BUTHEM
nporpaMmbl CeTU (pyKoBoauTenew,
npenofaeaTenen KypcoB, KOHCY/bTaHTOB,
yuebHbIX rpyn) paboTatoT YCreLHO.

Yncno yuntenels, paboTatoLyx C rpynmnamm
1 KNacCcamm A3bIKOBOTO MOrPYKEHNS,
npesbiwaet 600 yenosek, OHK NpUcoean-
HWNCb K MPOrpaMmMe B pasHoe BPeMA.
TaKk CBA3W MeXxay YUNTENAMK PasHbIX
YUPEXAEHMIA NOCTENeHHO ocnabeBaloT.
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o _ sion teachers have attained good results nepBble KNacChl YeTblpex WKOM, CeroaHs
KGQIEkumbI us Language in teaching Estonian; language learning ﬂ3b| KOBO€ »Ke nporpaMmma pacnpocTpaHeHa B
H _ H H is made pleasant, fun and interesting. [eTCKMX Cafiax, A3bIkOBOE MOrpyKeHue
p rog rammi kOO n Immersion Parents, too, have expressed satisfaction Nno rpyme HUe MOMHO HauuHaTb 1 C 6-rO Kfacca.

dunud asutustes  has many faces it the teachers. MMEET B KaXKLOM o e e e

on keelekiimblusel in the agencies yupexxaeHum eone oy e eonaae,
L :

mitu nagu CBOE JINLIO oByuemaN 3 TOCKOMY Ay OO -

Keelekiimblusprogrammi koondunud
asutustes on keelekimblusel mitu ndgu
ja erinev roll lasteaia voi kooli arengus.
Oleme oma 2009.-2013. aasta strateegias
tahtsustanud programmi laienemist ning
kvaliteeti — keelekimblus on Eestis laialt
levinud aine- ja keeledppe I6imimise
moodus. Programmi kvaliteeditunnuste
kokkuleppeid hakati kujundama 2009.
aasta konverentsil 2. ja 3. oktoobril. 2010.
aasta konverentsil 26. ja 27. oktoobril

on kavas hinnata aasta jooksul peetud
arutelude pohjal stindinud kokkuleppe
vastuvoetavust.

Keelekiimblusprogrammiga on liitunud
2009/10. 6ppeaastaks 64 asutust (31
lasteaeda ja 30 kooli), kus on kokku 4460
last ja 635 6petajat. 2000/01. dppeaastal
alustati nelja kooli esimestes klassides
varase keelekimbluse programmi, nidd
rakendatakse programmi lasteaiaski ning
keelekimblusega saab alustada ka 6.
klassist. Lasteaeda on tdieliku keelekimb-

luse korvale tulnud osaline keelekimblus.

Keelekiimblusépetajad on saavutanud
haid tulemusi eesti keele dpetamisel,
keeledpe on ménus, I6bus ja huvitav.
Rahulolu dpetajate tegevustega on
véljendanud ka lapsevanemad.

Language immersion has many faces

in the agencies that play a part in the
language immersion programme and

a different role in the development of
the nursery school or school. In our
2009-2013 strategy, we have put priority
on programme enlargement and quality
- language immersion is a widespread
method of CLIL in Estonia. Agreements
regarding the programme quality charac-
teristics began to be shaped at the 2009
conference (2-3 October 2009) and it is
planned at the 2010 conference (26-27
October 2010) to assess the acceptability
of the agreement reached on the basis of
discussions held during the year.

By the 2009/10 academic year, 64 institu-
tions (31 nursery schools and 30 schools)
had joined the language immersion
programme, representing a total of 4460
children and 635 teachers. In the 2000/01
academic year, an early language im-
mersion programme was launched in
the first grades of four schools; now the
programme is being implemented at

in kindergarten as well and language
immersion can be commenced from the
sixth grade as well. Partial language im-
mersion has joined full language immer-
sion in nursery school. Language immer-

A3bIkOBOE MOrpyeHve B Pa3BuTUn
[OLIKONBHbBIX 1 06pa3oBaTeNbHbIX
yUpexaeHnit, NpUCcoeanNHNBLLIMXCA K
NporpaMme, MeeT B KaXA0M CllyJae
CBOE NNLIO W UrPaeT pasinyHyto
ponb. B cTpatervv nporpaMmb,
BblpaboTaHHoM Ha 2009-2013 roab,
Mbl 0OCODOE BHUMaHVe yaenmnm

ee PacnpoCTPaHeHMIo 1 KayecTsy:
A3bIKOBOE MOrPY»KeEHNEe — WNPOKO
PacnpoOCTPaHEHHbIV B DCTOHUM
MOZYC MHTErPUPOBAHHOIO 00yYeHNs
A3blKy 1 NpeameTy. CornacoBaHusa no
npW3Hakam KauecTBa NPOrpammbl CTanm
BbIPAbaThIBATLCA Ha KOHbEPeHL|M

8 2009 rogy (2-3 okTtabpa 2009
ropaa). B nporpamme KoHbepeHUMN
2010 ropa (26-27 okTabpsa 2010
rofa) npefycMoTpeHa oLleHKa
[IOrOBOPEHHOCTEN, JOCTUMHY ThIX Ha
00CYXAeHNAX B TeUeHve rofa.

K 2009/10 yuebHomy rogy k

NpOorpamMme A3bIKOBOTO MOT Py KeHSA
NPUCOOVHNINCE 64 yupexaeHUA

(31 netcapa 1 30 WKOA), B KOTOPbIX
yyatca 4460 neten n pabotaloT 635
npenogasarenen. B 2000/01 yuebHom
rofly BMnepsble No NporpaMme paHHero
A3bIKOBOrO MOTPYKEeHNA Hauan 3aHATUA

NPVATHOE, PaAOCTHOE U UHTEPECHOE.
YnosneTsopeHve paboTor yumtenen
BbIPA3WV Y POAUTENN.
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Programmi-
juhtimine

ja programmi
arendamine

Programmi juhtimismeeskond on
kahanenud theksalt inimeselt kol-

mele, mistdttu paneme rohkem lootusi
piirkondlikule koostdole, milles dnnes-
tumist segab asjaolu, et lasteaiad/koolid
konkureerivad omavahel - laste parast.
Trumpideks on arengukeskkonna mitme-
kesisus ja ndUdisaegsus, dpetajate kvalifit-
seeritus, riigieksamite tulemused ning
Opetuse ja kasvatusega seonduvate tege-
vuste eripdra, millest viimast vahel kiivalt
teiste eest varjatakse. Koigis piirkondades
pole dnnestunud leida haridusamet-
nikku, kes koordineerimistlesande enda
kanda votaks. (Kurdetakse haridusvald-
konna ametikohtade pideva vahenemise
Ule, lasteaia- ja kooliinimestel pole katet
sidekuludeks ning kokkulepete s6Imimise
aega tuleb votta 6htuste koduaskelduste
arvelt)

Keelekiimblusprogramm on toonud
paevakorda uued teemad: 6petajate
klassipohine koostdo, Gppima dppimist
toetavate Ulesannete mudelid, 6ppi-
miskeskkonna keele omandamist toetav
olemus, ainedpetaja keeledpetajana, siht-
keeledpetaja roll teiskeelses dppes, dppe
individualiseerimine eritasemeliste 6pi-
laste koostoos jne. Programmi juhtimine
ei ole seega ntudki arendustddst vaba,

kuigi selja taga on 10 tegevustihedat
keelekimblusaastat.

Programmi juhtimismeeskond on épeta-
jate ettevalmistuses varasemast rohkem
tahtsustanud koostodd kérgkoolidega
dppekavade koostajate ndustamisest
otsese 6ppejoutegevuseni pohi- ja
taienduskoolituses, soovitades praktikaks
ja keelekimblusvaatlusteks asutusi ning
arvestades kimblusmaterjale jaotades
ka Uliopilasi ja dppejoude. Oppefilmid
(,Mis on keelekiimblus”, ,Keeledppest
kimbluslasteaias”) ning videod keele-
kimblustegevustest on kattesaadavad
ka korgkoolidele (vt Ikkest.blogspot.
com). Tallinna Ulikooli, Tartu Ulikooli
Narva Kolledzi ja Tallinna Pedagoogilise
Seminari 6ppurid on sagedased kilalised
keelekimblusrihmades ja -klassides.
Keelekimblusega seotud bakalaureuse-
ja magistritdidki tuleb igal aastal ning
koigist avalik-0iguslikest dlikoolidest.
Meeldiv on tédeda, et mitmed autorid
on meie oma keelekiimblejad.

Mitmekeelsuse ja teises keeles Gppimise
propageerimiseks korraldati 2010. aasta
kevadel keelekiimblusprogrammi raames
Gleriigiline LAK-6ppe nddal, mis avas
paljudele huvilistele kakskeelsuse tahen-
duse ja tdhendusrikkuse majanduslikkegi
aspekte, julgustas motlema keelekimb-
lusmetoodika elementide rakendamisele
nii teiskeelses kui ka emakeelses dppes
ning tahtsustas iga ainedpetaja keele-
dpetajapoolt. Selle aasta Gnnestumistest
on vdlja kasvanud teises keeles Gppimise,
LAK-6ppe nddala igaaastaseks Uleriigi-
liseks ettevotmiseks kasvatamise idee.
2010. aastal liitusid paljud keelekimb-

luslasteaiad EU Piccolingo kampaaniaga
http://piccolingo.europa.eu.

Varasemate aastate koolituses ja dppe-
vara arenduses jaljendati palju Kanada
naiteid. Nudd on keelekimblusprog-
rammi koolitustes ja Gppevaras ning
Opetajaile koostatud tugimaterjalides ja
tookorralduslahendustes valdavad Eesti
tegijate teadmised ja oskused. Keele-
kimblusprogramm on maadeavastaja,
pioneer, kes meelsasti kogutut teistega
jagab ning seeldbi veel rikkamaks saada
oskab. Sestap tunneme end ara ka uutes
riiklikes 6ppekavades.

Keelekimblusprogramm on oma aren-
gustrateegias tahtsustanud kvaliteeti vot-
mesonana. Toorihm Kehra Gimnaasiumi
direktori Urve Rannadare juhtimisel on
sonastanud sisehindamise Uldisest raa-
mistikust lahtuvad soovitused erinevate
votmealade ja valdkondade kvaliteedi
kirjeldamiseks keelekiimblusvaates.
Keelekimblusvaate lisamine on avanud
ukse teistegi lasteaia voi kooli omandoli-
sust kujundavate vaadete nagemiseks.

Arutelud erinevate sihtrihmadega (laste-
aedade ja koolide juhtide ning 6petajate-
ga) on naidanud, et keelekiimblusvaade
aitab paremini moista keelekiimbluspro-
grammi rolli asutuse terviklikus arengus
ning aru saada koostoo ja vastastikuse
rikastamise pohimétte tahendusrikkusest.
Kriteeriumide kirjelduse naidis:

a) on selgelt sénastatud;

b) sobitub olemasolevasse sisehindamise
korda;

) hoélmab keelekiimbluse rakendamise
votmetegureid;

d) ei muuda haridusasutuse hindamis-
sisteemi oluliselt ulatuslikumaks ega
ajamahukamaks.

Viie votmeala (eestvedamine, juhtimine,
personalijuhtimine, koostdd huvirih-
madega, ressursside juhtimine, dppe- ja
kasvatusprotsess) hindamise kriteeriu-
mide kirjeldamine on kvaliteediststeemi
kujundamises esimene etapp.

Aastal 2004 loodud Keelekiimblusprog-
rammi Lastevanemate Liiduga on olnud
tihe koostdo. Toimuvad iga-aastased
dppereisid, keelekiimblusprogram-
mile tehakse reklaami (tdnavareklaam,
infovoldikud, film ,Keelekiimblus Eestis”),
ilmuvad trikised (Roditelskaja Gazeta,
kdsiraamatud), valmib éppevara (keele-
kiimbluse 6ppevahendid CD-del),
korraldatakse suvekoole koos lastega ja
koolitusi ning igal aastal antakse valja
tdienduskoolituse stipendium Gpetajale
(vt ajaveeb www.kllest.blogspot.com).

Koike seda ja Uksteist oleme nende
kimne aasta jooksul programmiga koos
kasvades 6ppinud hindama. Usutakse en-
dasse ja keelekiimbluse péhimaotetesse,
oodatavad 6pitulemused on saavutatud.
Véib-olla dpilastes endis on veel kahtlu-
seussike — vene keeles 6ppides oleksid
ehk tulemused paremad. Seda korvab
parem oludega kursisolek ja kohanemine,
suurem enesekindlus suhtlemisel ning
usalduse ja hoolimisega argipéev.

Management

of the programme

The programme management team has
been cut back from nine to three people,
as a result of which we are placing more
stock in local cooperation. Success in this
field is hampered by the fact that nursery
schools/schools compete against other
nursery schools/schools for enrolment.
The trump cards are our diversity and
up-to-dateness, the qualification level

of teachers, the results of state examina-
tions and special nature of activities re-
lated to education and teaching, the lat-
ter of which many schools take pains to
conceal from each other. It has not been
possible to find an educational official in
all districts who would take on the task
of coordination. (A common complaint
concerns the continual decrease in posi-
tions in the educational field, there is lack
of funds for expenses of communication
with nursery school and school officials
and the time for hammering out agree-
ments has to found somewhere - often
at the expense of family time.)

The language immersion programme
has introduced new topics to the daily
agenda: classroom-based cooperation
between teachers, models for functions
that support learning to learn, the sup-
portive nature of a learning environment
in acquiring the language of instruction,
content teacher as language teacher, role
of the target language teacher in the
study of a second language, individuali-

zation of studies in cooperation between
students at different levels etc. Even now,
the programme administration is not free
of development work now, even after ten
busy years of language immersion.

The programme management team

has been prioritizing cooperation with
higher educational institutions in teacher
education - from consultation provided
to those who prepare curricula to direct
teaching activity in basic and in-service
training, recommending institutions for
practical training and language immer-
sion classroom observation, and taking
into account university students and fac-
ulty in distributing language immersion
materials. Instructional films (“What is lan-
guage immersion”; “Language learning in
a language immersion nursery school”)
and videos of language immersion activi-
ties are available to higher educational
institutions as well (see Ikkest.blogspot.
com). Students from Tallinn University,
the University of Tartu's Narva College
and the Tallinn Pedagogical College are
frequent visitors to language immersion
classrooms. Every year brings additional
language immersion-related bachelor’s
and master’s theses at all public universities.
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It is pleasant to note that a number of the
authors are our own language immersion
personnel.

To promote multilingualism and learn-
ing of second languages, a national CLIL
study week was held in spring 2010 in
the framework of the language im-
mersion programme. The study week
initiated many people into the mean-
ing of bilingualism, as well as into the
economic implications of its significance;
encouraged participants to explore use
of language immersion methodological
elements in the learning of second lan-
guages as well as of the native language;
and pointed up the universal value of
learning languages. This year's successes
have led to the idea of expanding CLIL
study week into an annual, nationwide
project. In 2010, many language im-
mersion nursery schools joined the EU
Piccolingo campaign http://piccolingo.
europa.eu.

In past years, many Canadian examples
have been emulated in training and cur-
ricular development. Now the contribu-
tion of knowledge and skills by Estonian
participants is prevalent in language
immersion programme training as well
as in the study materials prepared for
teachers and the work-related organiza-
tion solutions. The language immersion
programme is a trailblazer and a pioneer,
and is happy to share its experiences
with others, and thereby able to become
even richer as a result. For this reason

we recognize ourselves in the new state
curricula.

In its development strategy, the lan-

guage immersion programme empha-
sises quality as a key word, to which
internal assessment recommendations
help to give meaning.The working group
led by Kehra Upper Secondary School
director Urve Rannaddre has worded the
recommendations, based on the general
framework of internal assessment, for
the description of key areas and fields in
the language immersion panorama. In
discussions with target groups (teachers
and directors from nursery schools and
schools) we came to the realisation that
in introducing the language immersion
panorama we will gain a better view of
the programme as a part of a whole,
understand the role it plays in the overall
development of an institution and grasp
the true meaning of the principle of
cooperation and reciprocal enrichment.
Their aim was to produce a sample
description of the criteria which a) would
not make an educational institution’s
evaluation system significantly more
involved or time-consuming; b) would
be clearly worded; ¢) would fit in with the
existing internal assessment procedure;
and d) would include the key factors

in the implementation of language
immersion.From the descriptions of the
assessment criteria of the five key areas
— leadership and management; person-
nel management; working with interest
groups; resource management; and the
teaching and shaping process — we can
move on in the development of the pro-
gramme's quality system to the drafting
of a recognition procedure.

There has been close cooperation with
the Association of Parents of Language

Immersion Statements, founded in 2004.
Annual study trips are held. Immersion
programmes are promoted (through
outdoor media ads, information bro-
chures, the film “Language immersion in
Estonia”), printed materials are published
(Roditelskaja Gazeta, manuals), study
materials are prepared (Language immer-
sion resources on CDs), summer schools
are held for children, training sessions,
and every year an in-service training
grant is awarded to a teacher (see the
blog at www.kllest.blogspot.com).

We have developed an appreciate for all
this and for each other in the ten years
that we have been growing along with
the programme. We believe in ourselves.
We believe in the principles of language
immersion, and the expected academic
results have been achieved. Maybe stu-
dents themselves still have a little tinge
of doubt - that perhaps their academic
results would be better if they were
studying in Russian. But this is compen-
sated for by the fact that they are better
aware of and adapted to the actual
circumstances and by their greater self-
confidence in their interactions. Another
day in the life — with trust and caring.

PykoBOAALWMI COCTaB MPOrpaMmbl
YMEHbLWACA C eBATU O TPEX YeSIOBEK,
MOSTOMY Mbl HAIEEMCA Ha COTPYAHNYECTBO
C pervioHamu, XoTs 1 3aecb HabnioaalTCs
npobnembl — AETCaAb! 1 LWKOMbI KOHKYPUPYIOT
Mexay cobon nz-3a aetei. CUnbHbIMM
CTOPOHaMM NPOrPaMmbl ABMAKTCA Pa3HO-
obpa3vie 1 COBPEMEHHOCTb Pa3ByBatoLLe
Cpefibl, BbICOKas KBanMduKaLys yuntenen,
XOpoLe pe3ynsrarhl FOCYAaPCTBEHHbIX
9K3aMeHOB 1 CBOeOOpasme 3aHATUI, UTo
HepeKo CKPbIBaeTCA OT Apyrux. He Bo Bcex
pervioHax 6bi10 BO3MOXHO MOfBICKaTb
UMHOBHMKaA B Chepe 06pazoBaHIis, KOTOPbI
6bl B3A1 Ha Cebs 3a1aum Mo KOOPAUHALIUM
nporpaMmbl PEMMOHA (CCbINATCA Ha MOCTO-
AHHOE COKpPALLEHNe YMCa YNHOBHIKOB,
HeXBAaTKy CPeACTB Ha CBA3b, BDEMEHN Ha
3aKJtoUeHre cornaweHn).

[Mporpamma A3bIKOBOIO MOTPYKEHWISA
BHEC/1a B MOBECTKY iHA HOBbIE TEMbI:
COTPYAHWYECTBO Npenogasarene; Moaenm
3a/ay, NoAAePKUBAIOLLIVIX HABbIKM B yuebe;
Hanuuve yuebHoM cpeabl 4na OBnafaeHus
A3BIKOM; MPEeAMETHNK-YUNTEb A3bIKa; POSTb
YUMTENA LeneBoro A3bika B 0OyUeHUn Ha
APYrOM A3bIKe; UHAVBUAYANN3aLWs yuebbl
B COTPYAHWYECTBE YUYEHVIKOB Pa3NYHOM
NMOArOTOBKM U T.A4. PazsmTiie MPOrpammbl
MPOLOKAETCA U MOHbIHE, HECMOTPA Ha
TO, YTO OHa aencTeyeT yxe 10 neT.

B noaroToBke yuntenen pykoBoaCcTBO
NporpaMmon Tenepb borblie obpatlaeT
BHMMaHMA Ha COTPYAHNYECTBO C BY3amu
— OT KOHCYBTUPOBAHNA COCTaBUTENEN
yuebHbIX MPOrpaMm [0 y4acTvis B NpoBe-
[€HNV OCHOBHbIX 1 AOMNONHUTENBHBIX
KypcoB 00yueHmnsa. OHO NposBnseTcs
TaKKe B PeKOMEHALIMAX YUPEXAEHN
[NA NPaKTUKK 1 HAOMIOAEHNI 33 XOI0M
NpOorpamMmbl, B pacripefienieHn Matepranos
NOrPY>KEHNA C yUeTOM NoXenaHuni
YUEHMKOB 1 Npenopasatenen. Co3naHbl
yuebHble drnbmbl («HTO Takoe A3bIkoBOe
norpyxeHune?», «OCBoeHe A3blka B
[eTcafax, paboTatoLyx No NporpaMme
A3bIKOBOTO MOrPYXeHWns») 1 BUAeO-
dunbMbI 0 paboTe NPorpaMmbi.

Tenepb Matepuansl AOCTYMHbI 1 715 BY30B
(cm. Ikkest.blogspot.com). CryaeHTbl

TannmMHHCKOro yH1BepCnTeTa, HapBCckoro
Konnempka TapTyckoro yHUBEPCUTET,

@Q@m
ZZ

10UDOCAOA0
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TanAMHHCKOro Neaarornyeckoro
cemmHapa — Y4acTble roCTu B rpynnax

V1 KNaccax A3bIKOBOMO MOrpy»KeHMS.
EXerofiHo B By3ax 3aLLMLLIAIOTCA paboThl,
CBA3aHHbIe C A3bIKOBbIM MOrPYKEHMEM, Ha
cTeneHb 6akanaspa v marncTpa. MpuaTHo
OTMETUTb, YTO CPEeaV aBTOPOB 3TUX PaboT
HEMao CreuUmanicToB NPOrPamMmbl
A3bIKOBOTO MOrPYKEHVA,

B pamkax nporpammbl BecHow 2010 roga
6blna opraHmn3oBaHa PecnybnkaHcKan
HeAena VHTErpUpPOBaHHOrO 00yUeHNA
A3bIKY 1 NpeaMETY C Liefiblo NponaraHap
MHOrOA3bIUMA 1 yUYebbl Ha ApYrom

A3blke. Hepensa oTKpbina Ans MHOTMX
YUACTHWKOB 3HaueHMe [1ByA3blumA 1 ero
HEOOXOAMMOCTb [JaXKe B SKOHOMUUECKMX
acnekTax, npwaana ysepeHHoCT1 Bo
BHEAPEHWN 3NIEMEHTOB METOANKM
A3bIKOBOTO MOrPYKeHWA, KaCaloLLMXCA
MbILLNEHVA NpK yyebe Ha POAHOM U
HEPOAHOM A3bIKe, MOBLICNA 3HaUYEHVIE
NpeaMeTHIKA, Kak yunTens A3bika. /13
yCnewHbIX Pe3ynbTaTos 3TOro rofa
BbIPOC/a MaeA NPOBOANTL MOAOOHbIe
Hepenu exerogHo. B 2010 roay
kamnaHum EU Piccolingo (http://piccolin-
go.europa.eu) NprcoeaNHNIOCh HEMANo
[leTCaf10B, paboTatoLLMX MO Nporpamme
A3bIKOBOTO MO Py KeHUs.

[Mpy NpOBEAEHNM KYPCOB 1 Pa3BUTN
yuebHbIX NOCobui B NepBble rofibl paboTh
NPOrpPaMmMbl BO MHOIOM CliefloBani
npvmepy KaHagbl. Tenepb e B 310N
00nacTy, a Takxke Npu COCTaBNeHNM
BCMOMOraTesbHbIX MaTepranos AN
yuuTeneli 1 BbipaboTke pelleHuii no
opraHv3aumm paboTbl B OCHOBHOM
MCNONb3YIOTCA 3HaHNA 1 OMbIT SCTOHCKMX
CneunanmucTos.

Mporpamma A3bIKOBOrO NOrPYKeHNs
OTKPbIBAET MU, ABNAETCA NMYIOHEPOM B
ObMeHe HaKoMIEHHbIM OrMbITOM, 0boraLlas
npw 3Tom 1 cebs. Hall onbIT ncnonb3yeTcs
11 B HOBbIX FOCY1apCTBEHHbIX YUeOHbIX
nporpamMmax.

[Mporpamma A3bIKOBOIO NOrPY»KEHNA B
CBOEW CTpaTerny passuT1A Ha Nepeoe
MEeCTO CTaBUT KaueCTBO, KOTOPOe
HaMOMHAIOT CoAePKaHeM pekoMeHaaUmn
BHYTPEHHEro OLeHVBaHNA.

Pabouan rpynna noj pyKoBOACTBOM
OVpeKkTopa Kexpackon rmmHasunm

YpBe PaHHasape chopmynmposana
OCHOBaHHbIE Ha OOLLVIX PaMKax
BHYTPEHHEro OLEHMBaHNA pekoMeHaaumn
[N ONNCAHWA OCHOBHbIX 0bnacTen u
cdep A3bIKOBOIO MOrpyKEHYS.

[MpoBens obcyxaeHne C pasnnuHbIMM
LeneBbIMI rpynnamu (pyKoBOAUTeNN
NIeTCKMX Caf0B 1 LWKOM, yunTens,
POAVTENH) Mbl MPULLIN K BbIBOAY, UTO

NPy BHECEHNM KOMMOHEHTa A3bIKOBOTO
norpyxeHnsa Mol byaem nyuiie
npeacTaBnATbL cebe NPOrpaMmMy Kak 4acTb
LeNOoro, CTaHeM Jlydlle MOHUMaTh ee posb
B LIEJTIOCTHOM PasBUTUM OpraHm3auuny,
HauHeM Nyyllle OCO3HaBaTh BaXKHOCTb
COTPYAHMYECTBA W MPVHLIUIMOB B3aUMHOMO
oboratleHus.

Llenbto paboyelt rpynnbl CTano cofaHne
0bpa3Lia onmncaHnsa KpUTePUER, KOTOPbIN:
a) He ClenaeT cUcTeMy OLieHMBaHWA
yupexaeHns chepbl 0bpaszoBaHmna
CIINLLKOM CITOXHOW,

6) bynet ueTko chopMynMPOBaH,

B) Oy[leT CoUeTaTbCA C CYLIECTBYIOLIVIM
NOPAAKOM OLIEHVBAHWA 1

1) OyaeT oxBaTbiBaTh K/loUeBble GakTopb!
A3bIKOBOTO MOTPYKeHWA.

OT onvicaHns KpUTepm1es OLIEHVIBaHNS
NATW KIloUeBbIX 061acTel — PyKOBOLACTBO,
paboTa C NepCoHanom, CoTpYaHNYECTBO
C 3aMHTEPECOBAHHbBIMU TPYMNamMK,
yrpasneHvie pecypcamu, y4ebHo-
BOCTMTATEbHbIN MPOLECC — Mbl MOKEM
ABUraTbCA farblie K GOpMUMPOBAHIIO
NOPAAKa NPU3HaHKS.

HanakeHo xopolliee COTPYAHNYECTBO

¢ Coto30M poauTenen yualmxca no
NporpaMme A3bIKOBOTO MOrPyKeHKs,
KOTOPbI ObiN co3aaH B 2004 rogy.
ExkerofiHo opraHusytoTca yuebHble
NOe3AKM, MPOBOAATCA peKnamHble
KamnaHuu (ynnuHasa peknama,
boTonpocnexTbl, pribM «A3bIkoBOE
NOrPyKEHNE B SCTOHNWY), M3AaETCA
neyaTHaa npomykumna («Pogmtensckasn
raseTa», CNpaBOYHWIKM), CO3[al0TCA HOBblE
yuebHble Nocobws, 3anncanHble Ha CD,
OPraHV3yoTCA IeTHYE WKONbl COBMECTHO
C IETbMU, KYPCbl, ©KETOAHO YUMTENAM
NpPeaoCTaBNAoTCA CTUNEHONN ANs
npoxoxaeHva Kypcos (cm. www.kllest.
blogspot.com).

3a 10 net paboTbl Mo Nporpamme

Mbl HAYUMINCh LIEHUTD BCE Bbillie
npviBefieHHO., a TakXe Apyr Apyra,
BEPUTb B CeOA 1 B OCHOBbI A3bIKOBOTO
norpyxenns. Mbl [OOUANCh OXKMIAEMbIX
pe3ynbTaToB. BO3MOXHO, UTO Y YUEHNKOB
eCTb ellje Koe-Kakne COMHEHVIA B

MnnaHe Toro, UTo Pe3ynbraThl yuebbl Ha
PYCCKOM fA3blKe Obln Obl Nydlle. 310
KOMMNEHCHUPYETCA MHPOPMATVBHOCTHIO
1 NPUCNOCOBNAEMOCTbIO, 6OMbLLEN
YBEPEHHOCTHIO B OOLLEHWN. BynHW C
BEpOV 1 3a60TOM.

Eesti partnerid
1998-2010

Opilased ja lapsevanemad - sihtriihm,
kelle heaks on programm td6tanud
Haridus- ja Teadusministeerium -
peamine rahastaja, kannab hoolt prog-
rammi juhtimise eest

Vene ja eesti Oppekeelega lasteaedade
ning koolide dpetajad ja juhid - keele-
kimblusprogrammi elluviijad

Kohalikud omavalitsused — programmi
lasteaedade ja koolide ning keelekimb-
luskoordineerijate otsesed toetajad
(moraalne ja majanduslik tugi)
Rahvastikuministri Bliroo — integrat-
sioonipoliitika peamine kujundaja Eestis
(1993. aastast kuni 2009. aasta juunini)
Kultuuriministeerium — integrat-
sioonipoliitika kujundaja Eestis (alates
juunist 2009)

Valisministeerium — Eesti keelekiimb-
luskogemuste tutvustaja rahvusvahelises
ulatuses

Eesti Instituut — Eesti keelekimbluskoge-
muste tutvustaja eesti keele dpetajatele
vadlismaal

Integratsiooni Sihtasutuse Meie
Inimesed teised osakonnad - riik-

liku integratsioonipoliitika elluviimise
koordineerijad

Riiklik Eksami- ja Kvalifikatsioonikeskus
— abiks nduga. REKKi tasemetddde ja
eksamitoodde tulemuste alusel hinnatakse
Opilaste edukust

Tartu Ulikool - programmialaste teadus-
uuringute korraldaja, pohikooli riikliku
dppekava arendaja

Tartu Ulikooli Narva Kolledz — keele-

kiimblusdpetajate koolitaja, I6imitud
aine- ja keeledppe pdhimdtete arenda-
jaid

Tartu Ulikooli Opetajate Seminar —
keelekimblusopetajate koolitaja
Tallinna Ulikool - keelekimblusépeta-
jate koolitaja, programmialaste teadus-
uuringute korraldaja

Tallinna Ulikooli haridustehnoloogia
keskus — 6pilastele moeldud e-mater-
jalide ning keelekdmblusprogrammi
e-keskkonna arendaja

Kesk-Eesti Arenduskeskus — koolituste
ja nbustamise organiseerija, 8. klassi
Oppevara koostamise koordineerija ning
noéustaja (ELi Phare projekti raames)

Briti Noukogu — 16imitud aine- ja
keeledppe pohimotete arendaja Eesti
pohikoolide ning glimnaasiumide 6p-
pekavades

Goethe Instituut — [6imitud aine- ja
keeledppe pohimdtete arendaja, koge-
muslik tugi (saksa keel sihtkeelena)
Tallinna Inglise KolledzZ — 16imitud aine-
ja keeledppe pohimétete arendaja, koge-
muslik tugi (inglise keel sihtkeelena)
TiigrihUppe Sihtasutus — keelekimblus-
programmi e-6ppe voimaluste avarda-
mise toetaja

Hea Alguse koolituskeskus — kimblus-
pohimétete elluviimist toetavad koolita-
jad

0OU Omanéolise Kooli Avatud Meele
Instituut — kimbluspdhimétete ellu-
viimist toetavad koolitajad, partnerid
noustamisststeemi kujundamisel
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Sola Integra OU (varasema nimetusega
Koolituse Korralduskeskus) — kiimblus-
pohimotete elluviimist toetavate kooli-
tuste ja Urituste korraldajad

Ikoon — keelekiimbluspoéhimétteid tut-
vustavate filmide tootja

Pangloss — keelekimbluspohimotteid
tutvustavate filmide tootja

Teised integratsiooni- ja/voi keeledp-
peprojektid - eksperdid, kes véivad
aidata programmi plaanida ja topelttood
valtida

AS PricewaterhouseCoopers Advisors —
eksperdid, kes aitasid keelekimblusprog-
rammi juhtimismudelit analtdsida ning
selle tulevikustsenaariume kavandada
Eesti Haridusfoorum — keelekimblus-
programmi moétestajaid Eesti Uldharid-
ussUsteemi kontekstis

Jaan Tonissoni Instituut — abiks raha
taotlemisel

Johannes Kaisi Selts — abiks 6ppimise
maotestamisel

Keelekiimblusprogrammi Lapsev-
anemate Liit - lastevanemate haalekandja
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Estonia’s partners
1998-2010

Students and parents — target groups
for whom the Centre operates

Ministry of Education and Research -
primary financier, takes care of managing
the programme

Teachers and principals of nursery
schools and schools with Russian and
Estonian as language of instruction

— implementers of the language immer-
sion programme

Local governments — the direct support-
ers (in a moral and economic sense) of
the nursery schools and schools belong-
ing to the programme and the Language
Immersion Centre

Office of the Minister of Population and
Ethnic Affairs — the primary shaper of
integration policy in Estonia

Ministry of Culture — responsible for
shaping integration policy in Estonia
(from June 2009)

Ministry of Foreign Affairs — promoter
of Estonia’s language immersion experi-
ences internationally

Estonian Institute — promoter of Esto-
nian language immersion experiences to
teachers of Estonian abroad

Other departments of the Integration
and Migration Foundation Our People
— coordinators of the implementation of
the state integration policy

National Examination and Qualification
Centre — helps in an advisory capacity. The
results of the NEQC academic placement
tests and examinations provide the basis for
assessing the success of the students

University of Tartu — organizer of
programme-related research, develops
the national curriculum for basic schools
Narva College of the University of Tartu
— educator of language immersion teach-
ers, developers of Content and Language
Integrated Learning principles

Teachers’ Seminar of the University of
Tartu — educator of language immersion
teachers

Tallinn University — educator of lan-
guage immersion teachers, organizer of
programme-related research
Educational Technology Centre of
Tallinn University — developer of e-mate-
rials for students and the e-environment
of the language immersion programme
Central Estonian Development Centre
KEA — organizer of training and counsel-
ling, coordinator and counsellor for com-
piling 8th grade learning resources (within
the framework of the EU Phare Project)
British Council — developer of Content
and Language Integrated Learning (CLIL)
principles in the context of the curricula
at Estonia’s basic and upper secondary
schools

Goethe Institute — developer of CLIL
principles, experience-based support,
(German as a target language)

Tallinn English College — developer of
Content and Language Integrated Learn-
ing (CLIL) principles, experience-based
support, (English as a target language)
Tiger Leap Foundation - supporter of
the expansion of the e-study capabilities

of the language immersion programme
Hea Algus (Step by Step) Training Cen-
tre — educators supporting the imple-
mentation of immersion principles
Open Mind Institute — educators sup-
porting the implementation of immer-
sion principles, partners in developing
the consultation system

Sola Integra OU Training Organization
Centre — organizers of events and train-
ing in support of the implementation of
immersion principles

Ikoon — producer of films introducing the
principles of language immersion
Pangloss — producer of films introducing
the principles of language immersion
Other integration and/or language
instruction projects — experts who can
help plan the programme and avoid
duplicating efforts

AS PricewaterhouseCoopers Advisors —
experts who helped analyze the manage-
ment model for the language immersion
programme and plan its future scenario
Estonian Educational Forum — interpret-
ers of the language immersion pro-
gramme in the context of the Estonian
general education system

Jaan Tonisson Institute — provides assist-
ance in applying for money

Johannes Kais Society — provides as-
sistance in interpreting the concept of
learning

Association of Parents of Language
Immersion Students (APLIS) — the voice
of the parents

JCTOHCKMeE
napTHepPbI B
1998-2010 ropax:

Yualmecs v poauTenn — uenesaa rpynna,
Ha bnaro KoTopoW paboTaeT NPOorpamma;
MuHMCTepCTBO 06pa3oBaHKA U HaYKK —
MaBHbIN NCTOUHKK DMHAHCMPOBaHNA,
obecneynBaeT PyKOBOACTBO MPOrpammols;
Yuntena n pykoBoguTenu AeTCKNX cagos
W LLIKOM C PYCCKMM A3bIKOM 00yYeHus —
NPOBOLAT NMPOrPamMMy B KK3Hb;
MecTHble camoynpaBfieHnaA — NPAMbIE
MOMOLLHVIKM [eTCaA0B, WKOM 1 NPOrpamvmbl
A3bIKOBOIO MOrpy»KeHuna (MopasnbHasa u
maTepuanbHaa NoaaepKKa);
MUHNCTEPCTBO KYNBTYPbI — KOOPAUHMPYET
pasBUTHE VI MPETBOPEHNA B KIM3Hb
nporpammy nHterpauum ¢ 2009 roga;
bropo mnHncTpa no genam
HapojoHaceneHns — GopMUpPoBano
NHTErPaLMOHHYIO NONUTUKY B SCTOHNUY;
MWHWCTEPCTBO MHOCTPAHHbIX Aen —
3HAKOMUT C SCTOHCKIMM OTMbITOM A3bIKOBOIO
MOrpYyKEeHNA Ha MeXOYHaPOLHOM YPOBHE;
Opyrune otgenbl ®oHAa nHTErpauun

n mirpaunn “Hawwm nrogn” -
KOOPAMHATOPbI OCYLLECTBIEHNA
NHTErpaLMoOHHOM NONUTUKK B DCTOHUY;
[ocynapCTBEHHbIV 3K3aMeHaLNOHHO-
KBaNMPMKaLMOHHBIN LEeHTP — NOMOraeT
COBETaMV; Ha OCHOBE PEe3y/bTaToB
9K3ameHaLUWOHHbBIX 1 YPOBHEBbIX paboT
OLIeHMBAET YCMNeBaeMOCTb YUaLLNXCS;
TapTycknin yHusepcuTeT — opraHm3atop
HayyYHbIX NCCNefoBaHWM, CBA3AHHbIX C
NPOrpPammMon;

Hapscknin konnep» TapTyckoro

VHUBEDCUTETA — BY3, FOTOBALWMN
bynywux npenoaasatenel no
Nporpamme A3bIKOBOrO MOrpyKeHus;
Yuntenbcknim cemmHap TapTyckoro
YHUBEPCUTETA — BY3, FOTOBALMI OyayLLIMIX
npenoaasaTener No Nporpamme
A3bIKOBOTO MOTPYy KeHus;

TannMHHCKNN YHNBEPCUTET — BY3,
rOTOBALMI ByayWX NpenoaasaTenel
Mo NPOrpamme A3bIKOBOIO MOTPYKEHNS,
OPraH13aTop Hay4YHbIX NCCNeA0BaHMN,
CBA3AHHbIX C NPOrpPaMmMon;

LieHTp ob6pa3oBaTesibHbIX TEXHONOT I
TannnHHCKOro yHmBepcuteTa —
Pa3paboTuvIK 3-MaTepuranos And yualLmxca
1 co3patenb 3-cpefbl MPorpaMmbl;

LleHTp pa3sutua LleHTpanbHOM SCTOHNA
KEA — opraHu3aTop Kypcos obydeHns 1
KOHCYTBTaLMM, KOOPAMHATOP U KOHCY/BTaHT
MO COCTaBMEHMIO yUebHbIX MOCcobui AnA 8
Knacca (8 pamkax npoekTa EC Phare);
Goethe Instituut — pa3paboTunk
NPUHLMMOB UHTErPUPOBAHHOIO
obyueHua A3bIKY 1 y4ebHbIM NpeaMeTam
(CLIL - content centred language learn-
iNg) SCTOHWUW — HEMELKMN A3bIK;
bpurarcknin CoeeT —pa3paboTunk
NPUHLMMOB UHTErPUPOBAHHOIO
obyueHua A3bIKY 1 y4ebHbIM NpeaMeTam
(CLIL - content centred language learn-
iNg) 4NA OCHOBHbIX WKOM U TMMHA3WN
DCTOHWUM — aHMNNCKNN A3bIK;
TannMHHCKIA AHTMNCKUIA KONNnegx —
MOMOLLHVK B PACKPbITUV BO3MOXKHOCTE
NPVHUMMNOB VHTErPYPOBaHHOTO OOyUYeHNs
A3bIKY 1 YUeOHbIM MPeAMETaM — aHITIIACKIA
A3bIK;

LleneBoe yupexnaeHue «Tiigrihlipe”
(MpbirKoK TMrpa) — NOMOWHNK B PaCKPbITUM
BO3MOXKHOCTE 3-00yUeHIA Mo NporpamMve;
LleHTp 0byueHus «Hea Algus” (lobpoe
Hauaso) — PyKOBOAWTENM KYPCOB
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00yueHns, NoAAepPKMBatOLLNE BHepeHVe
B >KV3Hb MPUHLIMMOB MNPOrPaMMbl;
NHCTUTYT OTKPBITOrO MbILWIEHNUS —
PYKOBOAMTENN KYPCOB OOYyUEHNS,
nofAepX1BatoLine BHefJpeHvie B KM3Hb
NPUHLMMNOB NPOrpammbl, ¥ MapTHepPsl Mo
CO3/AaHNIO CUCTEMbI KOHCY/IbTUPOBAHWS,
Sola Integra, LleHTp opraHu3aumm
00OyUeH s — 0praH1M3aTopbl KypCoB

1 MEPOMPUATUN, NOAAePKMBatOLIe
BHefpeHVe B KM3Hb MPUHLMMOB
nporpaMmbl;

lkoon — nponzsoanTens GUIbMOB,
3HAKOMALLMIX C MPUHLIMNAMU A3bIKOBOTO
NOrpyKeHns;

Pangloss — npowssoanTenb GUNbMOB,
3HAKOMALLMIX C MPUHLIMNAMU A3bIKOBOTO
NOrpyKeHns;

[pyrue nHTerpaLoHHble NPoeKTbl 1/
NI NPOEKTbI MO 00YYEeHUIO 3bIKY —
JKCMepThl, CNOCOOHbIE OKa3aTb MOMOLLb B
MaHUPOBaHWI NPOrPamMbl 1 130exaTb
nyonMpoBaHus;

AO PricewaterhouseCoopers Advisors —
JKCMepThl, OKa3aBLUVe NOMOLLb B aHan13e
PYKOBOAALMX MOAENen NporpaMmbl
A3bIKOBOTO MOTPY»KEeHWA 1 COCTaBNEHNM
CueHapvieB byayulero;
O6pa3zoBaTenbHbI GOpyM ICTOHUN —
opraHu3aums, 0baymbiBaloLLas nporpaMmy
A3bIKOBOTO MOTPYKEHWA B KOHTEKCTE
cUcTeMbl 06LLIEero 06pa3oBaHus;
NHcTuTyT Aana ThiHnccoHa — MOMOLLHMK
B COCTaB/IEHNM XOAATANCTB Ha
bVHaHCMpoOBaHMe;

O6wecTBo MoxaHHeca Kalica —
opraHm3aLma, MoMoraroLLasn OCMbICINTb
npouecc yuebs;

Coto3 poguTenen yyawmxca no
nporpaMme A3bIKOBOIO MOrPYy»KeHNUs —
MHeHwWe poanTenen.
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Kommentaar

TONIS KAREMA

keelekiimbluskunstnik
language immersion artist

0
XyOOXHUK-0opMUmerns

Keelekiimblusega olen olnud kaasas
sellest ajast saati, kui ta Eestis stindis. Uhel
kenal suvisel paeval kohtusin Katariina
Gildi nahakojas taiesti juhuslikult Peeter
Mehistoga. Meid tutvustas nahakunstnik
Pille Kivihall. Kui Peeter kuulis, et olen
EKA (Eesti Kunstiakadeemia) Ulidpilane,
pakkus ta mulle kohe t66d illustraatori ja
kujundajana. Nii see asi alguse sai.

Toonane keelekimbluskeskus todtas
Kanada saatkonna aknalaual, nagu kimb-
lejad ise naljatledes hiljiem on meenu-
tanud. Maletan esimest proovitddd — see
oli viie meele t66leht —, Uhtlasi ka Uks
minu esimesi toid illustraatorina. Métle-
sin, et ei hakka mingit ninnut-nénnut
tegema, vaid joonistan tapselt nii, nagu
mulle meeldib ja ménus on. Peeter ja
Irene saatsid mulle veel portsu todlehti
teha. Nii asi algas. See oli vist aasta 2000.
Siis mul polnud veel arvutitki, tootasin
Tetrix Elekter OU ruumides. See oli eesti
rehielamu. Maja Uhes otsas oli kontor,
teises garaa? tsiklite ja metallitodpinkide-
ga. Garaazis oli GTLi labor — tehti
metallmooblit ja tuuniti tsikleid. Mina
toimetasin seal n-6 disaineri ja dpipoisi
rollis. Ohtuti, kui maalimine EKAs I6ppes,
laksin Tetrixisse todlehti kujundama.
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Kui ma EKA I&petasin, pakkus Peeter
mulle t66d keskuses. Selleks ajaks oli
keelekimblus endale juba Lasnamaele
ausa ja hea korteri tekitanud. See oli
mulle suur au. Sain nende kunstnikuks-
residendiks. Kuigi kontoris istumine
tekitas minule kui vabahingelisele
kunstnikuambitsioonidega inimesele
teatud koéhedust, oli keskus siiski véga
muhe koht ja t66 mitmekesine. Sain

teha peaaegu kéike — papist mutsidest
fotografeerimise ja arvutitéoni. Need olid
toredad ajad tais kollegiaalseid kallistusi ja
hdid soove.

lga mu kolleeg tundus olevat oma ala
parim. Nagu naiteks Kai, kellel oli muret
tekitav kalduvus peagu alati kell 8 toole
saabuda, kuigi tdopdev algas kell 9. Ma
kahtlustasin isegi moénikord, et ta ei
lainudki 6htul koju. Tema nakatas mind
huviga metoodika vastu. Meie toas oli
veel Evi. Tema saabus tdé6le nagu minagi
pigem parast Uheksat ja lahkus enne viit,
aga oli tais mingit erilist mistmist ning
arakuulamisvalmidust — midagi usaldus-
isiku sarnast.

Keskuses oli veel Peeter, kellel oli alati
justkui hirmus kiirus taga ja kes, nagu ma
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maletan, soi tervislike eluviiside sunnil
tammelehesalatit. Peeter oli ja on voimas
inspireerija. Kui tema saabus, laks mul
alati ideede lambike pdlema. Peetriga
samas toas tootas Irene, meie suur juht
ja Gpetaja. Irene pidas silmas, et me
koosolekutel liiga lobisema ei kipuks,

ja hoidis keskusel sihi silme ees. Teistes
tubades peitsid end veel véljapeetud
Lindu, tasane Mare, energiapomm Maire,
pisut hiljiem tulid keskusesse sportlik Maie
ja analUusiv Aivar.

Mina kui suur individualist sain keele-
kiimbluskeskuses tootades selgeks sellise
moiste nagu koostdo — millegi koos
loomine réémsalt ja muhedalt, mitte Uks-
teist alla surudes ja parem olla ptldes.
See oli tdsine stinergiaajajark mu elus.
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Comments

| have been part of language immer-
sion since it came to Estonia. One fine
summer’s day, | met Peeter Mehisto in
the leatherworking shop in Katariina Gild
purely by chance. When Peeter heard |
was a student at the Academy of Arts, he
offered me work right away as an illustra-
tor and designer. And that is how it all
got started.

Back then, the language immersion cen-
tre operated on the Canadian embassy’s
“windowsill” as the language immersion
personnel themselves described the situ-
ation light-heartedly. | remember the first
test piece we did — it was a worksheet
about the five senses, and one of my first
jobs as an illustrator as well. | decided |
wasn't going to tiptoe through the tulips
but draw exactly what was on my mind
and what | found to be pleasant. Peeter
and Irene sent me an additional batch of
worksheets for me to illustrate. And so it
began. It must have been the year 2000
or so. | didn't even have a computer — |
was working out of the offices of Tetrix
Elekter OU. It was a traditional Estonian
threshing barn dwelling — an office at
one end, and at the other a garage with
cycles and metal lathes. The garage
housed the GTL laboratory — where

metal furniture was built and motorcy-
cles were tuned up. My activities there
were in the capacity of designer and ap-
prentice. In the evenings, when painting
at the Academy was finished, | hustled
off to Tetrix to design worksheets.

When | graduated from the Academy,
Peeter offered me work at the centre
itself. By that time language immer-

sion had already managed to get itself

a "good honest apartment” in the
Lasnamae district of Tallinn. This was a
great honour for me. | became their artist
in residence. Even though sitting in an
office filled me with trepidation, as | was
a free-spirited person with artistic ambi-
tions, the centre was a very laid-back
place and the work was multifaceted.

| could do almost everything | wanted
to — from paper hats to photography and
computer work. They were fun times, full
of congeniality and good will.

Each of my colleagues seemed to be the
best in his or her field — take for instance
Kai, who had a worrisome tendency
nearly always to arrive at work around
8am. Even though the day started at
9am. Sometimes | even suspected that
she didn't go home in the evening. She
infected me with an interest in meth-
odology. Also in my room was Evi. Evi
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arrived at work, as did |, generally after
nine and left before five, but she was
full of some special understanding and
was a good listener — something like a
confidante.

The other centre residents included
Peeter, who always was in a rush and
who, as | remember, ate salads of oak
lettuce due to the dictates of a healthy
lifestyle. Peeter was and is a powerful
inspirational type — when he arrived, a
light bulb always went on in my head. In
the same room as Peeter, Irene worked —
our great leader and teacher. Irene made
sure that we would not chat too much
at meetings and kept our eyes on the
centre’s aims. The other rooms housed
the refined Lindu, the quiet Mare, the
dart of energy Maire, and somewhat later,
the athletic Maie and analytical Aivar
joined us.

To sum up: While I am a great individual-
ist, in my time working at the centre |
became clear on a concept called coop-
eration — creating something together
cheerfully and in a laid-back manner,
not by one-upmanship. This was a true
period of synergy in my life.




KOMMEHTapum

C Nporpammoi A3bIKOBOrO MOrpyKeHWs
A CBA3aH C CaMOoro Hayana ee
pacnpoCcTpaHeHna B SCTOHUN.

OaHNM NpeKpacHbIM NETHUM AHEM A
COBEpLUEHHO CyYaiHO BCTPeTNCA

B KOXXEBEHHOW MacTepcKom [Mnbanm
KatapuiiHbl ¢ [Neatepom Mexucto. Koraa
OH Y3Harl, UTo A yuyCb B XyAOKEeCTBEHHOM
akafilemu1n, To cpasy Npeanoxumn MHe
paboTy unncTpaTopa 1 oGopMUTENS.
Tak A npuvwen 8 NporpaMmy.

B 1y nopy LleHTp A3bIkoBOrO
norpyskeHns paboTan «Ha NMofOKOHHVIKE»
noconbcTBa KaHagpl, kak 06 3Tom B
LWYTKY BCMIOMUHAIOT €ro COTPYAHVIKN.
[MoMHIo CBOIO MepByto NPOOHYIo paboTy
— pabouyio TeTpafb, KOTopas CTana
MOeW OfIHOVI 13 MepBbIX PaboT Kak
unnlcTpaTtopa. A Toraa nogymar, uto
He Oyay fenatb HUYEero Cnallasoro,

a HapUCYto TaK, Kak HpaBMUTCA MHe.
MNocne atoro lNestep n VipeHe
NpUCNany MHe cneayioLLyto paboTy.
Tak 1 Hayanocb. 370 HbINO NPUMEPHO
8 2000 rogy. Toraa y MeHs He 6bI10
[laxke KomnbtoTepa, A paboTan B
nometernn drpmbl Tetrix Elekter OU.
970 Obl1 SCTOHCKNIA JOM-OBUH, e C
O[IHOW CTOPOHbI HAXOAMIACh KOHTOPA,
C ApYyron — rapax. B asTom rapaxe
pacnonaranacb GTl-nabopatopusa, rae
M3roTOBNANM MeTannmyeckyio mebenb
1 PEMOHTVPOBANM MOTOLMKIBI. TaM A 1
UCMONHAN POSb AM3aiHepa M yUYeHuKa.
[No Beuepam, Korfa 3akaHumBanuco
3aHATUA B aKafiemMunu, A Wwen Tyaa

ohopMNATb 3T paboune TeTpaan.

[o okoHuaHWK akagemum Meatep
npeanoxmn MHe paborty B LlieHTtpe. K
STOMY BPEeMEHW OH Y>Ke pacronaranca B
JlacHamA3 v men A0BOJIbHO Henoxve
ycnosws. Takoe npeanoxeHue oo

ANA MeHsA 60nbLLIOM YecTblo, A CTan
«XYOOKHUKOM-PE3NAEHTOMY. XOTA MHE,
XYOOXKHVMKY C amOnLmMAMK, He No Aylue
6bIN0O CKaeTb B KOHTOpPE, BCe e LleHTp
Obl1 XOPOLWMM MECTOM, a paboTa bbina
pa3Hoobpa3How. A fenan Bce, HauMHaA ot
KenoK 13 KapToHa, KoHuas GoTorpaduren
N paboToM Ha KOMMbloTepe. 1O

ObINO 3ameyaTenibHoe Bpems, MofHoe
KonnervanbHbIX pasmblLUIeHW 1
XOPOLVX COBETOB.

Kaxablh MO Konnera kasanca nyyinm B
CBOEl CneLmnanbHOCTH, Kak, Hanpumep,
Kaw, koTopas Bceraa ABAAnach Ha
paboTy TOYHO B 8 yTPa, XOTA Paboumi
JeHb HaunHanca B8 9. A MHoraa aymarn,
UTO, MOXET ObITb, OHa U He YXOAWNa
nomon! Kan 3apasnna MeHa MHTepecom
K MeToauke. B Hallel KomHaTe paboTana
elle 381. OHa npuxoamna Ha paboty
TaK e, KaK U A, nocne 9-t1 1 yxoamna
paHblLLe 5-T. 38K 0bnafana ocobbim
MOHVIMaHWEM 1 YMena BblCyLIaTh
Konnery, 4em HaromuHana joBepeHHoe
NNLO.

A ele 6bin [eaTep, KoTopbIV paboTan
B HONbLWIOM Temne, Kak byaTo Kyaa-To
CTPALUHO TOPOMUACSH, 1, HACKOMBKO A

MOMHIO, €1 TOfIbKO 3[J0POBYI0 MNKLLY B
BMae canatos. [leatep Obin 1 OCTaeTCA
MOLLHbIM BAOXHOBUTENEM. Koraa oH
NOABAANCA, Y MEHA BCEraa 3aropanach
«flamnoYyka» 1aen. B ogHom ¢ Hm
KoMHaTe pabotana MpeHe, Halll BEANKWIA
pykoBoauTens 1 yuntens. OHa Bceraa
cnenuna, Utobbl BO BpEMs COBeLLaHNi
Mbl M3MIMLWIHE He Yrnyonanncs B febatbi.
VpeHe Bcerga coxpaHana HyxHoe
HanpasneHue. B aopyrx kKomHaTax
paboTanu ellje BCeraa CKpomHasa JInHay,

TxoHA Mape, oueHb aHepriyHas Manpe.

YyTb no3aHee B LieHTpe noasunmncs
CnopTMBHas Mare 1 aHanUTUYeCKum
AnBap.

[lenas BbiBOf, 3aMeuy criefytoLLee: 1, Kak
BEMKIY MHAMBUAYANMCT, NopaboTas B
LleHTpe A3bIkOBOrO MOrpyKeHns, yacH1
ANA cebs, UTo 3HAUNUT COTPYAHUYECTBO,
Kak MOXHO TBOPWTb C IETKOCTbIO ¥
PafoCTbio, He MOAABNAA APYIX, He
CTapanch ObiTb NyyLle ApYrix. ITo Obin
OfVIH 13 NYYLLVX NMEePUOAOB B MOEl
MKUBHU.

Rahvusvahelised
partnerid
1998-2010

Kanada Rahvusvahelise Arengu Agen-
tuur (CIDA) - Uks programmi algataja
ning Kanada-poolne rahastaja

Toronto Koolivalitsus (TDSB) — Hari-
dus- ja Teadusministeeriumi pikaajaline
partner, tks programmi algatajaid; asutus,
mille kaudu Kanada Eesti keelekimblus-
programmis osales

Euroopa Liidu Phare programm - hilis-
keelekimbluse programmi laienemise
pohiline rahastaja

Soome Kooliamet — programmi Soome-
poolne rahastaja

Vaasa Ulikool — asutus, mille kaudu Soome
Eesti keelekiimblusprogrammis osales
Madalmaade saatkond — keelekiimblus-
programmi veebilehe ja suhtekorraldus-
plaani koostamise rahastaja

Ameerika Uhendriikide saatkond — las-
teaedadele méeldud dppevara rahastaja
Kataloonia Haridusministeerium —
keelekimbluskogemuste vahendaja
koolitustel ja konverentsidel

CLILi rahvusvaheline konsortsium

— partner 2008. aasta rahvusvahelise
konverentsi korraldamisel ning I6imitud
aine- ja keeledppe materjalide vahen-
damisel

Piccolingo kampaania — partner keele-
kimbluse kui varase voorkeeledppe Ghe
metoodika propageerimisel

International
partners
1998-2010

Canadian International Development
Agency (CIDA) - one of the initiators of
the programme and its financer on the
Canadian side

Toronto District School Board (TDSB)

- long-time partner of the Ministry of Edu-
cation and Research, one of the initiators
of the programme, the institution through
which Canada participated in the Estonian
language immersion method

European Union Phare Programme —
the main financer of expansion of the
late language immersion programme
Finnish School Board - financer of the
programme on the Finnish side

Vaasa University — institution through
which Finland participated in the Esto-
nian language immersion programme
Netherlands Embassy — financer of the
Language Immersion Centre website and
the compilation of the PR plan

United States Embassy — financer of learn-
ing resources intended for nursery schools
Catalan Ministry of Education — inter-
mediary for language immersion experi-
ences at trainings and conferences

CLIL International Consortium — partner
for the organization of the international
conference in 2008, intermediating Con-
tent and Language Integrated Learning
(CLIL) materials

Piccolingo campaign - partnerin
promoting language immersion as one
method for early language immersion
studies
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3apy6exHble
napTHepb
1998-2010:

KaHagckoe AreHCTBO MexayHapOoaHOro
pazsuntua (CIDA) — oanH 13 cozaateneit Npo-
rPaMMmbl, OKa3blBano GYHAHCOBYIO MOMOLLb;
YnpasneHue wkon ropoga TopoHTto (TDSB) —
NaBHMI NapTHEP MMHMCTEPCTBA 0OPA30BaHNSA
1 HAYKW, OWIH W13 CO3/a-TeNe Mporpammbl,
yypexaeHve, o NocpeaHNYecTse KoToporo
B NPOrpamme y4acTBOBas1a KaHaackas CTOPOHa;
MNporpamma Phare EBponelickoro coto3a —
OKa3blBasna OCHOBHYIO GMHAHCOBYIO
NOAACPKKY MO PACLUMPEHMIO MPOrPaMMbl
MO3AHETO A3bIKOBOrO MO PYHEHVS;
[HenaptameHT wkon OQUHNAHANN — OKa3blBa
nporpamme GUHAHCOBYIO MOAAEPMKKY;
YrueepcuTeT Baasza — yupexaeHue, npu
NnocpefHNYeCTBe KOTOPOro B NMporpaMmme
y4acTBOBaNa GVHCKan CTOPOHa;

MNoconbcTBO KoponescTea HuaepnaHaos —
d1HaHCMpoBano cosfanne VIHTepHeT-caTa
LleHTpa A3bIKOBOro MOrpyKeHKA 1 Pa3paboTky
MnaHa no CBA3AM C OOLIECTBEHHOCTbIO;
MoconbctBo CoegmHeHHbIX LLTaToB
Ameprikin — GUHaHCMPOBANO Pa3paboTKy
yueOHbIX MaTepranos 1A AETCKVX CafoB;
MwuHncTepcTBO 06pazoBaHma KatanoHum —
napTHep Mo 0bMEHY OMBbITOM Ha Kypcax 1
KOHbepeHUVAx;

MexayHapogHbin kKoHcopumym CLIL —
napTHeP MO OpraHM3aLmMn MeXayHapOAHON
KoHbepeHuyn 2008 rofa, napTHep No
0OMeHyY MaTepuranamm VHTErpYPOBaHHOTO
00yUeHVA A3bIKY 1 NpeaMeTY;

Piccolingo — napTHep Nporpammbl A3bIKOBOTO
MOrpy»KeHna No NnponaraHLe MeTOAVKN
PaHHEro MorpyxeHys.
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Valiskogemused

Kanada

llIma Kanada partnerite toeta ei oleks
Eesti keelekimblusprogramm seda nagu,
mis ta praegu on. Koolitused, dppevara
ekspertiis, juhtimisanaltus ja -tugi — need
on peamised marksénad, millest Kanada
puhul radkida saame, peale selle palju
inimlikku soojust ja tuge, maistmist ja
kaasamotlemist ning rodmustamist Ghise
edu Ule.

Soome

Just Soome kolleegid on Kanada kol-
leegide kérval olnud need, kellelt oleme
ikka 6ppimas kdinud. On ju Soome keele-
kimblusprogramm geograafilises méttes
Eestile Iahim. Eesti keelekimblejad on
kainud nii Soome lasteaedades kui ka
koolides — alati on sarasilmsed 6petajad
ja koolijuhid oma kogemusi jaganud ning
ettepanekuid teinud.

Euroopa Liit

Tanu Euroopa Liidu Phare programmi
rahalisele toele oli véimalik juurutada
mahukat ja ststeemset hiliskeeleklmb-
lusprogrammi. Varase keelekimbluse
juurutamise kogemust kasutades koostati
projekt, mille rahastamise kaudu sai
keelekimblusprogramm oma perre
juurde 20 kooli.

Marimaa

Meie head sdbrad marid olid need, kel-
lele saime oma kogemust edasi andma
hakata. Kanadalt ja Soomelt opitut

olime piisavalt hasti Eestis rakendanud ja
arendanud — olnuks patt need teadmised
endale jatta. Mari 6petajate ja kooli-
juhtide koolitused, dppereisid ning semi-
narid andsid Marimaal mari keelt 6pe-
tavatele dpetajatele joudu ja indu oma
t66d teha ning tulemustesse uskuda.

Kataloonia

Kataloonias (Barcelona Umbruses) elavad
hispaaniakeelne ja katalaanikeelne
kogukond. Tutvusime keele Gpetamisega
oludes, kus kuni 80% 6pilastest on sis-
serandajate jareltulijad, kellel puudub
Uhine suhtluskeel, dpetajad ei oska aga
laste emakeelt. Uhiseks keeleks saab
dpetatav katalaani keel. Kataloonia dpeta-
jad vélusid meid entusiasmi, siiruse ja
inimliku soojusega, millega nad suhtusid

Lati

Lati kolleegid tutvustasid kakskeelse
dppimise ja dpetamise mudelit, mille

toel valmistatakse péhikooli l6petajaid
ette latikeelseks gimnaasiumiastmeks.
Lati kolleegide kogemused ja esimesed
riigieksamite tulemused kinnitavad keele-
kimbluse tugevust ning selle olulisust
laste mitmekdlgses arengus.

Poola

Poola koolipoliitika toetab kultuuriliste

ja religioossete tdekspidamiste mitme-
kesisust ning 6ppemaksuta voetakse
vastu pagulaste ja raskustes sisseranda-
jate lapsi. Muljetavaldav oli sisteemne
t66 mitmekultuurilisuse edendamise
vallas, toetus voor- ja kodukeelte 6ppele,
mitmekultuurilisuse arvestamine koolis ja
koolidemokraatia rakendamine kodaniku-
hariduse omandamise teena.

Foreign Experience

Canada

Without the support of our Canadian
partners, the Estonian language immersion
programme would not be what it is today.
Training, learning resource expertise, man-
agement analysis and support — these are
the keywords regarding Canadian assistance,
in addition to a lot of personal warmth and
support, understanding and involvement
and rejoicing about our commmon success.

Finland

Alongside our Canadian colleagues, it
has been our Finnish colleagues who
have taught us the most. After all, in a
geographical sense the Finnish language
immersion programme is closest to Esto-
nia. Participants in the Estonian language
immersion programme have visited
Finnish kindergartens and schools — their
cheerful teachers and school administra-
tors have always shared their experiences
with us and made useful suggestions.

European Union

Thanks to the financial support of the
European Union Phare programme, it
was possible to introduce a large-scale
and systematic late language immersion
programme in Estonia. A project was
compiled on the basis of the experience
gained during the introduction of early
language immersion, as a result of which
20 schools were added to the family of
the language immersion programme.

Mari El

Our good friends, the Maris, were the first
ones to whom we were able to pass on
our experiences. We have achieved good
results by applying and developing what
we learned from Canada and Finland in
Estonia — it would not do to keep the ac-
quired knowledge to ourselves. Training,
study trips and seminars for Mari teachers
and school administrators have provided
the teachers teaching the Mari language
in the Mari El with energy and inspiration
necessary to continue their work and
believe in the results.

Catalonia

Catalonia (the vicinity of Barcelona) is
inhabited by Spanish-speaking and Cat-
alan-speaking communities. We became
familiar with the process of teaching a
language in conditions where 80% of the
students are the descendants of immi-
grants and lack a common language of
communication, while the teachers do
not speak the children’s native language.
The Catalan language taught to the chil-
dren becomes their common language.
The Catalonian teachers charmed us with
their enthusiasm, sincerity and personal
warmth with which they relate to each
student, and their ability to find contact
with every student, and the fact that they
do so in Catalan.
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Latvia

Our Latvian colleagues have introduced a
bilingual study and teaching model that
is used to prepare basic school graduates
for Latvian language instruction at the
upper secondary school level. The expe-
riences of our Latvian colleagues and the
results of the first state examinations con-
firm the strengths of language immer-
sion and its importance in the diversified
development of children.

Poland

Poland’s educational policy supports the
diversity of cultural and religious beliefs
and education is free of charge for refu-
gee children and children of immigrants
in difficult situation. The systematic ap-
proach to the promotion of multicultural-
ism, support for foreign and first lan-
guage learning, taking into consideration
the multicultural situation in schools and
school democracy as a way to acquire
civic education were very impressive.
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Be3 nomoluy napTHepos 13 KaHagbl
3CTOHCKaA NPOrpamMmmMa A3bIKOBOro
NOrpy*eHus He Obina Obl TaKoW, KaKo
ABNAETCA cenvac. Kypcbl 00yueHws,
3KCNepTMn3a y4ebHblx Nocobui, aHanms
PYKOBOACTBA M MOAAEPKKa — BOT Ta
MOMOLLb, KOTOPYIO NPeAOCTaBUAN
KaHaacKkume konnerv. Kpome Toro, OHu
NPoABMV BOMbLIOE YeloBeYecKoe
Tenno, NOHVMaHVe 1 eAVHOMbICTINE,
PafoBaNVCh ObLIeMY yCrexy.

[NapannenbHO C KaHaACKMIA KOMieramm
Ham nMomorani 1 GUHCKIME, y KOTOPbIX Mbl
TaKKe yunnmch. Beab MMeHHO GrHCKanA
MPOrpPammMa A3bIKOBOTO MOTPYKEHNA
ABMAETCA B reorpadnyeckom CMblcnie
Ccamow BNM3KOM ANA DCTOHWN. DCTOHCKME
CNeunanmcTbl He pa3 nocellany AeTckie
cabl 1 Wkomnbl QUHAAHANY, FAe YUnUTena v
PYKOBOANTENM KOS C PaAOCTBIO AENUINCH
OMbITOM 1 BHOCWIN MPENOKEHNA.

Bnarofnapa GprHaHCOBOW NoAnepKKe
nporpammbl Phare EC cTano BO3mMOXHbIm
BHEApeHe 6ONbLION 1N CUCTEMHOW
MpOrpammbl MO3AHEro A3bIKOBOrO
norpy»xeHud. icnonb3ya onbiT
BHeAPEHWA NPOrpaMmbl PaHHero
A3bIKOBOIO MOrpYy»KeHus, Obln COCTaBneH
NPOeKT, PUHAHCMPOBaHKE KOTOPOrO
MO3BOMWNO NPUCOEANHNTBCA K
nporpamme etle 20 LWKOMam.

CBOW OMbIT Mbl HaYanV nNepeaasaTb
HaLLMM MapUCKUM APY3bAM. XOPOLLO
YCBOWB 1 Pa3BKB B DCTOHNY OMbIT
Kanaab! 1 OuHAAHAWK, Henb3a

ObIN10 He MoAeNUTLCA UM C APYTVIMM.
Kypcbl 0byueHvs ana yumtenei u
pykosoautenei wkon Mapumnckon
Pecny6nviky, yuebHble Moe3aKkn v
CemmHapbl NpUgany MapuncKnm
Konneram CUI1 1 BOOAYLLIEBUIV VX Ha
paboTy 1 Bepy B pe3ynbrart.

B KatanoHuu (Bokpyr bapcenoHbl) xusyT
oAV, rOBOPALLME KaK Ha MCMaHCKOM,
TaK 1 Ha KaTaoHCKOM A3blke. Tam

Mbl MO3HAKOMUMCh C YCIIOBUAMY
npenofasaHva a3blka, npuyem, 80%
YYaLLMXCA ABNAIOTCA BbIXOALAMY U3
nepecenvBLIMXCA Ctoda 13 APYrx CTpaH
cemeln. Y geten OTCYTCTBYET e[JMHbIN A3bIK
OO0LLEHWA, yUUTENA e HEe BNAfeIoT MX
POAHbIM A3BIKOM. TaKUM eNHbBIM A3bIKOM
LOJIKEH CTaTb U3yYaeMblih KaTaNOHCKIN
A3blK. TaMOLWHMeE yunTena nopasunu

HaC CBOVIM 3HTY31Ma3MOM, MPAMOTOM 1
YenoBeYECKMM TEMIOM, C KOTOPbIM OHM
OTHOCATCA K KaXKAOMY YUEHMKY, a TaKKe
OMbITOM HAaXOAWTb KOHTAKT C KaXKAblM
pebeHKOM MMEHHO Ha KaTanoHCKOM
A3bIKE.

JIaThilCKMeE KOnnervi Mo3HaKoMUK
HaC C MOJENbIO V3yYeHna 1 0byyeHNs
ABYA3bIUMI0, Oriaronapsa KOTopomy B
OCHOBHO LIKOSIE FOTOBAT YUEHNKOB
ANA NPOACMKEHNS yuebbl B
NATHILICKOA3bIUHBIX MMHa3VsX. OnbIT
NATBUMCKUX KOMNEr 1 pe3ynbTaThl
NEePBbIX FOCYNAPCTBEHHBIX SK3aMEHOB
ellje pa3 NOATBEPANIN MPOYHOCTb 1
3HaueHMe A3bIKOBOTO MOTPYKEHVIA B
Pa3HOCTOPOHHEM Pa3BUTHN AETEN.

[LIkonbHasA nonuTrKka (0bpa3oBaHwis)
Monblun NOAAEPKMBAET MHOrO0bpasve
KYJIbTYPHBIX U PENUTMO3HbIX B3IMAL0B
1 Npeanaraet 6ecnnarHoe obyueHvie
JETAM OeXeHLIEB 1 MMUTPAHTOB,
OKa3aBLUKXCA B 3aTPYAHUTENIBHOM
NoNoXeHWUW. NopakaeT CUCTEMHOCTb

B paboTe Mo NPOABUXKEHNIO B

061acT MHOTOKYJIbTYPHOCTHY,
BOCMUTaHVE rpaxaaH CTPaHbl B pamKax
WKOMBHOWM AEMOKPATN, C YUYETOM
MHOTOKYNBTYPHOCTY, NMOAAEPKKA B
0ByYEeHNN MHOCTPAHHBIM U POLHOMY
A3BIKY.
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Keelekiimblus-
programmi
rakendamise
ulesanded

Keelekimblusprogrammi juhtimine ja
arendamine

1. Opetajate, ppejoudude, lasteaedade
ja koolide juhtkondade ning haridus-
ametnike koolitamine ja néustamine

2. Koolitusmaterjalide koostamine ja
véljaandmine

3. Oppevara koostamine ja valjaandmine
4. Teadusuuringute koordineerimine

5. Kogemuste vahetamine kodu- ja vdlis-
maa partneritega

6. Avalikkuse teavitamine

Areas of
responsibility

Management and development of the
language immersion programme

1. Training and counselling of teachers,
faculty members, administrations of
nursery schools and schools, as well as
education officials

2. Compiling and publishing teaching
materials

3. Compiling and publishing learning
resources

4. Coordinating scientific research

5. Exchanging experiences with domestic
and foreign partners

6. Informing the public

PYKOBOACTBO U pa3BuTME MPOrpammbl
A3bIKOBOIO MOrPY»KEHNA

1. ObyueHme 1 KOHCYNbTUPOBaHMeE
yuntenen, npenoaasarenein

1 pyKoBoaMTeNen AETCKMX CafJoB U WKOII,
a Tak»Ke UMHOBHMKOB Chepbl 0bpa3oBaHun
2. CocTaBneHvie v n3aaHne yuebHbix
MaTepuranoB AN KypcoB nepeobyyeHns
3. CocTaBneHvie v 13aaHne yuebHbix
mMaTtepuanos

4. KooparHaLuwma HayuHbIX UCCnefoBaHN
5. ObMEH OMBITOM C MECTHBIMU

1 3apybeXKHbIMM MapTHEPaMN

6. VIHGopMMpPOBaHYVEe 0BLLECTBEHHOCTN

Programmi
ndéukogu ja/voi
juhtkomitee
liikmed aastail
2000-2010

2001. aastast on keelekiimblusprogrammi
juhitud Haridus- ja Teadusministeeriumi
jarelevalve all ministeeriumi ning Integ-
ratsiooni ja Migratsiooni Sihtasutuse Meie
Inimesed lepingu alusel. Keelekiimblus-
programmi juhtorganiks on juhtkomitee.
Programmi juhtkomitee eesmark on
tagada lasteaedade keelekimbluspro-
grammi ning koolide varase ja hilise
keelekiimbluse tegevuste vastavus Eesti
haridus-, keele- ja integratsioonipolii-
tikale.

Haridus- ja

Teadusministeeriumi esindajana

Epp Rebane, HMi Uldhariduse osakonna
juhataja, hiliem HTMi hariduspoliitika
nounik

Juri Valge, HTMi keelepoliitika néunik
Cilja Laud, HTMi rahvusvdhemuste harid-
use osakonna juhataja

Katri Raik, HTMi asekantsler

Jaak Viller*2 , HTMi keeleosakonna
juhataja

Irene Kdosaar*, HTMi rahvusvahemuste
hariduse osakonna juhataja, 2009. aastast
Uldhariduse osakonna juhataja

Vilispartnerite esindajana
Hanna Autere, keelekiimblusprojekti

Soome-poolne projektijuht
Peeter Mehisto, keelekiimblusprojekti
Kanada-poolne projektijuht

Riigikogu kultuurikomisjoni esindajana
Katrin Saks, Riigikogu kultuurikomisjoni
aseesimees

Peeter Kreitzberg, Riigikogu kultuuri-
komisjoni esimees

Paul-Eerik Rummo*, Riigikogu kultuuri-
komisjoni liige

Rahvastikuministri Biiroo esindajana
Tanel Matlik, rahvastikuministri ndunik
Natalia Vaino, rahvastikuministri ndunik
Ken Koort, rahvastikuministri ndunik
Eva-Maria Asari, Rahvastikuministri
BUroo néunik

Integratsiooni ja Migratsiooni Sihtasutuse
Meie Inimesed? esindajana

Mati Luik, Mitte-eestlaste Integratsiooni
SA juhataja

Ave Harsing, ELi Phare eesti keele dppe
programmi koordineerija

Tanel Matlik*, Integratsiooni ja Migrat-
siooni Sihtasutuse Meie Inimesed juhataja
Ulvi Muursepp*, Integratsiooni ja
Migratsiooni Sihtasutuse Meie Inimesed
mitmekultuurilise hariduse Uksuse juht

Ida-Viru Maavalitsuse esindajana

Leo Raidma, Ida-Viru Maavalitsuse
kultuuri- ja haridusosakonna juhataja
Kaarin Veinbergs*, Ida-Viru Maavalitsuse
kultuuri- ja haridusosakonna juhataja

Kohalike omavalitsuste esindajana
Erkki Piisang, Tallinna Haridusameti
juhataja
Enn Kirsman, Tallinna Haridusameti
juhataja

2 margib kuulumist 2009. aastal moodustatud juhtkomiteesse.
31998-2008 Mitte-eestlaste Integratsiooni Sihtasutus, 2009-2010 Integratsiooni Sihtasutus.

37

Andres Pajula, Tallinna Haridusameti
juhataja

Natalja Lapikova* Tallinna Haridusameti
hariduskorralduse teenistuse Gldhariduse
osakonna vanemspetsialist

Eha Karus* Kohtla-Jarve Linnavalitsuse
hariduse vanemspetsialist

Kérgkoolide esindajana

Mart Rannut, Tallinna Pedagoogikadili-
kooli dotsent

Martin Ehala, Tallinna Ulikooli tild- ja
rakenduslingvistika 6ppetooli juhataja
Katri Raik* Tartu Ulikooli haridusteadus-
konna dekaan, 2009. aastast

TU Narva Kolledzi direktor

Annekatrin Kaivapalu* Tallinna Ulikooli
eesti filoloogia osakonna dotsent

Hiie Asser, Tartu Ulikooli pedagoogika-
osakonna lektor, Tartu Annelinna GUm-
naasiumi 6ppealajuhataja

Programmiga liitunud haridusasutuste
esindajana

Valeri Novikov* Tallinna Ladnemere
GUmnaasiumi direktor

Hiie Asser* Tartu Annelinna Gimnaa-
siumi direktor

Keelekiimblusprogrammi Lastevanemate
Liidu esindajana

Lilia Fjodorova-Homtsenko, MTU Keele-
kimblusprogrammi Lapsevanemate Liit
lige

Aleksei Gaidajenko* MTU Keelekimb-
lusprogrammi Lapsevanemate Liit liige

Vene 6ppekeelega koolide esindajana
Sergei Teplov, Tartu Raadi GUmnaasiumi
direktor, Tartu Slaavi Glmnaasiumi 6p-
pealajuhataja
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Members of

the programme
supervisory board
and/or manage-
ment committee
in 2000-2010

Since 2001, the Language Immersion
Centre has worked under contract with
the Ministry of Education and Research
and the Non-Estonians’ Integration
Foundation under the supervision of the
Ministry. The implementing body of the
Language Immersion Programme is the
management committee. The goal of the
programme’s management committee is
to guarantee the compliance of nursery
school language immersion programme
and early and late language immersion
activities in the schools with Estonia’s
education, language and integration
policies.

As representatives of the Ministry of Edu-
cation and Research

Epp Rebane, Head of General Education
Department at the Ministry, later the
Ministry’s Educational Policy Advisor

Juri Valge, The Ministry’s Language Policy
Advisor

Katri Raik, Deputy Secretary General at
the Ministry

Jaak Viller*2, Head of Language Policy
Department at the Ministry

Cilja Laud, Head of the Department

for National Minority Education at the
Ministry

Irene Kdosaar¥*, Head of the Depart-
ment for National Minority Education at
the Ministry, head of General Education
Department since 2009

As representatives of the foreign partners
Hanna Autere, Finnish Project Manager
for the Language Immersion Project
Peeter Mehisto, Canadian Project Man-
ager for the Language Immersion Project

As representatives of the Riigikogu
Cultural Committee

Katrin Saks, Vice-Chairman of the Ri-
igikogu Cultural Affairs Committee
Peeter Kreitzberg*, Vice-Chairman of the
Riigikogu Cultural Affairs Committee
Paul-Eerik Rummo* Member of the
Riigikogu Cultural Affairs Committee

As representatives of the Office of the
Minister of Population and Ethnic Affairs
Tanel Matlik, Adviser to the Minister of
Population and Ethnic Affairs

Natalia Vaino, Adviser to the Minister of
Population and Ethnic Affairs

Ken Koort, Adviser to the Minister of
Population and Ethnic Affairs

Eva-Maria Asari* Adviser to the Office
of the Minister of Population and Ethnic
Affairs

As representatives of the Integration and
Migration Foundation Our People3

Mati Luik, Director of the Non-Estonians’
Integration Foundation

Ave Harsing, Coordinator of the EU Phare
Estonian Language Study Programme
Tanel Matlik* Director of the Foundation

2 denotes membership in the management committee formed in 2009.

Ulvi Mutrsepp*, Head of Multicultural
Unit of the Foundation

As representatives of the Ida-Viru County
Government

Leo Raidma, Director of the Culture and
Education Department of the Ida-Viru
County Government

Kaarin Veinbergs*, Director of the Cul-
ture and Education Department of the
Ida-Viru County Government

As representatives of the Tallinn Board of
Education

Erkki Piisang, Director of the Tallinn
Board of Education

Enn Kirsman, Director of the Tallinn
Board of Education

Andres Pajula, Director of the Tallinn
Board of Education

Natalja Lapikova*, Senior Specialist,
General Education Department of the
Education Organization Service of the
Tallinn Board of Education

Eha Karus*, Senior Specialist, Kohtla-Jarve
City Government

As representatives of higher educational
institutions

Mart Rannut, Assistant Professor at the
Tallinn Pedagogical University

Martin Ehala, Director of the General
and Applied Linguistics Chair at Tallinn
University

Katri Raik* Dean of the Education
Department at the University of Tartu
Annekatrin Kaivapalu*, Assistant
Professor at the Department of Estonian
Philology at Tallinn University

Hiie Asser, Lecturer at the Pedagogjical
Department of the University of Tartu,

Director of Studies at Tartu Annelinna
Upper Secondary School

As representative of the educational insti-
tutions that have joined the programme
Valeri Novikov*, Principal of Tallinn
Ladnemere Upper Secondary School
Hiie Asser*, Principal of Tartu Annelinna
Upper Secondary School

As representative of the Association of
Parents of Language Immersion Students
Lilia Fjodorova-Homtsenko, Member

of the non-profit organization Associa-
tion of Parents of Language Immersion
Students

Aleksei Gaidajenko*, Member of the
non-profit organization Association of
Parents of Language Immersion Students

As representative of schools with Russian
language instruction

Sergei Teplov, Principal of Tartu Raadi
Upper Secondary School, Director of
Studies at Tartu Slavic Upper Secondary
School

As representative of Estonian
Cooperation Assembly

Eva-Maria Asari*, Head of Population
and Ethnic Relations Programme

As representatives of the immersion
programme

Irene Kdosaar, Head of the Language
Immersion Centre

Natalja Mjalitsina, Head of the Language
Immersion Centre

Karin Piirsalu® Coordinator of the lan-
guage immersion programme

YneHbl CoBeTa
NporpamMmmbl n/mnu
PYKOBOAALLErrO
KOMUTETA

B 2000-2010 rogax

C 2001 roaa nporpaMma A3blkoBOro
Norpy<eHnsa paboTaeT Nof KOHTPOeM
MuHMCTepCTBa 00Pa30BaHNA U HAYKM

1 Ha OCHOBaHWM [JOrOBOPa MeXay
MUHNCTEPCTBOM 1 GOHAOM UHTErPaLnn 1
murpauny “Hawm noan” . PykoBogawmm
OpraHoMm NMporpamMmbl ABAAETCA
PyKOBOAALMI KOMUTET. B 3agaun
KomMTEeTa BXOAMT: 0becrneunsaTs paboTy
NpPOrpammbl A3bIKOBOTO NOMPYKeHVs A8
JETCKMUX CaAoB, NPOrPamMbl PaHHEro

1 NO3[Hero A3bIKOBOrO MOrpy»KeHus

J1A KON B COOTBETCTBUN C A3bIKOBOM
NONUTKON DCTOHUMN, a TaKXKe MONNUTNKON
B 06/M1aCTV 00PA30BaAHMA U MHTErPALIAN.

lpedcmasumenu MuHucmepcmea
06paA308aHuUA U HayKu

Epp Rebane, 3aBeaytowlasa otaenom
o6Liero 06pa3oBaHNA MUHNCTEPCTBA,
no3jHee COBETHVK MUHMCTEPCTBA B
06nacTy NoNUTVIKN 0bpa3oBaHNA

Juri Valge, coBeTHWK MUHWUCTEPCTBA B
061acT A3bIKOBOW MOMUTUKM

Cilja Laud, 3aBenytowan otgenom
06pa3oBaHNA HaLVIOHaNbHbBIX
MeHbLIVMHCTB MUHUCTePCTBa

Katri Raik, BuUe-KaHUNep MUHUCTEPCTBA
Jaak Viller*?, 3agepytowmn otgenom
A3blKa MMHUCTEPCTBA

Irene Kaosaar*, 3aBepytollada oTaenom
006pa3oBaHNA HaLVOHabHbIX
MEHbLIVHCTB MUHUCTEPCTBa, ¢ 2009
3aBepyiolan oTaenom obuiero
obpa3oBaHuA

[pedcmasumenu 3apy6exHoix
napmuepos

Hanna Autere, pykoBoguTens NpoeKTa
NPOrpamMmbl A3bIKOBOTO MOMPYKEHNA C
GUHCKOV CTOPOHD

Peeter Mehisto, pykoBoantens npoeKkTa
NPOrpamMmbl A3bIKOBOTO MOMPYKEHNA C
KaHa[1CKOW CTOPOHbI

[pedcmasumenu komuccuu no
Kynemype Putizukozy

Katrin Saks, 3amecTuTens npefceaatena
KoMmMccnm

Peeter Kreitzberg, npencenatens
KoMmMccnm

Paul-Eerik Rummo*, yneH kommnccum

2 0603HaHaeT YIEHCTBO B PyKOBOAALLEM KomUTeTe, obpasoBaHHOM B 2009 rogy
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lpedcmasumernu bropo mMuHucmpa no
0es1am HapoOOHAacesieHUA
, COBETHUK MUHWCTPA
, COBETHUK MUHMCTPA
, COBETHUK MUHWCTPA
, COBETHWK 610pO
MUHUCTPA

lpedcmasumernu ¢poHOa uHMezpayuu u
Muepayuu “Hawu noou”3

, 3aBefytowmn Lienesbim

yupexaeHvem UHTerpaumnm HeSCToHLER

, KOOPAMHATOP NPOrPaMmbl
Espocotosa Phare no obyueHwmio
3CTOHCKOMY A3bIKY

* 3aBepyouni GoHaa

¥ 3aBeqyloWmnin

noppasfeneHemM NporpaMm B chepe
MYNBTUKYNBTYPHOrO 06pa3oBaHus

lMpedcmasumenu Moa-Bupyckoeo ye3oa
, 3aBefyioLWmn OTAeIOM
KynbTypbl ¥ 06pa3oBaHmMA ynpassl Vaa-
Bupyckoro ye3ga
¥ 3aBeqyloLnit
OTAENOM KyNbTYpPbl M 00pa3oBaHma
ynpasbl Mga-Bupyckoro yesaa

lpedcmasumernu cneyuaaucmos 8
06/1acmu 06pazoeaHus Uz MecmHbix
camoynpasneHuu

, 3aBefyoWmn TanIVHHCKUM
JernapTaMeHTom 0bpa3oBaHus

, 3aBefyIoWm TalIMHHCKNM
JernapTaMeHTom 0bpa3oBaHus

, 3aBefyioLwmn
TannMHHCKMM fienapTaMeHTOM
obpa3zoBaHNA
* CTapwnin cneumannct

oTaena oblero obpasoBaHus

TannuHHCKOro fenaprameHTa
obpa3oBaHuA

* CTapWuin CneumnanncT no
obpazosaHuio fopynpasbl Koxtna-Apse.

[pedcmasumernu sy308
JoueHT TannnHHCKOro
[Nenarornyeckoro yHmBepcuTeTa
, 3aBefyolnii kabeapon
o06LLeN U NPUKNAAHON NVHIBUCTUIKNA
TannMHHCKOro yHMBepcuTeTa
* [eKaH GakynbreTa
00pa3oBaHNA TapTyCcKOro yHUBepcuTeTa,
€ 2009 prpekTop HapBCcKoro konnegxa
TapTyckoro yHusepcuTeTa
* NOLEeHT
oTheneHVs 3CTOHCKOM dunonormn
TannMHHCKOro yHMBepcnTeTa
, Tartu nekTop otaeneHna
nefarornky TapTyCckoro yHMBEPCUTET,
3aBYyY TAPTYCKOW TMMHa3NV AHHeNMHHa

[pedcmasumenu y4pexoeHul
06pa308aHuUs, NPUCOEOUHUBWIUXCA K
npozpamme
* OVPEKTOP TaMHHCKOM
rMmMHasuu JlasHemepe
* AMPEKTOP TapTyCKOW
rMMHa3suy AHHENHHA

lMpedcmasumenu Cotoza podumernel
yyawuxca no npozpamMmme A36lk08020
noepyxeHus
, uneH

HO “Coto3 poanTenen yyalymxca no
NporpammMe A3bIKOBOrO NOrpykeHua”

* yneH HO “Coio3
poavTenelt yuyallyxca no nporpamme
A3bIKOBOIO MOrpyKeHns"

lMpedcmasumesne WKOJ € pycckum
A3bIKOM 06yyeHus

, AVPEKTOP TapTyCKOM
rvmHasny Paaaw, 3aByd TapTyCKOM
CnaBAHCKOW MMMHa3nm

lMpedcmasumesv Accambneu
CompyoHu4yecmea ScmoHuu

¥, pyKoBOAMTENb
nporpammbl

[pedcmasumenu npozpammel
A3bIKOBO20 NO2PYXEHUSA

, 3aBefytowlad LieHtpom
A3bIKOBOTO MO PyXeHNA
Natalja Mjalitsina, 3aBepnytouian LieHTpom
A3bIKOBOTO MOrPyeHnA

¥ KoopavHaTtop
NPOrpaMmbl A3bIKOBOIO MOTPYKEHNA

Kommentaar

NATALJA MJALITSINA

keelekiimbluskeskuse juhataja 2007, programmi koordineerija 2010
director of the language immersion centre 2007, programme coordinator 2010
pykogooumerns LleHmpa A361k08020 nozpysxeHus 8 2007 200y, koopouHamop npozpammel 8 2010 200y.

2009. aastast ei eksisteeri enam eraldi
keelekimbluskeskust, mille Glesanne

oli arendada ning juhtida keelekimb-
lusprogrammi kui tervikut. Keelekiimb-
luskeskus ja haridusprogrammide
keskus Gihendati mitmekultuurilise
hariduse Uksuseks. Keelekiimblusprog-
rammiga tegeleb 2010. aastal kolm
inimest: koolide programmi koordinaator,
lasteaedade programmi koordinaator
ning ndéustamise ja dppevara arendamise
koordinaator, kelle lisatilesanne on kogu
valdkonda juhtida.

Keelekiimblusprogrammi tugevus ja
eripara on keelekiimbluse arengustra-
teegia olemasolu aastateks 2009-2013.
See on alus, millele plaane tehes ning
sihte seades toetume. Strateegia val-
jatootamisel said sona sekka delda koik
keelekiimblusega seotud sidusrihmad,
mis annab kindluse nimetada seda
programmi strateegiaks — meie stratee-
gia, meie sihid. Oluline osa strateegia
tditmisel on partneritel: lasteaedadel ja
koolidel, kohalikel omavalitsustel ning
lapsevanematel.

Programmi suurim probleem on, et
ei ole programmi juhi ametikohta, kes
hoiaks alal avatud 6hkkonda ja keele-
kimbluse vaimu.

Oleme asunud vdlja tootama keele-
kiimbluse kvaliteediststeemi. 2010.
aastal sénastame sisehindamise kritee-
riumid programmiga liitunud haridus-
asutustele. Kvaliteedististeem aitab
sihte seada ja hinnata oma olukorda
keelekimblusprogrammi rakendamisel.

Mida on 6nnestunud programmi
arendamisel teha? Oleme algatanud piir-
kondlikud néupidamised ning kutsunud
piirkonniti Ghe laua taha KOVi esindajad,
lasteaedade ja koolide juhid. Vestlused

ja arutelud piirkonna néupidamistel

on osutunud vdga avameelseks ning
efektiivseks, on kerkinud mitmed just
selle piirkonna kisimused, millest paljud
on Uhise mottetdo ja Uksteise toetamise
viljana saanud lahenduse. Piirkondlikud
néupidamised on ks meie programmi
edulugudest ning neid kavatseme jatkata
tulevikuski.

Mis on minu arvates sihtasustuses
tootavate keelekiimblejate ees seisvad
tlesanded? Kindlasti identiteedi leid-
mine: kes me oleme Uksuses, sihtasu-
tuses, Eesti haridussUsteemis; strateegia
sihtide elluviimine, marksénadeks
kvaliteet ja laienemine; |6imitud aine-

ja keeledppe ehk LAK-6ppe lipulaeva
kohustuse taitmine.

Usun keelekiimblusesse ning olen
veendunud, et see on Uks tdhusamaid
kakskeelse dppe mooduseid. Selle eelis
ja tugevus on ststeemsus, metoodiline
Uhtsus ning teaduslik labitddtatus, mis
voimaldab tulemusi vorrelda rahvusvahe-

lises mastaabis.
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As of 2009, there is no longer a separate
language immersion centre charged with
developing and managing the language
immersion programme as a whole.

The language immersion centre and
educational programme centre were
merged into a multicultural educa-
tional unit. Three people deal with the
language immersion programme in 2010:
the scholastic programme coordinator,
the nursery schools programme coor-
dinator and the consultation and study
materials development coordinator, who
is additionally responsible for managing
the entire field.

The strength and special nature of the
language immersion programme is the
existence of a language immersion de-
velopment strategy for 2009-2013. This

is the foundation on which we base our
plans and objectives. In developing the
strategy, nearly all related groups had the
opportunity to make their views heard,
which gives us confidence in calling this
the programme strategy — our strategy,
our aims. Partners pay a key part in the
fulfilling the strategy: nursery schools and
schools, local governments and parents.

The greatest problem of the pro-
gramme is that it lacks the position of
programme director who would keep
the atmosphere open and the spirit of
language immersion strong.

We have begun developing a language
immersion quality system. In 2010 we
articulated the criteria for internal evalu-
ation for educational institutions that
joined the programme. The quality
system helps set objectives and evalu-
ate our situation in implementing the
language immersion programme.

What have we been able to doin
developing the programme? We have
launched a tradition of regional meet-
ings. In these meetings, we invite local
government representatives and heads
of nursery schools and schools to sit at
one table. The conversations and discus-
sions at regional meetings have proven
very forthright and effective; a number of
issues that are characteristic for a specific
municipality have come up. Many of the
issues have been resolved thanks to the
application of common knowledge and
mutual support. The regional meetings

are certainly one of the success stories
of our programme and we intend to
continue them in the future.

What in my opinion are the tasks that
lie ahead for the language immersion
personnel working for the foundation?
Certainly finding an identity: who we are
in the unit, the foundation, the Estonian
educational system. Implementing the
aims of the strategy, the keywords being
quality and enlargement. Fulfilling the
obligation of being the flagship of Con-
tent and Language Integrated Learning.

I believe in language immersion and |
am sure that language immersion is one
of the most effective ways of bilingual
education. The advantage and strength
of this method are its systematic nature,
methodological uniformity and scientific
thoroughness, which allow results to be
compared on the international scale.

KOMMeHTapum

Passutne nporpamMmmbl A3bIKOBOIo
NOrpy»KeHna n ee pykoeBoaCcTeo B
M3MEHNBLUNXCA YCNOBUAX

C 2009 roga otaenbHo LleHTpa
A3bIKOBOIO MOrPy>KEHWA, B 3a4a4u
KOTOPOro BXOAWIO Pa3BuUTHe U
PYKOBOZACTBO MPOrPaMmOoN B LIEIOM,

He CyllecTsyeT.

LleHTp A3bIKOBOI'O NOrpyxeHna n
LleHTp 06pa3oBaTenbHbIX-NPOrpaMm
6bIn1 06beanHeHbl B MNoapasneneHune
MYNBTUKYNBTYPHOrO 06pa3oBaHuA.

C 2010 roga B nporpamme pabotatot

3 yenoBeKa: KOOPANHATOP WKOMbHbIX
APOrpamMm, KOOPANHATOPR AETCaA0BCKMNX
NPOrpaMm 1 KOOPANHATOP MO Pa3BUTUIO
y4eOHbIX NOCOOUIN 1 KOHCYNBTUPOBAHMA
yuuTenen, B 0643aHHOCTI KOTOPOro
BXOAUT 1 0bLLiee PyKOBOACTBO.

CnnbHOW CTOPOHOW NPOrpammbl 1 ee
cBOEObOpazvem ABNAETCA BblpaboTaHHadA
cTpaterna pa3suTma Ha 2009-2013

rofbl. 3TO Ta OCHOBA, Ha KOTOPYIO Mbl
ONMPaEMCA NPK NAAHMPOBAHMN U
onpeneneHnm Lienein pabotol. [pu
BbIPabOTKe CTpaTerm CBoe MHeHme
BbIpasmv BCe CBA3YIOLWME FPYNMbl, YTO
[aeT NPaBo Ha3blBaTb 3Ty NPOrpaMmy

CTpaTeFVI‘—{eCKOPI. JTO — Hawa CTpareruns,
Hallu Lenu. Ba>|<Hy|o [POS1b B BbIMNOJSTHEHNN
CTpaTernyecKknx safday UrpatoT napTHEPDLI:
AeTCKMe Cafbl 1 LWKOJbl, MeCTHble
CamMoynpasneHna n poagnTenn.

Camoi 60sbLION NPO6IeMON
MporpamMmsl CTano OTCYTCTBME
JOMKHOCTY PYKOBOAMTENS, KOTOPbIN
NPK3BaH COXPaHATb aTMOChepy 1 fiyx
NporpaMmbi.

Mbl NPUCTYNNAY K BbIPAOOTKE CUCTEMDI
KayecTBa NPOrpammbl A3bIKOBOrO
norpyxeHud. B 2010 rogy mbl
BblpaboTaem KpUTepUn BHYTPEHHEN
OLIeHKM /1A yupexaeHni obpa3oBaHua,
NPUCOEANHMBLUMXCA K MPOrpamme.
Cuctema KauyecTBa NOMOXET
HAaMETUTb LIESIV Y OLUEHUTb CUTYaLMIO
PaCNpPOCTPaHEHNA MPOrPaMMBbI.

YTo ypanocb caenatb AnA
pa3BuTUA-APorpammbt?-Mbl-BBeAN
pervoHanbHble coBellanuA. Ha HYX Mbl
npurnawaem npeacTaBuTenemn MecTHbIx
CamoynpaBneHur, PyKoBOAMTENEN
Aetcafos v Wwkon. O6cyxaeHna 1 becefbl
CTanw OTKPLITBIMU ¥ 3OOEKTVBHBIMY, Ha
HWX NOAHMMAIOTCA BOMPOCH UMEHHO
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AaHHOrO pervioHa. MHorve 13 Hyix

6blnV pelleHbl bnarogapa cooblla
BblpabOoTaHHbIM MPEANOKEHNAM 1
B3aVMMHOW nogaepxKe. Takne coselaHna
ABNAIOTCA OECCMOPHON yaaue Hallel
NPOrpammbl, MX Mbl MAaHUPYEM
NPOBOAMTL 1 B OyayLLEM.

Kakune 3aa4vyn, N0 MOEMY MHEHNIO,
CTOAT Nepep cneurannctamu
A3bIKOBOTO I'IOpr)KeHI/IFl?

KoHeuHo ke, MOUCKN MAEHTUTETA: KEM
Mbl ABMIAEMCA B CBOEM MofpasaeneHmn,
B CBOEM YUPEX/EHWN, B CUCTEME
06pa3zoBaHMA SCTOHUM. Heobxoanmo
BHEAPATH B XM3Hb LIeNM BbIPabOTaHHOM
CTpaTernm, Npexae BCero cuctemy
KauecTBa 1 pacnpoCTpaHeHus
NPOrpaMMmbl, a Takke MHTErpUPOBAHHOIO
00yueHns A3bIKY U NpeaMeTam.

fl Beplo B nporpammy si3bIKOBOro
NorpykeHns n ybexaeHa 8 TOM,

UTO OHa ABNAETCA MPOAYKTVBHbBIM
BMOOM OOyYeHVA Ha ABYX A3blKax. Ee
NPEVMYLLECTBO 1 CbHaA CTOPOHa
COCTOAT B CUCTEMHOCTY, eUHCTBE
METOAVKM W HayYHOW NPopaboTKe, uTo
NO3BONAET CPABHMUBATb Pe3yNbTaThl U B
MeX1yHapOAHOM MacLiTabe.

LS R

=
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Keelekiimblus-
programmi
strateeqiline
plaan aastail
2009-2013

Strateegiline plaan on loodud koost66s
partneritega ja selle on heaks kiitnud
keelekiimblusprogrammi juhtkomitee
24. novembril 2008. Keelekimblusprog-
rammi arendades juhindutakse sellest
plaanist ning arvestatakse plaani uuen-
damise vajadust.

Pohieesmark: keelekiimblus on Ees-
tis laialt levinud kvaliteetne aine- ja
keeledppe I6imimise moodus.

Strateegiline siht 1
Keelekimblusprogrammis on raken-
dunud kvaliteedisisteem.

1. Leppida kokku keelekiimbluse sisehin-
damisel rakendatavad pohimétted ning
kriteeriumid (indiviidi, asutuse ja prog-
rammi tasand).

2. Toetada néustamise ja koolitustega
keelekiimbluse kvaliteedististeemi
rakendumist.

3. Rakendada keelekiimblusasutuste
hindamise ja tunnustamise sisteemi.

4. Toetuda kvaliteediststeemi kujundami-
sel ning kvaliteedi hindamisel laiapdhja-
listele teadusuuringutele.

Strateegiline siht 2

Sidusrihmad teevad sUsteemselt koos-
t66d ning rakendavad oma ressursse
keelekimbluse pohimétete levitamiseks,
toetades programmi juhtimist, arenda-
mist ja elluviimist.

1. ToGtada vélja meetmed eesti ja vene
Oppekeelega koolide ning eesti ja vene
Oppekeelega lasteaedade koostdod
laiendamiseks ning efektiivsuse suuren-
damiseks.

2. Toetada lasteaedade ja koolide koos-
t00d, et tagada keelekiimblusprogrammi
jarjepidevus.

3. Leppida kokku lastevanemate, koha-
like omavalitsuste ja haridusasutustega
programmiga liitumises ning programmi
juurutamises.

4. Kajastada ststeemselt keelekimblus-
programmi rakendamist meedias.

Strateegiline siht 3

Opetaja professionaalse arengu toeta-
miseks on loodud soodsad tingimused.
1. Algatada 6petajate ja juhtide ndus-
tamissUsteem.

2. Analliisida jargmise viie aasta perso-
nalivajadust ning saavutada kokkulepped
sidusrihmadega kvalifitseeritud keele-
kiimbluskaadri ettevalmistamiseks
Ulikoolides.

3. Suurendada rahvusvahelise koolituse
voimalusi keelekimblusprogrammis
osalejatele.

4. Luua toimiv infovahetusststeem (foo-
rum, Umarlaud, e-lehekdlg).

5. Innustada keelekiimbluse temaatika
kdsitlemist dpetajakoolituse Gppekavades
ning teadustdodes.

Strateegiline siht 4

Opikeskkond toetab opilase ja dpetaja
arengut.

1. Mitmekesistada 6pikeskkondade
kasutamist.

2. Tagada 6ppevarale kasutajasobralik
juurdepads ning voimalus seda tdiendada
ja kohandada.

3. Toetada erinevate sidusrihmade osale-
mist tundides ja dpitegevustes.

4. Tagada 6pikeskkonna kujundamisega
turvalisus ning 6piaktiivsus.

Strateegiline siht 5
Keelekimblusprogrammi juhtimine
tagab programmi leviku ja kvaliteedi.

1. Analtsida sidusrihmade vajadusi ja
ootusi pikemas perspektiivis ning kavan-
dada selle jargi programmi arendamist.
2. S6lmida mitmepoolseid koostdolep-
peid keelekiimbluse rakendamiseks ja
arendamiseks (nt ndustamine, koolitus,
dppevara arendus jm).

3. Hallata ja levitada oskusteavet Ule-ees-
tilisel ning rahvusvahelisel tasandil.

4. Saavutada keelekimbluspohimbtete
kajastumine riiklikus 6ppekavas ja selle
rakendustriikistes.

Strategic

plan for the
Language
Immersion
Programme for
2009-2013

The strategic plan was created in coop-
eration with the partners and approved
by the supervisory board of the Non-
Estonians’ Integration Foundation on 24
November 2008. The development of
the language immersion programme

is guided by this plan and the need to
update the plan has been taken into
account.

Priority: Immersion is a widely institut-
ed high quality CLIL programme

Strategic goal 1

Immersion programme management
ensures programme expansion and
quality

1. To analyze long-term stakeholder
needs and expectations and to plan the
Immersion programme development
thereon.

2. To conclude multilateral cooperation
agreements for immersion programme
implementation and development
(coaching, training, learning materials
development).

3.To manage and share immersion-
related knowledge within Estonia and
internationally.

4. To ensure that the principles of
language immersion are reflected in
the national curriculum, and in related
implementation documents.

Strategic goal 2

An immersion programme quality assur-
ance system is being implemented

1. To agree on principles and criteria for
the internal assessment of immersion
programming (at the individual, institu-
tional, and programme levels).

2.To support through consulting and
training the implementation of the im-
mersion programme quality assurance
system.

3. To implement a quality assessment
and recognition system for immersion
nursery schools and schools.

4. To build the immersion programme
quality assurance system on a wide-
ranging research base.

Strategic goal 3

Stakeholders systematically cooper-
ate to support immersion programme
expansion, contributing resources to its
management, development and imple-
mentation

1. To develop measures for expanding
and improving cooperation between
Estonian and Russian medium nursery
schools and schools.

2. To support cooperation between
nursery schools and schools in order to
increase continuity of immersion pro-
gramming.

3.To agree with parents, local govern-
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ments and educational institutions on
the process for inclusion in and establish-
ment of immersion programming.

4. To systematically gain media coverage of
immersion programme implementation.

Strategic goal 4

Favourable conditions are in place to
support the professional development of
teachers

1. To establish a system for consulting
teachers and administrators.

2.To analyse personnel needs for the
next 5 years, and to agree with stake-
holders on having universities train a
sufficient number of educators.

3. To expand international training op-
portunities for immersion educators.

4. To create a well-functioning informa-
tion exchange system (forums, roundta-
bles, webpage).

5.To encourage the inclusion of lan-
guage immersion as a theme in teacher
education, and as a focus of research.

Strategic goal 5

The learning environments support stu-
dent and teacher development

1. To expand the number of learning
environments in use.

2. To ensure user-friendly access to learn-
ing materials that can be adapted by the
teacher.

3. To support the participation of stake-
holders in school and learning activities.
4.To ensure learning environments are
safe and that they support active learn-

ing.




CrpaTtermuyeckuii nnaH obin CoCTaBneH
COBMECTHO C MapTHepamu 1 yTBEPXKAEH
PYKOBOLALLMM KOMUTETOM NPOrpammbl
24 Honbpna 2008 rofa. Passreasn nporpammy
A3bIKOBOIO NMOTPYXEHNA, CNeLManiCTbl
MCXOLAT M3 3TOrO MaHa U yunTbiBaloT
HeoOXO4MMOCTb ero OOHOBEHMS.

A3bIkoBOE MOrpyKeHne
B DCTOHWUM ABNAGTCA KaYeCTBEHHOW
bopMON NHTErPUPOBAHHOIO 00YYeHNs
BTOPOMY A3bIKY 1 y4eOHOMY NpeameTy.

YrnpasneHue NporpamMmmon A3bIKOBOro
norpykeHuns obecneymsaer ee
PacnpoCTpaHeHvie U KayecTso.

1. AHanM3VPOBaTh NOTPEOHOCTU U OXMAA-
HIA CONPSKEHHbIX MPYMM Ha AONTOCPOYHYHO
NepcneKTVBY 1 B COOTBETCTBIN C 3TUM
NNaHWPOBATb PasBUTME MPOrPAMMBI.

2. 3aKNOYMTb MHOrOCTOPOHHME COorna-
LWeHNa O COTPYAHMYECTBE C LeNbio BHef-
PEHWA 1 Pa3BUTIA A3bIKOBOTO MOrPYKEHWA
(HanpvIMep, KOHCYNBTUPOBaHWE, 0byYeHMe,
passuTME yUeOHbIX MAaTEPHANOB 1 MP.).

3. ABMUHUCTPUPOBATH 1 PaCPOCTPaHATb
HOY-Xay A3bIKOBOIO MOrPyKEeHNA KaK B
DCTOHWN, Tak 1 3a ee Npeaenamu.

4. lobnTbCA TOro, YToObl MPUHLMMbI
A3bIKOBOIO MOrPY»KEeHNA OblNM OTPaXKeHbI
B rOCyapCTBEHHOM yUebHOW nporpamme
1 B V3[aHVAX Ha TeMy ee BHeAPeHMA.

Mporpamma f3bIKOBOIO MOrPY»KEHNS
BKJIOUAET B Ce0A CUCTEMY KauecTBa.

1. [loroBopuTbCA 06 1NCMOMb3yembix B
A3bIKOBOM MOTPY>KEHUNU NPUHLMMAEX U
KpUTepUsax BHYTPEHHErO OLieHVBaHWA
(MHAVMBWIYaNbHbBIN YDOBEHD, YPOBEHb
YUpEXAEHWIA 1 NPOrpammbl).

2. MNopnepKvBaTb BHepeHne CUCTeMBI
KaueCTBa A3BIKOBOTO MOrpy»KeHus nocpeac-
TBOM KOHCY/IBTUPOBaHNA 1 00yYeHMs,

3. BHeapuTb crcTeMy OLIEHKM 1 MPU3HAHNS
YUPEXAEHWI A3bIKOBOTO MOMPY»KEHWA.

4. Mpun GOPMUPOBAHMN CUCTEMBI
KaueCTBa v ero OLEeHKM OnmnpaTbCs Ha
BCECTOPOHHWE HayuHble NCCNEeN0BaHNS.

ConpsxeHHble rpynMbl CUCTEMATUYECKN
COTPYAHMYAIOT M AOMKHbI 3a0€MCTBOBATL
CBOW pecypCbl AN pacnpoCcTpaHeHsA
MPUHUMAOB A3bIKOBOIO MOrPY»KEHNH,
NoaAepKMBaA PYKOBOACTBO MPOrPaMMON,
ee pa3BuTVe 1 MPETBOPEHNE B »KM3Hb.

1. Pa3pabotaTb Mepbl 4715 PaCLUMPEHNS U
pOCTa 3GHEKTUBHOCTY COTPYAHNYUECTBA
MeXy LIKOMammM 1 JETCKUMIM CaflaMit C
SCTOHCKNM Y PYCCKIM A3bIKOM OOyUeHVs,
2.[NopaepxmBaTs COTRYAHNYECTBO

Mexay AETCKMMI Cafiamm 1 LWKOMaMu C
Lenbio 0becneyeHns npeeMcTBeHHOCTH
MPOrPaMMbl A3bIKOBOrO MNOMPYKEHNA.

3. JloroBopuTbCA C poaUTENAMM, MECTHBIMIA
CamoymnpaBneHVaMA U y4ebHbIMM

YUpEeXAEHVAMN O MPUCOeaNHEHNN K
nporpamme 1 o Npoulecce eé BHeapeHNs.
4. Cuctematnueckm otpaxkatb B CMM

XOf] BHeApeHMA NMporpamvmMbl A3bIKOBOTO
NOrpy<eHus.

[na noanepkn NpodeccuoHanbHoOro
Pa3BUTUA yunTeNen Co3aaHbl
6naronpuATHble YCIOBUA.

1. BHepuTb crcTeMy KOHCYbTUPOBAHWA
yunTenemn 1 pyKoBOAUTENEN YUpe AeHNN.
2. MpoaHan3npoBaTh NMoTPebHOCTb

B NepcoHare Ha crenyiolme 5 net v
3aK/IOUMTh COMMALLIEHMA C COMPAXEHHBIMM
rpyrnnamm B YacTvi MOArOTOBKM B BbICLLIKX
yueOHbIX 3aBeAeHNAX KBANMMPULIMPOBAHHbIX
KafIpOB A A3bIKOBOTO MOr Py KEHNS.

3. Pacwumpwts BO3IMOXHOCTI 0OyUeHMs
3a pybeKoM yUYaCTHUKOB NMPOrpaMmbl
A3bIKOBOIO MOrpYy>KeHA.

4. Co3patb AeCTBEHHYIO CcTemy OOMeHa
UHOOPMaLmen (Gopym, Kpyribiid CTOS, CalT).
5. ToouwpATb NCNonb3oBaHWe Tem
A3bIKOBOIO MOrPYy»KeHNA B MpOorpammax
nefarornyeckor NOAroTOBKM 1 HayUHbIX
paboTax.

YyebHana cpefia NOALEPKMBAET Pa3BuTMe
YYeHMKa 1 yunTena.

1. Pa3HoobpasnTb Ncnonb3oBaHme
Pa3nNUHbBIX yUeOHbIX Cpes.

2. ObecneunTb ApYyKECTBEHHbIN NOMb30Ba-
TeNto JOCTYM K y4eOHbIM MaTepyianam 1 BO3-
MOXHOCTb VX [JOMONHATb 1 3anTUPOBaTb.
3. opaepmBaTh yyacTre PasinyHblx
COMPAXKEHHDBIX FPYNM B y4eOHOM
LeATeNbHOCTU B AETCKMX Cafiax W LUKOMAX.
4. ObecneunTb 6€30MaACHOCTb 1 yuebHyio
AKTVBHOCTb YYaLLWXCA MyTem GOpMMPOBaHKA
yyebHoW cpefibl.
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Valikuvoimalused

Eestis on keelekimblusprogrammiga
voimalik liituda kolmel tasandil: varase
keelekimbluse puhul kahel viimasel
lasteaia-aastal voi 1. klassis ning hilis-
keelekimbluse korral 6. klassis.

Varase keelekiimbluse programmis
Opetatakse alguses koiki 6ppeaineid
taielikult eesti keeles. Vene keele tunnid
algavad 2. klassi teisel poolaastal. Vene
keele osatahtsus dppekeelena suureneb
jark-jargult, kuni moodustab 6. klassis 44%.
Kuuendal 6ppeaastal toimub 44%
Oppest eesti ja 44% vene keeles, 12% op-
pest aga kolmandas keeles. (Vt Ik 49)

Hiliskeelekimbluse korral on 6. klass
dleminekuaste, kus tksnes 33% dppest
on eesti keeles. 7. ja 8. klassis suureneb
eesti keeles dpitavate ainete osakaal
76%ni 6ppekavast, Ulejadnud 24% 6p-
pest hdlmavad vene keel kui emakeel ja
voorkeel. 9. klassis moodustavad eesti
keel ja eesti keeles opitavad ained 60%
Oppekava mahust. (Vt [k 49.)

Opilased valitakse programmi eeskatt
vanemate sooviavalduste laekumise jarje-
korra alusel.

Possibilities

In Estonia, it is possible to join the langu-
age immersion programme at three levels:
in case of early language immersion the
programme can be joined during the
last two years of nursery school or in the
first grade, and in case of late language
immersion the programme can be joined
in the 6th grade.

In the early language immersion program-
me, all subjects start out being taught
entirely in Estonian. Russian language
classes start in the second half of the
second grade. The ratio of the Russian
language as a study language increases
gradually, until it forms 44% in the 6th
grade. In the sixth grade, 44% of study
takes place in Estonian and 44% in Rus-
sian, while 129% of study takes place in

a third language. (See p 49)

In case of late language immersion, the
6th grade is the transition stage, where
only 33% of studies will be conducted in
Estonian. In the 7th and 8th grade, the ratio
of subjects taught in Estonian increased
to 76% of the curriculum, the remaining
24% includes the Russian language as a
native language and foreign language. In
the 9th grade, the study of Estonian and
subjects taught in Estonian form 60% of
the curriculum. (See p 49)

Students are chosen for the programme
based primarily on the order in which the
parents’ applications are received.

Bo3mo»xHOCTM BbIOOpa

B DCTOHWM MOAKMIOUATLCA K MpOorpamMme 100
A3bIKOBOrO MOTPY»KEHWA MOXHO Ha Tpex
YPOBHAX:
- K Mporpamme paHHero Norpy»keHna C npea- 80
NoCneaHero rofja 0by4eHvs B AETCKOM
cay Wiv C NepBoro Knacca LWKOIb; 60
- K IporpamMmme No3aHero NorpyKeHus —
C WeCTOro Knacca WKOoMbl.

40
[Mpn 0byuUeHMI No NporpaMme paHHero
A3bIKOBOIO MOrPYy<eHNA BCe MPeAMETbI B
NOMHOM 0ObeMe 13yYatoTCs Ha SCTOHCKOM 20
A3blke. CO BTOPOro NOMyroAva BTOPOro Kiacca
HauVHaEeTCA 13yYeHne NPeaMETOB Ha PyCC-
KOM A3blKe, [londa pyccKkoro A3blka, B kauecTse 0
A3blKa 0DYUEHIS, MOCTOSHHO PACTET U B LECTOM
Knacce gocturaet 44%. Ha wectom rogy
00yueHnsa 44% npeamMeToB NpernofaeTcs
Ha 3CTOHCKOM A3blke, 44% - Ha pPYCCKOM
A3blke, 12% - Ha TpeTbem A3blKe (CM. C. 49).

80
Mpn 0byueHMr No NporpaMme No3aHero
A3bIKOBOTO MOTPYKeHNA 6-11 KNaCC ABNAETCA 70
nepexoaHbiM, rae 33% npeameTos npeno-
[AeTCA Ha SCTOHCKOM A3blke. B 7 1 8 Knaccax 60
[IONA 3CTOHCKOTO A3blKa B KayecCTBe A3blKa 50
00yueHnsa Bo3pacTaeT [0 76%. OcTanbHble
24% NPYIXOAATCA Ha PYCCKUI 11 Kakon-nnoo 40
TpeTU A3bIK. B 9 Knacce pona npeameTos,
npenoaasaemblix Ha 3CTOHCKOM A3bIKe, 30
YPOKOB 3CTOHCKOIO A3blka cOCTaBnAeT 60% 20
OT 06Liero oobema y4ebHOM MPOrpammibl
(cm. . 49). 10
[1ns yuebbl Mo NporpaMme yYatlmxcs
OTOMPAIOTCA MPEX e BCEro Ha OCHOBaHNM 0

3aABIeHNA pO)II,I/ITeJ'IeVI B nopagke oyepedn.
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Varane keelekiimblus
Early immersion
PaHHee Aa3blkoBoe

- norpy»<eHue
49
39
24
I 12 12
4 5

100
90
72
44 44
10
0 0 . 0
1 2

[ Ha 3CTOHCKOM fA3blke [ Ha PYCCKOM A3blke [ Ha MHOCTPaHHOM A3blKe
GRADE

76

57 60

33
30
14 14

I 10 I 10 I 10 I 10

6 7 8 9

KNACC

[ Ha 3CTOHCKOM fAi3blke [ Ha PYCCKOM A3blke [ Ha MHOCTPaHHOM A3blke

16
I 12 12
KLASS
3 6 GRADE
KNACC

Hiline keelekiimblus
Late immersion
[To3gHee a3blkoBoOe
norpyxeHue

KLASS
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Keelekimblus-
programmiga
liitunud
lasteaiad ja
koolid

Kindergartens
and schools that
have joined

the language
immersion
programme

[leTckne caapbl
N LWKOJIbI,
npucoeguHNB-
lmecs K
nporpamMmme;:

Varane keelekiimblusprogramm on 31
lasteaias.

The early language immersion program
includes 31 kindergartens.

Mporpamma paHHero A3bIKOBOro
norpy»eHuna B 31 getcagy:

Johvi Lasteaed Kalevipoeg

Johvi Lasteaed Sipsik

Kiviéli Linna Lasteaed Kannike
Kohtla-Jarve Lasteaed Karuke
Kohtla-Jarve Lasteaed Kirju-Mirju
Kohtla-Jarve Lasteaed Punamitsike
Kohtla-Jarve Lasteaed Rukkilill
Kohtla-Jarve Lasteaed Tuhkatriinu
Narva Lasteaed Kirsike

Narva Lasteaed Potsataja

Narva Lasteaed Punamdtsike
Narva Lasteaed Paikene

Sillamde Lasteaed Helepunased Purjed
Sillamae Lasteaed Péikseke
Sillamé&e Lasteaed Padsupesa
Tallinna Allika Lasteaed

Tallinna Arbu Lasteaed

Tallinna Kadaka Lasteaed

Tallinna Laagna Lasteaed-Pohikool
Tallinna Lasteaed Delfiin

Tallinna Lasteaed Sinilill

Tallinna Loitsu Lasteaed

Tallinna Mahtra Lasteaed

Tallinna Muhu Lasteaed

Tallinna Pdasupesa Lasteaed
Tallinna Vindi Lasteaed

Tartu Lasteaed Annike

Tartu Lasteaed Kelluke

Tartu Lastepdevakodu Mémmik
Vaivara Lasteaed

Valga Lasteaed Pddsuke

Varane keelekiimblusprogramm on

16 koolis.

The early language immersion program
includes 16 schools.

Mporpamma paHHEro A3bIKOBOro
norpy»keHunsa B 16 WKonax:

Jéhvi Vene GlUmnaasium

Kehra GUmnaasium

Kohtla-Jarve Vahtra Pdhikool
Kohtla-Jarve Uhisgiimnaasium
Maardu Gimnaasium

Narva Humanitaarglimnaasium
Narva Kesklinna GUmnaasium
Narva Vanalinna Riigikool
Sinimde Pohikool

Tallinna Ladnemere Glmnaasium
Tallinna Mustaméae Humanitaargimnaa-
sium

Tallinna Pae GUmnaasium
Tallinna Ranniku GUmnaasium
Mustamde Reaalgiimnaasium
Haabersti Vene GUmnaasium
Oismae Vene Liitseum

Tapa Vene GUmnaasium

Tartu Annelinna Gimnaasium
Valga Vene Giimnaasium

Hiline keelekiimblusprogramm on

20 koolis.

The late language immersion program
includes 21 schools.

Mporpamma no3gHero s3bIKOBOro
norpy»<eHusa B 21 wkone:

Haapsalu Nikolai Kool

Karjamaa GUmnaasium

Kehra GUmnaasium

Kohtla-Jarve Kesklinna Glmnaasium
Kohtla-Jarve Slaavi Gimnaasium
Kohtla-Jarve Tammiku GUmnaasium
Lasnamade GUmnaasium

Mustamae Humanitaargimnaasium
Narva Humanitaargimnaasium
Narva Joala Kool

Narva Pahklimde GUmnaasium
Narva Soldino Gimnaasium
Narva Vanalinna Riigikool
Sillamae Eesti Pohikool

Tallinna Humanitaarglimnaasium
Tallinna Laagna GUmnaasium
Tallinna Mustjée GUmnaasium
Tallinna Pae Giimnaasium

Tapa Vene GUmnaasium

Tartu Annelinna GUmnaasium

Laste arv keelekiimblusprogrammis

Number of children in the language immersion program

Yucno petelr, obyyatomxca no nporpaMme A3bIKOBOro MOrpy»KeHnA
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Saavutused

Keelekiimbluskoordineerijate juhtimisel
on koostdos pohipartnerite ja huvirdh-
madega joutud jargmiste tahtsamate
tulemusteni.

1. Keeleklimblusprogrammis rakendata-
vad pohimotted ja meetodid on Eestis
laialt levinud.

1.1. Programmis osaleb 4566 last (lasteae-
dade keelekimbluses 1031, varases keele-
kimbluses 2337 ja hilises keelekimbluses
1198 last).

1.2. Paljud tavakooliépetajad on regulaar-
selt osalenud keelekiimblusprogrammi
koolitustes, nad rakendavad kimblus-
metoodika pohimotteid ning kasutavad
oppes keelekiimblusmaterjale.

1.3. Keelekimblusprogrammi koordinaato-
rid ja keeleklimblusopetajad on sagedased
lektorid mitmesuguste koolitusasutuste
kursustel.

1.4. Keeleklimbluse erisuste rakenda-
mise voimalus on satestatud koolieelse
lasteasutuse ja pohikooli riiklikes 6ppeka-
vades.

2. Keelekiimblusprogrammi rakenduslugu
peetakse edulooks, keelekliimblusklasside
opitulemused on kooskélas rahvusvahe-
liste kogemustega.

2.1. Rahvusvahelistel konverentsidel, sh
2008. aasta konverentsil Tallinnas, on
tunnustatud programmi labimoeldust
ning rakendustuge.

2.2. Séltumatu uuringu andmeil saab Eesti
kimblusprogrammi tulemusi vorrelda
Kanada ja Soome samalaadsete program-
mide tulemustega.

2.3. Eesti keelekiimblusprogrammi

lahendusi tutvustatakse I6imitud aine- ja
keeledppe kontekstis.
(vt nt http://www.ccn-clil.eu)

3. Keeleklimblusklasside jaoks on vilja
tootatud 6Gppevara, mida on rohkesti
kasutatud.

3.1. 95 nimetust suure formaadi ning suure
kirjaga lasteraamatuid lasteaedadele ning
pohikooli I astmele (télgitud inglise ja
prantsuse keelest).

3.2.16 suure formaadi ja suure kirjaga
pildiraamatut lasteaedadele.

3.3. Oppekomplekt 1.-3. kassile (6 katse-
tatud todvihikut ja dpikut), ilmunud 2.
parandatud ja tdiendatud trikina.
3.4.700 toolehte péhikooli 1.-4. klassile.
3.5. Ligi 2500 toolehte pohikooli 6.-9. klassile.
3.6. KLLi tellimusel on valminud lasteaia-
lastele ning 1. kooliastme lastele interaktiiv-
sete mangude ja harjutuste komplekt
ning Opetajate koostatud keelemédngude
kogumik. Mélemad on kattesaadavad
CDna.

4. Programmiga liitunud haridusasutuste
pedagooge toetatakse koolituse ja ndus-
tamisega.

4.1. Koolitustel on osalenud épetajad, laste-
aedade ja koolide juhid, lapsevanemad,
ametnikud ning kérgkoolide 6ppejoud.
4.2. Valja on tootatud ja rakendatakse
keelekimblusmetoodika dppekava

(80 tundi) ning vahetu toetava tagasiside
dppekava (40 tundi). 2010. aastast
rakendatakse viit dppekava: ,Keelekimb-
luse ABC" (28 kontakttundi, T kodutoo);
,Seitse pdeva koostoist klimblust”

(49 kontakttundi, 2 kodutddd); ,Opetaja
kolm klbarat: aine, keel ja 6pioskused”
(28 kontakttundi, 1 kodutoo); ,Kiiremini,
kérgemale, kaugemale — draama aktiivope”

(21 kontakttundi, 1 kodutoo); ,Toetav
vahetu tagasiside, 5 minuti vaatluse
meetod” (24 kontakttundi, 16 tundi
iseseisvat tood).

4.3. Koolitusmaterjalid on korrastatud

ja kattesaadavad. Valminud on kolm
odppefilmi: keelekiimblusprogrammi
Uldine tutvustus, ndide dpetajale tagasiside
andmise kohta, rutiintegevused lasteaias.
4.4. Noustaja valjadppe on labinud keele-
kimblusprogrammi raames 45 inimest.
45, Piirkondlike keskuste (Narva, Kohtla-
Jérve, Tartu ja Tallinna) kaudu saavad
keelekimblusépetajad ning eesti keeles
aineid dpetavad vene 6ppekeelega
koolide dpetajad tellida ndustamist.

5. Kiimbluskoolitajate ning [6imitud aine-
ja keeledppe pdhimaotete tutvustajate arv
on kasvanud.

5.1. Koolitajakoolituse on labinud 46 inimest,
neist 19 on aktiivsed koolitajad.

5.2. Kimblusprogrammi toetavaid
koolitusi korraldatakse Tallinna Ulikoolis
ja Tartu Ulikooli Narva Kolledzis.

5.3. Léimitud aine- ja keeledppe
pohimétteid ja programmi materjale
tutvustavad koolitustes Tallinna Ulikooli
Avatud Ulikooli Taienddppekeskus, Hea
Alguse koolitus-keskus, Omanéolise Kool
Arenduskeskuse Avatud Meele Instituut,
Sola Integra OU ning Eesti Keele kui Teise
Keele Opetajate Liit.

6. Toimib programmi séltumatu seire.
6.1. Programmis 6ppivaid lapsi kontrol-
litakse ja lapsevanemaid kisitletakse nii
lasteaedades kui ka koolides sihiparaselt,
uurimismetoodika on rahvusvaheliselt
tunnustatud.

6.2. Uuritud on programmi juhtimist
ning varase ja hilise keelekiimbluse

allprogrammide jatkusuutlikkust. Keele-
kimblusprogrammi arendust toetavate
uuringute aruanded (9) on kattesaadavad
aadressil www.kke.ee Keelekiimblus
Eestis.

6.3. Haridus- ja Teadusministeerium on
keelekimblusprogrammi uuringud
sidunud oma teadusuuringute tellimuste
programmiga. Keelekiimblusprogrammi
tulemuslikkust lasteaedades ja koolides
uuritakse kahe 2007. aastal Tallinna
Ulikooliga sélmitud lepingu raames.

7. Eesmaérgiparaselt ning kavakindlalt
arendatakse suhtekorraldust.

71.2010. aasta esimesel poolel on meedias
keelekiimblus mérksénana tdhtsustunud
53 korral, sh 8 kirjutises on keelekimblus
pohiline.

7.2. Keelekiimblusklassi dpilastest on
valminud 10osaline tdsieluseriaal.

7.3.0n valminud tésieluseriaali kokku
vottev 30minutine film.

74. Keeleklmblusest on koostatud kaks
ajalehelisa (tiraazid 13 000 eksemplari),
mis on joudnud venekeelsete ajalehtede
lugejate katte.

7.5.0n koostatud kolm keelekiimblus-
programmi tutvustavat voldikut.

76. KLLi tellimusel on korraldatud ulatuslik
reklaamikampaania (valireklaam Tallinnas,
Narvas, Kohtla-Jarvel ja Tartus).

7.7.KLL annab vilja ajalehte Roditelskaja
Gazeta, mida on 2005. aastast kuni 2010.
aasta juunini ilmunud 19 numbrit.

7.8. Programmi t66 kohta on ilmunud viis
Ulevaadet eesti, vene ja inglise keeles.

8. Keelekiimblusprogrammil ja KLLil on
oma kodulehekulg.

8.1. Programmi teave on kattesaadav
aadressil www.kke.ee.

8.2. KLLil on ajaveeb
www.kllest.blogspot.com.

8.3. Varase keelekiimblusprogrammi
ajaveebis www.lkkest.blogspot.com
kajastatakse lasteaedade ja koolide teavet.

9. Kohalike omavalitsuste toetus

Anija, Tapa ja Vaivara vallavalitsus ning
Haapsalu, Johvi, Kivioli, Kohtla-Jarve,
Maardu, Narva, Parnu, Sillamae, Tallinna,
Tartu ja Valga linnavalitsus on toetanud
Opetajate koolitust, keelekiimblusmetoodika
rakendamist, dpikeskkonna kujundamist,
dppevahendite soetamist ja/voi suviste
keelekiimbluslaagrite korraldamist.

10. Tipp-poliitikute huvitatus ja tunnustused
10.1. Presidendi 2004. aasta hariduspreemiaga
tunnustati programmi ning selle juhte
Irene Kdosaart ja Peeter Mehistot.

10.2. 2005. aastal sai programm Euroopa
keeledppe tunnuskirja 2005 keeledppe
kvaliteedi ja ulatusliku méju saavutamise
eest Uhiskonnas, varajase keeledppe
(lasteaias ja esimeses kooliastmes) propa-
geerimise ning vahendite rakendatavuse
eest.

10.3. 2009. aasta Heino Liimetsa nimelisel
kasvatusteaduslike tdode riiklikul konkur-
sil palvisid didaktilis-rakenduslike toode
kategoorias auhinna Peeter Mehisto,

Kai Volli ja Hiie Asser raamatu ,Léimitud
aine- ja keeledpe” ning selle ingliskeelse
algversiooni ,Uncovering CLIL: Content
and Language Integrated Learning in
Bilingual and Multilingual” eest. Raama-
tute oluline alus on Eesti keelekiimblus-
programmi loomise ja rakendamise valtel
opitu. Ingliskeelse valjaande kaudu on
Eesti keelekimblusprogrammi koge-
mused joudnud paljudesse riikidesse.
104. Eesti Vabariigi president, peaminister,
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paljud ministrid, Riigikogu liikmed ning
vélisriikide esindajad on kadinud keele-
kiimbluslasteaedades ja -koolides.

11. Kasiraamatud 6petajatele ja haridus-
juhtidele

11.1. 225-lehekuljeline kdsiraamat ning
teine 250-lehekuljeline materjal koondavad
juhiseid ja koolitusmaterjale, mis toetavad
koolipidajaid, koolijuhte, pedagooge ja
lapsevanemaid keelektiimbluskooli aren-
duse, 6ppekava ning 6ppe ja kasvatuse
kUsimustes.

11.2. Léimitud aine- ja keeledppe kési-
raamatus (ingliskeelne originaal
,Uncovering CLIL", Peeter Mehisto,

Marfa Jesus Frigols Martin, David Marsh)
on kasutatud Eesti keelekimblus-
programmi nditeid.

12. Eesti keeleklmblusprogrammi on
tutvustatud erinevatel konverentsidel

ja foorumitel.

12.1. Aastal 2009 kajastati keeleklimblus-
programmi rakendamise tulemusi.

7 seminaril ja konverentsil, millest kaks
olid rahvusvahelised.

12.2. Aasta 2010 esimesel poolel on keele-
kimblusprogrammi arengut ning praegust
seisu tutvustatud viiel Eesti-sisesel ja Uhel
rahvusvahelisel Uritusel.

12.3.2009/10. 6ppeaastal korraldati

8 piirkondlikku kohtumist, et arutada
keelekiimblusprogrammi strateegia
tditmist ning programmi edasist arendust
Uksikutes asutustes ja piirkonnas.
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Achievements

In cooperation with the principal part-
ners and interest groups, the following
significant results have been achieved
under the leadership of the Language
Immersion Centre.

1. The principles and methods applied in
the language immersion programme are
widespread in Estonia.

1.1. 4,566 children participate in the
programme (1,031 in nursery school
language immersion, 2,337 in early
language immersion and 1,198 in late
language immersion).

1.2. Many teachers at traditional schools
have regularly participated in training
sessions at the programme. They apply
the principles of immersion methodology
and use the materials created by the
programme in their instruction.

1.3. Coordinators of the programme and
language immersion teachers are frequent
lecturers at the Open University In-Service
Training Centre of Tallinn University and
other educational institutions.

14. The possibility of applying language
immersion exceptions is set forth in the
preschool child care institutions and
basic school national curricula.

2. The history of implementation of the
language immersion programme is
considered a success story, the learning
results of language immersion classes
correspond to international experiences.
2.1. The level of planning and implemen-
tation support for the programme has been
recognized at international conferences,
including in 2008 in Tallinn.

2.2.Based on independent research data,
the results of the Estonian immersion
programme can be compared to the
results of similar programs in Canada and
Finland.

2.3. The Estonian language immersion
programme solutions are introduced

in the context of Content and Language
Integrated Learning (CLIL).

(see http://www.ccn-clil.eu)

3. Widely used learning resources have
been developed for language immersion
classes.

3.1. 95 titles of large-format children’s

books with large type for nursery schools

and level | of basic schools (translated
from English and French).

3.2. 16 large-format picture books with
large type for nursery schools.

3.3. Learning kit for 1st — 3rd grades

(six tested workbooks and textbooks)
being published in the 2nd corrected
and improved edition.

3.4.700 worksheets for 1st — 4th basic
school grades.

3.5. 2,500 worksheets for 6th — 9th basic
school grades.

3.6. The Association of Parents of Language
Immersion Students has commissioned

a set of interactive games and exercises
for children from nursery school / primary
school (first stage of study) along with

a collection of language games compiled
by teachers. Both are available on CD-ROM.

4.The Language Immersion Centre
regularly organizes training courses and
consultation for educational institutions
that have joined the programme.

4.1. Teachers, principals of nursery

schools and schools, parents, officials and

faculty members from institutions

of higher education have participated

in the training.

4.2. A curriculum (80 hours) for language
immersion methodology and a curriculum
(40 hours) for direct supportive feedback
have been developed and are being
implemented. In 2010, five curricula are
being implemented — ABC of language
immersion (28 hours of contact, 1 home-
work assignment); seven days of coopera-
tive immersion (49 hours of contact,

2 homework assignments); The teacher’s
three hats: subject, language and learn-
ing skills (28 hours of contact, 1 home-
work assignment); Altius, citius, fortius

— active dramatic learning (21 hours of
contact, 1 homework assignment);
Supportive direct feedback, 5 minute
observation method (24 hours of con-
tact, 16 hours of independent work).

4.3. The training materials are organized
and available; there instructional videos
have been completed: general description
of the language immersion programme,
example of feedback for teachers, routine
activities in nursery school.

4.4. The consultant training has been
passed in the framework of the language
immersion programme by 45 people.
4.5. Through regional centres (Narva,
Kohtla-Jarve, Tartu and Tallinn) the language
immersion teachers and teachers at
schools where the language of instruction
is Russian who teach subjects in Estonian
can order consultation.

5. The number of immersion trainers has
increased.

5.1. 46 people have completed courses
as trainers, 19 of whom have actively
worked as trainers.

5.2. Training supporting the immersion
programme is organized at Tallinn University,
Estonian Music Academy and the Narva
College of the University of Tartu.

5.3. Content and Language Integrated
Learning (CLIL) and Immersion methods
are supported and the programme
materials are introduced by training
courses held by the Open University In-
Service Training Centre of Tallinn University,
the Hea Algus Training Centre, the Open
Mind Institute, the Training Centre Sola
Integra, and the Association of Teachers
of Estonian as a Second Language.

6. The programme is independently
monitored.

6.1. The progress of the children partici-
pating in the programme is systematically
checked and parent surveys are conducted
in the nursery schools and schools, using
internationally recognized research
methodology.

6.2. The programme management has
been studied along with the sustainability
of early and late language immersion
sub-programmes. Reports of studies that
support language immersion programme
development (9) are available at www.kke.ee
Language immersion in Estonia.

6.3. The Ministry of Education and Research
has linked the surveys of the language
immersion programme with its research
order programme. The performance of
the language immersion programme in
nursery schools and schools is studied

in the framework of two agreements
signed in 2007 with Tallinn University.

7.Public relations are systematically
developed in a goal-oriented manner.
7.1.In the first half of 2010 the word keele-

kiimblus (language immersion) has been
flagged in the media on 53 occasions, in
the case of 8 publications the language
immersion topic was primary.

7.2. A 10-part series based on real life

has been produced about students in

a language immersion class.

7.3. A 30-minute film has been produced,
summarizing the real-life series.

74. Two newspaper inserts about
language immersion (both 13,000 copies)
has been compiled, delivered to the
readers of Russian language newspapers.
7.5. Three brochures introducing the
language immersion programme have
been compiled.

7.6.0n order from the APLIS, an extensive
advertising campaign (outdoor advertising
in Tallinn, Narva, Kohtla-Jarve, and Tartu)
has been organized.

7.7.The APLIS publishes the Roditelskaja
Gazeta newspaper, 19 issues of which
appeared in 2005-2010.

7.8. Five summaries of the programme
have been published in Estonian, Russian
and English.

8. The Language Immersion Programme
and the APLIS have their own websites.
8.1. Programme information is available at
www.kke.ee.

8.2. The Association of Parents of Lan-
guage Immersion Students has a blog at
www.kllest.blogspot.com.

8.3. The early language immersion programme
blog provides information (in Estonian
and Russian) from nursery schools and
schools - www.lkkest.blogspot.com.

9. Support of local governments
9.1. The Anija, Tapa and Vaivara rural
municipality governments and the Haap-

55

salu, Johvi, Kivioli, Kohtla-Jarve, Maardu,
Narva, Parnu, Sillamae, Tallinna, Tartu and
Valga city governments have supported
the training of teachers, the application
of language immersion methodology,
the shaping of study environments, the
acquisition of learning resources and/or
the organization of summer language
immersion camps.

10. Interest from top politicians

10.1. The programme and its directors
Irene Kdosaar and Peeter Mehisto were
awarded the President’s Education Award
in 2004.

10.2.In 2005, the programme received
the European Label 2005 in language
learning — for achieving a high quality of
language learning and extensive impact
in society, for promoting early language
learning and applicability of early
language learning resources (in nursery
school and primary school).

10.3. In the 2009 Heino Liimets educational
research competition, Peeter Mehisto,

Kai Volli and Hiie Asser received

a commendation in the didactic-applied
category for their book "Léimitud aine- ja
keeledpe” and for the English-language
original version Uncovering CLIL: Content
and Language Integrated Learning in
Bilingual and Multilingual Education.

A key basis for the book is knowledge
acquired through the creation of the
Estonian language immersion programme.
The experiences of the Estonian language
immersion programme have reached
many countries through this English-
language publication.

10.4. The President of Estonia, the Prime
Minister and many ministers and Riigikogu
members and representatives of foreign



countries have visited the Centre and
language immersion nursery schools and
schools.

11. Handbooks for teachers and education
managers

11.1. A 225-page handbook and additional
250 pages of materials that contain
instructions and training materials that
support school administrators, school
principals, educators, and parents in
issues related to the development and
curricula of language immersion schools,
as well as issues concerning learning and
education.

11.2. Examples from the Estonian language
immersion programme are used in the
Content and Language Integration Learning
handbook (English-language original version:

Uncovering CLIL, by Peeter Mehisto,
Maria Jesus Frigols Martin, David Marsh).

12. Estonia’s language immersion pro-
gramme has been introduced at various
conferences and forums.

12.1.1n 2009, the results of the implemen-
tation of the language immersion pro-
gramme were reported on at 7 seminars
and conferences, two of which were
international.

12.2. In the first half of 2010, the develop-
ment and current status of the language
immersion programme has been intro-
duced at five events within Estonia and
at one international event.

12.3.In the 2009/10 academic year, eight
regional meetings were held to discuss
the fulfilment of the language immersion
programme strategy and the further
development of the programme at
individual institutions and in the area.

Hanbonee cyuiecTBeHHble pe3ysbraThl,
JOCTUTHYTblE NMOA PYKOBOACTBOM
Nporpammbl B COTPYAHNYECTBE

C €ro OCHOBHbIMU MAPTHEPaMK U
3aVHTEPECOBAHHbIMY TPYMMaAMU:

1.1. B nporpamme yuacTsytoT 4566 feten
(B netcapax — 1031, B nporpamme paHHero
A3bIKOBOTO MOrpyeHnsa — 2337 1 no3a-
Hero A3bIKOBOro Norpy»Kenusa — 1198).

1.2. MHorve yumtena obbluHbIX LWKON
PEryNAPHO YYaCTBYIOT B HaLLMX Kypcax
nepeodyyeHus, OHN BHEAPAIOT OCHOBHbIE
NPUHUNMBI METOAMKM MPOTrPaMMbl

W MCNOMb3YIOT yUebHble MaTepuansl,
pa3paboTaHHble Mo NPorpamme.

1.3. KoopamHaTopbl NporpamMmmb
A3bIKOBOIO MOTPYXKEHNA U yUNTeNA
A3bIKOBOTO MOrPYKEHNA HaCTO ABNAIOTCA
NEKTOpamMK KypCos, MPOBOAVMbIX
yupexgeHuAMn nNo nepeodyyeHuio.

1.4. PazHOObpa3zusa NporpaMmbi
A3bIKOBOTO MOrpy»KeHuA BOLWIN B
roCyAapCTBeHHblE MPOrpaMmbl 00yUeHNA
[NA AETCKNX Caf0B 1 OCHOBHbIX LWKOJI.

2.1. Ha MmexpayHapoaHbIX KOHGepeHUUsX,
B TOM YuMCrie 1 Ha KoHdepeHumn 2008
rofa B TanivHHE NOAYYUIN NPU3HaHKE
OCMBIC/IEHHOCTb 1 MOAAEPXKa Npw

BHEAPEHNN NMPOTPAMMDbI.
2.2. HezaBncrmble Hay4Hble 1CCeaoBaHNA
MOKa3blBAIOT, YTO B ICTOHUN PE3YNbTAThI
00yyeHnsa No NporpaMme A3bIKOBOrO
MOrPYy»eHNA COOTBETCTBYIOT PE3y/IbTaTaMm,
AOCTUrHYTbIM B Kanaae 1 QuHnaHamn.
2.3. Pa3paboTku nporpamvbl A3bIKOBOrO
MOrPYKeHVIA NPEeACTABNAOTCA B KOHTEKCTE
VHTErPUPOBAHHOO O0YyUeHIA A3bIKY U
npeamety. (Cm. Hamp, http:/www.ccn-clileu).

3.1. ANd BOCMUTAHHKWKOB [ETCKMX Caf0oB

N yyaumxca 1 cTyneHn obyyeHus
OCHOBHOW WKOMbI NepeBefeHo Ha
SCTOHCKMM A3bIK 95 KPYMHOPOPMATHbIX,
C 60NbWUM WPUHTOM KHAT ANF UTeHWA

(C aHMNINCKOrO M GPaHLLy3CKOrO A3bIKOBY);
3.2. m3aaHo 16 KpynHopOpPMaTHbIX

N KPYMHOWPUPTOBBIX KHUM-KAPTUHOK
ANA AETCKNX Caf10B;

3.3. 414 1-3 KNaccoB 13AaH yuebHbIl
KOMMAEKT (6 0npobrpoBaHHbIX yUeOHNKOB
1 pabouix TeTpael, BbILLO 2), UICNpaBneH-
HOE 1 JONOJNHEHHOE M3iaHNe KOMIIEKTS;
3.4. coctaBneHo 700 pabouvix NTMCTOB A1
1-4 KNaccoB OCHOBHOW LLKOSbI;

3.5. coctaBneHo 2500 pabounx nMcTos
AN 6-9 KNacCcoB OCHOBHOW LLKOSbI;

3.6. M0 3aKa3y Coto3a poAMTENe yyalLmxca
Mo NPOrpPamme A3bIKOBOTO MOrPYKeH A
(KLL) nogrotosneHbl komnnekTbl CD

C UHTEPAKTUBHBIMY UIPaMU U yNpax-
HeHNAMK AN BOCMUTaHHNKOB AeTCal0oB
N YYaLLUXCA 1-11 LWKOMbHOW CTYMEHN.

4.1. B HUX y4aCTBYIOT yunTenNd, PYKOBOAN-
TeNW LLKOM 1 [eTCaA0B, YNHOBHUKN, a TaKKe
npenoaasaTeny By308 U POAUTENY;

4.2. pa3paboTaHa 1 npumeHseTca yuebHas
nporpamma no MeToAnKe A3bIKOBOro
norpyeHud (80 4acoB) 1 MOCTOAHHO
paboTalolan yuebHaa nporpaMmma
obpatHo cBa3m (40 yacos); ¢ 2010 roga
BHEAPAIOTCA 5 yuebHbIX MPOorpamm s
KypcoB: Keelekiimbluse ABC (28 KOHTaKTHbIX
3aHATUI, T camocToATeNbHanA paboTa);
Seitse pdeva koostoist kiimblust (49 KOHTaKT-
HbIX 3aHATWI, 2 CAMOCTOATENbHbIE PabOTbI);
Opetaja kolm kiibarat: aine, keel ja épioskused
(28 KOHTAKTHbIX 3aHATAI, 1 CaMOCTOATESIbHAA
paborta); Kiiremini, kbrgemale, kaugemale —
draama aktiivoppe (21 KOHTaKTHOe 3aHATMe,
1 camocTonTensHas paborta); Toetav vahetu
tagasiside, 5 minuti vaatluse meetod

(24 KOHTaAKTHbIX 3aHATKS, 16 camocToa-
TenbHbIX PaboT).

4.3. MaTepwansl Ana nepeobyueHns
YNOPAAOYeHb 1 AOCTYMHbI A5 NOMb30BaHNA,
€o371aHO 3 yuebHbIX G1bMa no

obLemMy 03HaKOMIIEHWIIO C MPOrPaMMOIA,
npuMep 0bpaTHOW CBA3M ANA yUnUTeNs,
MOBTOPHbIE 3aHATUA B AETCKMX Cafax.

4.4. Ha Kypcax KOHCY/IbTaHTOB B PaMKax
nporpammbl 00y4anmch 45 Yenosek.

4.5. Yepes pervioHanbHble LeHTPbI
(Hapsa, Koxtna-Apse, TapTy 1 TannmHH)
yuuTensa MOryT 3aka3aTb KOHCY/IbTaTOoB.

5.1. NOAroTOBKY NPOLWN 46 Yenosex,

13 HX 19 aKTMBHO PaboTanm Kak
PYKOBOAUTENN KYPCOB;

5.2. KypCbl nepeolyyeHrs No MeToMKe
A3bIKOBOTO MOTPYXEHWA MPOBOAAT TaKke
TanVHHCKNA YHUBEPCUTET, DCTOHCKAA
aKkafemma My3blkn 11 HapBCKIMIM KOnea

TapTyckoro yHusepcuTeTa;

5.3. MeToauKy A3bIKOBOrO MOrpyKeHnaA
NOAAEPKNBAIOT 1 3HAKOMAT C
matepuanamm nporpammbl LieHTp
noBbllleHns KBanndunkaummn OTKPbITOro
yHVBEPCHTETA TaSlNIMHHCKOrO
yHVBepcuTeTa, LleHTp nepeobyyeHus
«Xopoluee Hayvanoy, VIHCTUTYT OTKPBITOro
MbllneHns, Sola Integra, a Takxke Coto3
yumTenen 3CTOHCKOro A3blka.

6.1. LleneHanpaBneHHO NpoBOANTCA
KOHTPOMb YYalLMXCA LWKON 1 BOCMW-
TaHHWKOB AETCALOB, a TakXe ONpPOChI
poautenen. Metoamnka nccnenoBaHum
NpV3HaHa Ha MEXOyHapOAHOM YPOBHE.
6.2. [lpoBefeHbl NccnefoBaHva no PyKo-
BOLCTBY NMPOrpammon 1 fanbHenwemy
Pa3BUTMIO MOANPOrPamMm paHHero n
NO3[HEro A3bIKOBOrO MOrPYKEeHWA,
OTueTbl NOAAEPKMBAIOLLMX MPOrPAMMY
nccnenoBaHun (9) AOCTyNHbI Ha canTe:
www.kke.ee Keelekimblus Eestis.

6.3. MUHMCTEPCTBO 06Pa30BaHWA 1 HayKW
BKJIIOUMIO NCCNeLOBaHMA NPOrPamMbl
A3bIKOBOIO MOrPY*EHNA B MPOrpammy
3aKa30B Hay4YHbIX MCCeaoBaHnia. B 2007
rofy 6bIN0 3aKoYeHo 2 orosopa

€ TaNAVHHCKMM YHUBEPCUTETOM MO
N3yUEHMIO Pe3yNbTaToB NPOrpammbl

B AeTCafax W LUKOMax.

7.1. B nepsom nonyroamn 2010 roga 8 CMIA
CNOBOCOYETAHWE «A3bIKOBOE MOrpYyKeHe»
BCTpeYanochb 53 pasa, B TOM ymce B

8 CTaTbAX Tema A3bIKOBOrO MOrpyXeHus
Oblfla OCHOBHO;
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7.2.ToarotosneH 10-CepUnHbIN
[OKYMeHTanbHbI GurnbM 06 yyallmxca
K/1aCCOB A3bIKOBOIO MOrPyKEHWA.
7.3.TloarotoBneH AOKYMeHTaNbHbI
30-MVHYTHBIN GUIBM MO UTOram MPOrPAMMBbI.
74. Bbino BbINyLWEHO 2 NPUNOXEHNA

MO Teme A3bIKOBOrO MOrPyKeHna anA
yMTaTenen raseT Ha PyCCKOM A3blke
(Tnpark 13 000 3K3emMnNApPoB).

7.5. cocTtaneHo 3 bykneta no
NonNynApM3aumm NPorpaMmbi.

7.6. Mo 3aka3y KLL 6bina opraHr3osaHa
LUMPpOKOMACLUTabHas peknamHas
KamnaHuA (BHELHAA pekiama B
TannvHHe, Hapee, Koxtna-Apse 1 TapTy).
7.7. KLL n3paet «PoanTensCKyo raseTy»,

B 2005-2010 rogax BblLL10O 19 HOMEpPOB.
7.8. O paboTe nporpammbl Obi110 cAeNaHO
5 0630p0OB Ha 3CTOHCKOM, PYCCKOM U
AHMUNCKOM A3bIKaX.

8.1. iHbopMaLma o nporpamme AOCTYMHA
Ha fomallHel cTpanuue: www.kke.ee.
8.2. Beb-cTpaHnua KLL —
www.kllest.blogspot.com

8.3. Ha Beb-CTpaHuLie paHHero A3bIKOBOrO
Norpy}eHna AaHa MHdopmaumna anqa net-
canoB v wkon — www.lkkest.blogspot.com

BonocTHble ynpasbl AHKA, Tana 1
BarBapa, a Takxe [opynpasbl Xaancany,
Vibixau, Knusubinu, Koxtna-Apse, Maapay,
Hapsbl, MAapHy, CunnamaAs, TanamHHa 1
TapTy nofaepxu1BatoT nepeobyyeHne
npenopasaTenei, BHeapeHne MeTOANKHN
A3bIKOBOrO MOrpY»KeHNA, NprobpeTeHne
y4ebHbIX COeACTB U/Mnv OpraHm3aumnio
NEeTHWX nareper No NporpaMmme.

LleHTp, a TakKe AeTcabl v WKOsbI,
paboTaioLme No Nporpamme, nocelanm
npe3vAeHT DCTOHMN, NPEMbEP-MUHICTP,
PAL MUHUCTPOB, YeHbl NapraMeHTa

N NPEeACTaBUTENN MHOCTPAHHBIX
rocynapcTs.

11.1. 225-CTPAHMYHbIN CNPABOYHWK
0ObeaVHAET COBETHI 1 yUebHble MaTepViasbl
0018 PYKOBOAMTENEN WKOJ, NeAaroros U1
poanTesner, y4acTByoLMx B MPOrpamme
A3bIKOBOIO MOTPYeHWA, Mo BOMpPOCam
Pa3BUTKA LUKOJBI, y4EOHON MPOrPammBbl,
a Takxe yyebHO-BOoCnmTaTeNbHOM paboTbl.
11.2. B cnpaBoyHmke «/IHTerpnpoBaHHoe
00yyeHue A3bIKY 1 NpeaMeTy»
(@aHrnoasblyHbLIN opurHan Uncovering
CLIL, Peeter Mehisto, Maria Jesus Frigols
Martin, David Marsh) ncnonb3ytotca
NPUMEPbHI SCTOHCKOW MPOrpammbl
A3bIKOBOrO MOTPYKEHWA .

12.1. B 2009 rogy ¢ pesynsTaTtamn BHeA-
PEHMUA NPOrpamMmMbl OblI O3HaKOMAEHDI
YYACTHUKM 7-MI CEMMHAPOB 1 KOHGEepeH-
LA, 2 U3 HKX Oblv MEXAYHaPOAHbBIMM.
12.2. B nepsown nonosuHe 2010 roaa

C Pa3BWTMEM NPOrPaAMMbl A3bIKOBOIO
NOrpyeHNA 1 €€ HblHEeLHM COCTOAHMEM
OblM O3HAKOMIIEHBI YHaCTHWKM 5 pecny-
BMKaHCKMX 1 1 MeXayHapOAHOrO
MeponpUATUA.

12.3. B 2009/10 yuebHoMm rogy 6610
OPraH130BaHO 8 pernmoHabHbIX BCTPEY,
rae obcyaanvcb NPobembl BbIMOIHEHNA
CTpaTernv NPOrpammbl A3bIKOBOIO
NOrpy>keHna 1 ee fabHeNLWero passuTuA
B OTAENbHbBIX YUPEXAEHNAX 1 PEFVIOHE.

Kommentaar

ENN PARTEL
Tartu Ulikooli fiitisikadidaktika lektor

lecturer in physics didactics at the University of Tartu
1ekmop oudakmuku ¢u3uku Tapmyckozo yHusepcumema

Keelekimbluse téorihmas osalemine

oli minu jaoks tsna viljakas aeg. Op-
pematerjalidega tuli katta kolm klassi.
Enne keelekiimbluse &ppevara projekti
sukeldumist oli mul kogemus fllsika
ainekavade koostamise ja 6Gppematerja-
lide tegemise ndol olemas. Veel kord sain
métestada, milline voiks olla fldsikadpe-
tus ldhtuvalt dpilasest. Oppevara loomise
ajal I6imisime fulsikadpet keeledppega.
FliUsikadpe on omamoodi keeledpe,
fllsikas 6pitakse Uht erilist keelt — flilisika
keelt. Paljude fuusika todlehtede sisu
toetub katsetele, mida teevad 6pilased.
Opib ju katsetades ja omavahelistes
aruteludes nii kdnekeelt kui ka fudsika
keelt kdige ehedamal viisil.

Aruteludes keelekiimbluse t66rih-
mades erinevate 6ppeainete toolehtede
Ule saime Uksteiselt ideid 6ppeainete
paremaks I6imimiseks ning arendavate
dppellesannete koostamiseks. Heameel
on olnud kuulda méne fudsikadpetaja
kaest, kuidas ta on leidnud keelekiimb-
luse kodulehelt védga head materjali. Kuna
fudsika on paljudele dpilastele raskevéitu,
siis sobivad keelekiimbluse to6lehed ka
eestikeelsele dpilasele.

Minu hinnangul andis keelekiimbluse
dppevara koostamine hea panuse

dppekava suundumusel protsessikesk-
sele dppele, kus on téhtis Gppeainete
|dimimine. Todlehtede koostamine andi
mulle vilumuse ndha ainetevahelisi seo-
seid ning 6petas neid oskuslikult prakti-
kas kasutama.

Ccomments

Participating in the language immersion
working group was a fairly fruitful period
for me. Three classes had to be provided
with study materials. Before getting
involved in the language immersion
study materials project, | had experience
in putting together syllabi and textbooks
for physics. Once again | was able to pon-
der the potential for physics instruction
based on the student. In creating the
study materials, we integrated physics
studies with language studies. Because
physics studies are language studies of

a kind as well; in physics we learn one
particular language - the language of
physics. The content of many physics
worksheets is based on experiments
conducted by students. After all, one
learns conversational language and the
language of physics in the most immedi-
ate, authentic manner by experimenting
and in mutual discussion.

In discussing worksheets for different
subjects in language immersion work-
ing groups, we drew from each other
ideas for better integration of subjects
and for preparing the study assignments
to be developed. I've been glad to hear
some physics teachers talk about how
they found very good materials from
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language immersion websites. Physics
tends to be hard for many students; the
language immersion worksheets are also
suitable for Estonian-language students.

As | see it, preparing the language im-
mersion study materials was a good
contribution to the trend of the study
programme toward process-centred
study, where integration of subjects is of
key importance. Preparing worksheets
gave me experience in seeing the con-
nections between subjects and taught
me to make more skilful use of them.

YyacTue B paboueit rpynne 6bino Ang
MeHs MPOAYKTVBHbIM. Heobxoammo
6bINO COCTABUTb YyUeOHble MaTepyabl
I Tpex KnaccoB. [lo Hayana paboTbi

B MPOeKTe MO CO3AaHNI0 yUYeOHbIX
nocobui NPorpammbl y MeHs yxe

Obl1 OMbIT COCTaBAEHNA 1 Pa3paboTKM
yyebHbIX MaTepuanos no ¢usmke. Eule
pa3 NPULWNOCh 00YMaTb, KaKUM MOXET
ObITb 00yUeHVe du3Ke, OTTaNKMUBAACD
OT yyeHwuiKa. [Npu pa3paboTke yuyebHblx
NoCo6VIM Mbl NpecnefoBan Lemb
NHTErPUPOBATb 00YUeHe dr3MKe C
obyueHvem a3biky. ObyueHre dusmike
ABMAETCA CBOErO pofa 0byYeHneM A3bIKY,
B GU3VIKe 13yyaeTca OfnH 0COObIN A3bIK
— A3blK UMK, CofeprKaHme MHOrX
Pabouyx IMCTOB MO GU3MKE OMUPAETCA
Ha OMbITbl, KOTOPblE MPOBOAAT CaMM
yyalpmecs. ObyyeHne NpoXoaNT TakK,

YTO, MPOBOAA OMbITbl I COBMECTHbIE
06CYKOEHNA, yUaLLMECA OBMAEBAIOT Kak
Pa3roBOPHbBIM A3bIKOM, TaK ¥ MPEeAMETOM,
11 3TO — CaMbl MOAUHHbIN CTUSb
obyyeHus.

Obcy:xaas B paboymx rpynnax paboune
JIUCTBI MO Pa3HbIM MPEAMETAM, Mbl
oboratvnm ceba naeamu, Kak yde
MHTErp1poBaTh yuebHble NpeamMeTbl

1 NOCTaBUTb pasBuBaloLLme yuebHble
3aaaun. M 6bino NpUATHO CbllaTh OT

HEKOTOPbIX NMpenoaasatenein GusnKkm, Yto
Ha [OMALLIHEN CTPaHWUKe MPorpaMmbl
OHM HaLL/M OYEHb XOPOLLNE MaTepUarsbl.
Du3vika Ana MHOTUX YYalMXCsA ABAAETCA
TPYAHBIM NPEeAMETOM, Paboume NNCTbI
A3bIKOBOTO MOMPY>KEHWA OUeHb NMOAXOAAT
VI ANA CTOHOA3bIYHBIX YUALLMIXCA.

o MOeMy MHeHIO, COCTaBmneHNne
yYeOHbIX NOCobuin Mo Nporpamme
BHECIO MHOMO PaLMOHaNbHOrO B
yCTpeMneHu1a yu4ebHoM NporpaMmel, B
KOTOPOW LIEHTPaIbHOE MeCTO OTBOAMNTCS
00YYEeHWMIO U MHTErpUPOBaHWIO
npenmeTos. CocTaBeHve paboumx
JINCTOB AAN0 MHE HaBbIK BUAETb CBA3N
MeXay NpeamMeTami 1 Hayymno ymMeno mx
1CNOMb30BaTb.

ARTEM DAVIDJANTS

kirjastuse Pangloss direktor
Publisher
npooiocep

Multimeediavahendid on olulisel kohal nii
dpilaste kui ka 6petajate Gpetamises. Op-
pefilm aitab 6petajatel motestada ning
margata keelekimblusse sobivaid me-
toodilisi votteid ja tddvorme. Loomulikus
lasteaiakeskkonnas ndidatu on 6petajale
toeks t66 plaanimisel oma lasteaias ning
rihmas. Nditlikustamise vahenditena on
dppefilmid asendamatud. Filmi 6nnes-
tumise eeldus ei ole ainult didaktilised
ldhtekohad. Filmi peaks olema ka huvitav
jalgida.

Filmisime mitu tundi Vindi lasteaia
keelekimblusriihma laste tegevusi

eri olukordades. Nii kogunes materjali
sOOmisest, dues kdimisest, riietumisest
jne. Vétted ei kujunenud juhuslikult, sest
pidasime silmas paeva kulgu. Opetaja
teadis, mida Uhes vdis teises olukorras
on vaja esile tuua, et loomulik 6ppekesk-
kond filmi didaktilise suunitluse téttu ei
kannataks. Lapsi filmimiseks eraldi ette
ei valmistatud. Seega polnud tegemist
lavastusega, vaid lapsed elasid reaalajas.

Kui votteperiood labi sai, valisid kimb-
lusépetajad materjalist valja keelekimb-
lusele iseloomulikumad ja didaktiliselt
dnnestunumad episoodid. Valiku
kriteeriumid olid jargmised:

1) materjali 6petuslikkus keeleklimblus-
programmi ja metoodika péhimaotteid

silmas pidades;

2) episoodi sisu vastavus dpetaja seatud
eesmarkidele;

3) episoodi vaatemangulisus.

Véljavalitud episoodid monteeriti kokku
pedagoogilist ja sisulist jargnevust ning
filmi terviklikkust arvestades. Iga episoodi
juurde koostasid dpetajad kommen-
taarid, mis selgitasid dpetaja eesmarke,
viitasid 6petuses olulisele ning esitlesid
seoseid keelekimblusprogrammi ja
metoodika pohimétetega.

Comments

Multimedia resources play an important
role in the education of both students
and teachers. The instructional video me-
dium helps teachers make sense of and
take note of methodological techniques
and formats suitable for language im-
mersion. Techniques demonstrated in a
real-life nursery school environment can
be a useful aid for teachers in planning
their work in their nursery school and

in their class. Instructional videos are ir-
replaceable as a means of demonstration

and simulation.

The success of the film is not based only
on the didactic point. It should also be
interesting to watch.

We filmed the activities of children in the
Vindi nursery school language immer-
sion group in different situations. This
generated footage on eating, recess,
getting dressed etc. In spite of the fact
that cameras were rolling, the activities
captured on film were not improvised

or haphazard. The teacher knew what to
highlight in a given situation so that the
didactic orientation of the film would not
detract from the natural learning environ-
ment. The children did not receive any
coaching in advance of the filming. Thus
no part of the session was scripted; the
children were doing things naturally in
real time.



KOMMEHTapui

When the shoot was finished, the immer-
sion teachers selected the most charac-
teristic and didactically most successful
episodes. The criteria for the selection
were the following:

- the instructiveness of the material
bearing in mind the principles of the
language immersion programme and
methodology,

- the conformity of the episode content
to the objectives set by the teacher,

- the watchability of the episode.

The selected episodes were edited into a
pedagogical and content-based se-
quence taking into account the integrity
of the film. Teachers prepared comments
for each episode. The purpose of the
comments was to explain the teachers’
objectives, to point out the important
aspects in teaching, and to demonstrate
connections between the principles of
the language immersion programme
and the methods.

MynbTmeaniiHble CpeacTsa UrpatoT
60nblUyi0 POsb B 0OYUYEHNU He TONbKO
YYaLLMXCH, HO U yyuTenen. B 3Tom nnaxe
CBOEW 3PUTENIbHON HArIAAHOCTBIO M
BO3MOXHOW CUMYJIALMEN HE3AMEHNMbI
yyebHble GpunbMmbl. B CBA3M 3TVM 3aKa3anu
y4eOHbI GUIbM, KOTOPBIN JOMKEH

ObIST MOMOUb YUNUTENAM, YUACTBYIOLMM

B MPOLECC paHHEro A3bIKOBOrO
NOrpy»KeHns B AETCKMX Cafjax, BblopaTh
NpaBUIbHbIE METOAMYECKIME MPUEMBI U
bopmbl AnA paboThl Ha 3Tane paHHero
A3bIKOBOTO MOrPy<eHNA. [naHnpyembilit
brnbm nomkeH GbIN NMokasatb
€CTeCTBEHHbIN yUebHbIN npouecc 1
HayuUTb YUUTENA, KaK NPaBUIbHO U
Haunyuwm obpasom CrpaBnATbCA C
paboTo B CBOEW rpymnne.

YT00bI GYNbM OKa3ancsa He TONbKO
ANOAKTUYHbBIM, HO 1 MHTEPEeCHbIM, Oblna
BblOpaHa cnefytollan ctTpatervs Gunbma.
B rpynne A3bIkoBOro norpyx<eHuns
LETCKOro Ccaja BuHanm 8 pexrme
peanbHOro BpeMeHY bl OTCHATI
HECKOSbKO YacoB paboTbl yuntens ¢
BOCMUTAaHHNKaMM B CaMbIX Pa3/TIMYHbIX
CUTYaLMAX — B CTOMOBOW, Ha MPOTYJike,

B pasfeBanke 1 T.n. [pv 3Tom

cnegyet OTMEeTUTb, YTO, HECMOTPA Ha
ecTecTBeHHOE TeYeHve BOCNUTATENbHOW
paboThl, CofepKaHne KOHKPETHOTO
y4yebHoro 3nmn3oaa Obino 0TobpaHo
npeaBapuTenbHO 1 TWaTenbHO
NpopaboTaHo, TO eCTb yUnTENb 3apaHee
3HaJ, YTo ByaeT 3aCHATO, 1 FOTOBWCA

K 9TOMY OCOOEHHO BHVMaTeNbHO. [leTn

crneumanbHo He roTOBMANCH. YUeOHbIl
NpoLecc He BbIO «TeaTPanbHOWM
MOCTAHOBKOWM», BOCMUTAHHWNKN XKW B
peanbHOM BpemeHu.

[No 3aBeplUeHnn CbeMOK KOMNEKTUB
yyuTener Bblbpan 13 OTCHATOrO
marepuana Hanbonee xapakTepHble

Y ONAAKTUYECKN YAauHble SMu3opbl.
Kputepusamu otbopa bbinm criefytollme:
1.0MOAKTUYHOCTb MaTepuana B nnaxHe
nepefayv onbiTa yUnTenaM-3puTensam;
2.COOTBETCTBUE COMlePKaHNA 3Mmn3oaa
NOCTaBMEHHBIM Nepe[] yunuTenem Uenam;
3.3penuuHOCTb 3nM3oaa.

Snu3opbl Obiv CMOHTUPOBAHbI B
onpeaeneHHyo nefarornyeckyo 1
CIOXKETHYIO MOCNIe0BaTEIbHOCTD B

BUAE eAVHOro dunbma. K Kaxxaomy
3MM304Y YUNTENAMM, YUACTBYOWNMM

B CbemMKax, Obl1 CO3iaH KOMMEHTapUIA.,
KOMMEHTapWin PacKpbIBas, UTO U C Kakown
LeNblo AeNanoch Ha 3aHATUN, a Takxe
NOABOAVIINCH HEKOTOPbBIE UTOTW.

MNocne npocmoTpa y4ebHoro GunbmMa

y T€X, KOMy OH Oblfl MpeAHa3HayeH,
NOABNANACH BO3MOXHOCTb YBUAETD,
Kakunmu MeToflaMu ¥ Npriemamm

HaZO NOMb30BATLCA U KaK A0OUTHCA
NOCTaBNEHHOrO pe3ynbraTa. A cam GUbm
NONOMHWU METOANYECKYIO b1bNNoTeKy
yumtensa.

J

Kommentaar: Mida
andis mulle keele-
kimblustodlehtede
koostamine?

MARGARITA KUUSMAA

Kehra Gimnaasiumi eesti keele 6petaja
Estonian teacher, Kehra Gimnaasium

npeno@aeamenb SCMOHCKO2O A3blKa KeXpGCKOCI eumHasuu

Olen koostanud eesti keelt, loodusépe-
tust, inimesedpetust ja ajalugu integreeri-
vaid todlehti, mille jargi olen dpetanud
ise ning on 6petanud ka minu kolleegid.
Olen koolis to6tanud dle 20 aasta ja tead-
nud, et aineid tuleb omavahel I6imida.
Tooplaanides olen alati taitnud selle
lahtri. Tegelik integreerimine aga ena-
masti Uksnes paberile jdigi. Todtamine
hiliskeelekimbluse 6. klassis andis mulle
ettekujutuse ainete I6imimise vajadu-
sest. Kuna meie koolis 16imiti 6. klassis
loodusopetust, eesti keelt, inimesedpe-
tust ja kunstidpetust, koostasime koos
Uhise tooplaani, mille jargi ka todtama
hakkasime. Nii tekkis vajadus mitut ainet
|6imivate toolehtede jarele.

Mis tdhendus on keelekiimblustdoleh-
tedel dpetaja kutsearengus?

1. Opetajad tajuvad ainetevahelisi seoseid
ja loovad neid ise.

2. Toolehed suunavad dpetajaid kasu-
tama mitmekesist metoodikat ning
aktiivistavaid t66votteid.

3. Kuna tdo6leht ei vordu tunnikonspekti-
ga, vaid kujutab endast Uht osa tunnist,
siis Opetavad need dppeprotsessi ja tundi
labi métlema, et leida see dige koht, kus
toolehte kasutada.

4. Toolehed soodustavad erinevate
ainete 6petajate meeskonnatdodd.
5.Toolehed koondatakse dpimappi,

mis voimaldab 6petajal jalgida 6pilase
arengut.

6. Todlehed suunavad opilasi rohkem
ise oma t6dd hindama, seega 6petavad
need ka 6petajaid mitmesuguseid tagasi-
side saamise viise kasutama.

7. Toolehtede Ulesanded arendavad
dpilastes loovust, meeskonnatddoskusi,
enesehindamisoskusi ja esinemisvilu-
must, mis omakorda rikastavad 6petaja
t6Ovotete pagasit.

8. Kuna todlehtede Ulesanded lahtuvad
aktiivdppemetoodikast, saab neid kasu-
tada produktiivselt Uksnes siis, kui klassis
on distsipliin ja koostdosuhted. See
sunnib dpetajat Idbi motlema ka tunni
kasvatusliku poole.

Comments: What
did preparing

language immersion
worksheets give me?

I have prepared worksheets that inte-
grate Estonian, natural science, human
psychology and history. My colleagues
and | myself have used these in teaching
students.

I have been working for school for over
20 years and | know that subjects have
to be integrated with each other. | would
always check the corresponding box in
plans. Generally, the integration only took
place on paper, though. Working with
the sixth grade of the late language im-
mersion programme gave me an actual
idea of the needs for integration of sub-
jects. We put together a joint work plan,
and we stuck to it in practice as well.

What significance would | attribute to
language immersion worksheets in the
professional development of a teacher?

- Teachers sense the connections be-
tween subjects and create connections
themselves.

- The worksheets lead teachers to use
diverse methodology, activating tech-
niques.

- A worksheet is not the equivalent of a
lesson plan, but rather only one com-
ponent of a lesson; thus they teach us
to think through the study process and
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lessons to find the right place where the
worksheets can be used.

- The worksheets lead different subject
teachers to engage in teamwork.

- Worksheets are filed in a study portfolio.
The study portfolio gives the teacher a
way of tracking the development of the
student in the learning process.

- The worksheets help students evaluate
their work more independently, thus they
teach the teachers as well to use ways of
obtaining more diverse feedback.

« The assignments on the worksheets
develop creativity in students, as well

as teamwork skills, self-evaluation skills,
public speaking experience, which in
turn enriches the teachers’ arsenal of
techniques.

« As the worksheet assignments are
based on active learning methodology,
they can be used productively only if
there the class has good discipline and
cooperative ties. This forces the teacher
to think through the educational side of
the lesson as well.

KoMMeHTapui: Y70 ano mHe
COCTaBIeHME PAbOYMX NTUCTOB

K MpOrpamMme s3bIKOBOro

MOTrPy*eHna?

A cocTasnana nHTerpypyowme

pabouvie NCTbl MO SCTOHCKOMY A3bIKY,
NPUPOAOBEAEHNIO, YeNOBEKOBEAEHNIO 1
NCTOPUM, MO KOTOPbLIM Npenofasan Mow
Konneru u s cama.

A npopaboTana B wkone bonee 20 net

W 3Hana, Yto NpeaMeTsl HeOOXOAMO
CBA3bIBATbL MeX [y CObo. B cBOMX
pabouyix NnaHax A BCeraa 3anonHana
cooTBeTCTBYyOLLYyI0 rpady. Ho HacToAlee
NHTErpUpOBaHe OCTaBanoCh b Ha
Bymare. PaboTa no nporpamme no3aHero
A3bIKOBOIO MOrpy»KeHnsA B 6 Knacce

1120 MHe UCTUHHOE NpeACTaB/eHve O
HEeOobXOAMMOCTY CBA3M NpeaMeToB. Mol
BMECTEe COCTaBWUV efi1HbIN MaH, Mo
KOTOPOMY Hauanv peanbHo paboTaTb.

Kakoe 3HaueHue A npugato pabourm
NNCTaM A3bIKOBOIO MOrPYyXeHuns

B NpodeccrmoHanbHOM pa3BUTUN
yuntena?

YyuTensa uyBCTBYIOT CBA3N NPEAMETOB U1
CaMV VX CO3[aloT.

Paboune n1CTbl HaNPaBNAIOT yunTenei
Ha MCMOb30BaHVe PasNYHbIX METOANK,
aKTVBM3MPYIOLLMX PabOoTy MPUEMOB.
[MockonbKy paboumin NNCT He ABNAETCA
KOHCMEKTOM YPOKa, a NpefCcTaBnAeT
Coboit YaCTb 3TOrO YPOKa, OH NpuryyaeT
NPOAYMbBIBATL YUeOHbI MPOLLECC 1 Cam
YPOK, YTOObI HaNTK TO NPaBUIbHOE

MECTO, rie TOT WV UHOW NIUCT
MCNOMb30BaTh.

Pabouve N1CTbl HanpaBnsoT
NpefMETHUKOB Ha PaboTy B KOMaH/e.
Pabouvie n1CTbl cCObMPaIoT B Manku, 4To
JaEeT YUYNTeNo BO3SMOXHOCTb HaboaaTh
33 pa3BUTMEM YUEHMIKa B YYEOHOM
npotjecce.

Pabouvie n1CTbl bonblie HanpaBnawT
YUaLLIMXCA Ha OLIEHKY CBOEN paboThl,
3TO NpWyYaeT v Npenojaasatenel
MCNOMb30BaTb PasINUHbBIE CTUAN )15
OCYLLIECTBEHNSA 0OPATHON CBA3M.
3aauv paboyux NMCTOB Pa3BKBAIOT B
YUALLIMXCA TBOPUECKNX MNOAXOA, HABbIKY
PaboTbl B KOMaH/le, HaBbIKV CAMOOLIEHKMY,
OMbIT BLICTYMIEHWIA, YTO B CBOIO OUepelb
oboraliaeT baraxx pabounx NpreMos
yumTens.

MoCKObKY 3a1a4n Paboumx MCTOB
UCXOMAT U3 METOAMKM aKTUBHOIO
00yUeHNs, TO UX MOXKHO UCMOMNb30BaTb
NPOAYKTMBHO TOMBbKO TOM/a, eC/v B
Knacce eCTb AUCUMMNNHA, Y OTHOWEHMA
CTPOSATCA Ha COTPYAHUYECTBE. ITO
3acTaBnsaeT yyutenei obaymbiBaTh U
BOCMMTATENbHbBIN aCMeKT YpoKa.

Keelekiimblus-
konverentsid

lgal aastal on korraldatud konverents, mis
annab hinnangu programmi rakendami-
sele ning pakub tulevikusuundi.

2001 - Keelekimblus Eestis — pilk tule-
vikku

2002 - Keelekimblus — meie koigi teha
2003 - Keelekimblus — samm tulevikku
2004 — KeelekUmblus, haridusststeemi
lahutamatu osa

2005 - Keelekiimbluse kevadkonverents
(hiliskeelekiimbluse konverents)

2006 — Sisekoolitusstisteemi loomine
2007 — Opetajate varbamine ja hoidmine
2008 — Loimitud aine- ja keeledppe

levik: mitmekeelsus kui toimetuleku voti
paljukultuurilises maailmas (rahvusvahe-
line konverents)

2009 — Noustamine ja sisehindamine
2010 - Keelekimblusprogrammi kvaliteet

Language
immersion
conferences

Every year, the LIC has organized a con-
ference where an assessment is provided
of the implementation of the programme
and future objectives are proposed.

2001 - Language immersion in Estonia —
a view of the future

2002 — Language immersion — a task for
all of us

2003 - Language immersion — a step into
the future

2004 - Language immersion, an insepa-
rable part of the education system

2005 - Language immersion spring
conference (late language immersion
conference)

2006 — Creation of an internal training
system

2007 — Recruiting and retaining the serv-
ices of teachers

2008 — CLIL Fusion: Multilingual Mindsets
in a Multicultural World. Building qual-
ity learning communities (international
conference)

2009 - Consultation and internal evalu-
ation

2010 - Quality of the language immer-
sion programme

i~
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Tematnyeckmne
KOHpepeHunn
Nno nporpamme

EXkerofiHo NpoBOAATCA KOHGepeHLnY,
re faeTca oLUeHKa paboTbl MPorpaMmbl v
BblpabaTbiBaOTCA OyayLme HanpaBneHNs:
2001 — A3bIKOBOE MOrpyeHne 8 ICTOHUN
- B3rnA7 B Oyayliee;

2002 — A3bIkoBOE NOrpykeHne — Halla
obuas paboTa;

2003 — A3blkoBOE MOrpy»KeHve — Lwar B
Oynyuiee;

2004 — A3bIKOBOE MOrpyx<eHve —
HeoTbemiemas YaCTb CUCTEMbI
obpa3oBaHus;

2005 — BeceHHss KoHGepeHUVs Mo
A3bIKOBOMY MOTPY»KEHMIO (Mo3aHee
A3bIKOBOE MOrpPYKeHNE);

2006 — Co3faHvie BHYTPEHHEN CUCTEMBI
nepeobyueHns;

2007 - lNowncK yyuTenen 1 nx coxpaHeHmne
B JOMKHOCTY;

2008 — MexpayHapoaHasa KoHdepeHuus
«3HaHMe A3bIKOB — KJTOY K XKN3HEHHOMY
YCexy B MyJIbTUKYBTYPHOM

Mype». PacnpocTpaHeHue onbiTa
WHTErPUPOBAHHOTO O0YYeHVst A3bIKY U
npeameTy;

2009 — KoHcynbtaumm 1 BHyTpeHHee
OUeHMBaHue;

2010 — KauyeCTBO Nporpammbl A3bIKOBOTO
NOrpYKEHNS.
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Katkeid
konverentsi-
paevikust

Osalejate muljeid ja motteid pani kirja Kai Volli

Michael Ullmanile méeldes ...

- Aju-uurija Michael Ullman on véga kiire
mees, nagu David teda sisse juhatas. Ka
jutus. Palju on jooniseid, skeeme, aga

ka slaide, mis lihtsalt meie silme alt 1abi
libisevad. Ja koigest sellest jadb mingi osa
puudu. Tolkijale darmiselt raske tlesanne.

- Sain ary, et mul on téesti hasti arenenud
deklaratiivne malu (liklusreeglid 6ppisin
pahe, edukalt sooritasin teooria eksami).
Halvem on lugu protsessimaluga — soita
ei julge, kuid asi pole lootusetu. Pean
harjutama ...

- Deklaratiivne maluststeem - faktide
omandamine, sbnavara, erandid. See
mojutab ka implitsiitsete, protseduuriliste
teadmiste omandamist. Teist keelt 6p-
pides tahtsustataksegi tavaliselt votteid,
mis tuginevad malusUsteemile. Naistel
on 6strogeeni taseme tottu deklara-
tiivne malu suurem. Seotus ka puuetega
(autistidel arenenum deklaratiivne malu),
geenidega jne.

- Mehed alustavad protseduurimalust, siis
liguvad deklaratiivse malu tsooni; naised
vastupidi. Eakamad kasutavad malu
vahem kui noored. 20. eluaasta jérel ei
arene edasi deklaratiivne malu, aga seda
kompenseerib tegevusmalu.

Muljeid

- Parast sisukaid ettekandeid jai tunne,

et peaksime korraldama just arutelusid.
Koos on inimesed, kes tegutsevad Uhise
eesmargi nimel, aga eri tasandeil, erine-
vaid Ulesandeid téites. On ka neid, kelle
jaoks keelekiimblus on uus. Paljudel véib
tekkida soov meie seltsi tulla, sest koos
saavutame palju ja meiega on l6bus.
Véhemalt selle sessiooni puhul saab seda
jareldada. Aitah!

- Registratuuri podrdub inimesi — kas
saate aidata leida pr Xi/ hr Yt. Me oleme
vahetanud kirju. NGud véiksime kohtuda.
Palun andke edasi teade, et ootan teda
teise sessiooni I6pul registratuuri vastas.

- Vinge tase. Lummav. Plenaarettekanded
on véga sisukad. Sessioonidel jadb vahe
aega teema avamiseks. Malu, aju, teine
keel — nii stvitsi minev ja pénev. Kui ka
koik kohale ei jdudnud, on huvi suur.

- Nii kahju, et ma pean vahepeal dra
kdima, aga homme olen tagasi. Efektiivne
keelepedagoogika ainedpetajatele —
seda teemat ma lihtsalt pean kuulama.

- Kui kokkuvotteks eelmisest paevast
palusid David Marsh ja Peeter Mehisto
osalejail leida Idhiimbrusest keegi, kel-
lega pole veel suheldud, sai saal suminat
tais. Ulesanne oli lihtne ja keeruline —
kiimne minuti jooksul arutada seda, mis-
sugused vadrt ideed on kélanud, mida
edasi méelda ja arutada.

- Stella (Trinidad ja Tobago) tunnus-

tas koigepealt eestlaste sdbralikkust

ja abivalmidust. Inimesed olevat siin
abivalmimad. Ulikooliinimesena (6p-
pejoud, uurija) tahtsustas Stella [6imitud
aine- ja keeledppega Uhenduses pika-
ajalise kavanduse tahtsust. Mitu korda
kélanud kavandusideed tunnistas ta oma
kogemuste jargi vdga oluliseks. Teada
kall, aga teistegi todemusena vaartusli-
kum. Kérvalt kuulsin veel, et huumor ja
heatahtlikkus, vastastikune lugupidamine
ning Uksteisest ja vestlusainest huvitu-
mine, mida konverentsil kogetakse, on
palsam hingele. Ja seda palsamit saab
sihipdrase LAK-6ppega rohkendada.

- LAK-6ppe konverents laheb ajalukku
|6imitud aine- ja keeledppe esimese lau-
lupeona tanu Vindi lasteaia mudilastele
ning Arne Saluveerile ja tUtarlastekoorile.
Vdike videol6ik viis meid lauluvaljakule,
tundma end osana neist tuhandeist
vaatajate seas, ent ka laulukaare all. Kus
on kodu? Siin on kodu! Refrddniga saime
koik hakkama eesti keeles saali hajunud
tUtarlaste abiga ja innustava dirigendi

pilgu all.

—

Excerpts from
the conference
diary

Impressions and thoughts of participants
recorded by Kai Volli

Thinking about Michael Ullman...

« Brain researcher Michael Ullman is a very
fast-paced individual, as David intro-
duced him. Even in how he talks. Many
drawings, diagrams. And also slides that
simply elude us — one minute they're
there, to be replaced by the next one.
Extremely difficult for a translator to keep

up.

-l understood that | have a very well-
developed declarative memory (for
instance, | memorized the rules of traffic
and passed the theoretical driving
examination). But the situation with
process-driven memory is not as good - |
don't have the confidence to actually
drive, though itisn't hopeless. | just have
to practice.

- Declarative memory system — acquir-

ing facts vocabulary, exceptions. This also
impacts acquisition of implicit knowledge.
Indeed, in learning a second language,
techniques based on the memory system
are generally prioritized. Women have a
greater declarative memory — due to oestro-
gen levels. There is also a link with disabilities
(autistic people have a better developed
declarative memory), and genes, and so on.

- Men start from procedural memory
and then move into the declarative
memory zone. Women are the opposite.
Older people use their memory less
than younger people. After age 20, the
declarative memory no longer develops,
but it is compensated for by episodic
memory.

Impressions

- After the informative presentations, it
felt like discussions were the order of the
day. This is a meeting of people who are
working toward a common goal but at
different levels, fulfilling different func-
tions. But there are also some for whom
language immersion is new. Many might
want to join us, because we can achieve

much together and it is fun to be with us.

At least this can be concluded from this
session. Thank you!

- The event was of an impressive calibre.
Captivating. The plenary presentations
were very content-filled. Very little time
was left in sessions for exploring the
topic in depth. Memory, brain, second
language — so exciting, so in depth. Even
if everyone wasn't able to attend, interest
was great.

-l was so sorry that | had to miss part of
the event, but tomorrow | will be back.
Effective language pedagogy for subject
teachers— | simply have to attend this
topic.

- To sum up the previous day, David
Marsh and Peeter Mehisto asked par-
ticipants to find someone nearby with
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whom they hadn't interacted yet. The
hall was instantly abuzz. It was a simple
yet complicated task — to discuss in

the space of ten minutes what sorts of
worthwhile ideas had been heard - ideas
to think on and discuss further.

- Stella (Trinidad and Tobago) started by
acknowledging Estonians for their friendli-
ness and helpfulness. She said that people
are more willing to help. As someone
from a university (faculty, researcher) Stella
stressed the importance of long-term
planning in relation to CLIL. On the basis
of her experience she noted the great
importance of the planning idea voiced

a number of times. Certainly self-evident,
but it was valuable to hear someone

else say it. | also heard about the merits

of humour and a good-natured, gener-
ous outlook, mutual respect and interest
in each other and conversational topics
experienced at the conference — that it is
all a kind of balsam for the soul. And the
potency of this balsam can be increased
through dedicated and concerted CLIL
studies.

- The CLIL conference will be remembered
as the first “song festival” in this field,
thanks to the small children from Vindi
nursery school, Arne Saluveer and the
girls’ choir. A small video clip transported
us to the Song Festival Grounds, where
we felt like we were among the thousands
of viewers — but standing under the arch
on the stage. Where is home?? This is home!
We also managed to sing the refrain in Es-
tonian. With the help of the girl scattered
around the hall and under the inspiring
eyes of the conductor.
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HeKkoTopble MHEHUA
YUYaCTHUKOB
KOHpepeHUnn

3anuncana Kan Boinnn

Hymasa o Mankne YnnmaHe...

- lccneposatens Mankn YnnmaH genaet
BCe ObICTPO. OH 1 FOBOPUT ObICTPO.
MHOro pncyHkoB 1 cxem. Ho 1 cnanaos,
KOTOpble BO MHOXECTBE MPOXOAAT nepes
HalMmMK rnasamu. [epeq nepeBoauMKom
CTOWUT OYeHb CNOXHaA 3afava.

« 1 NOHANa, UTO Y MEeHS AENCTBUTENBHO
OueHb XOPOoLLa pa3BuTa AeKNapaTiBHan
NamATb (BblyUmia NpaBuna ABMXKEHNS,
YCMeLHO CAan 9K3aMeH Mo TeopUK).
Heckonbko xy»e 0b6CToUT feno ¢ camm
npoLieccom — 6o1chb e3auTh. Ho ecTb
Hagexda. [lomkeH NpakTMKoBaTbCA. . .

- Cuctema aeKknapatrBHOM NamATH

— 3ayurBaHVe GaKTOB, NEKCHIK],
NCKMtoUueHns. Bce 310 BAMAET Ha
npurobpeTeHne 3HaHui. Mpw 13ydeHnm
BTOPOrO fA3blKa 0ObIUYHO 0Coboe
3HaueHvie yaenaioT npuemam, Kotopble
ONUPAIOTCA Ha CUCTEMY MaMATU. Y
XKEHLMH AieKnapaTVBHas NaMaTb 6osblue,
YTO CBA33AHO C YPOBHEM 3CTPOreHoB. ECTb
CBA3b 1 C HeoCTaTKamu (y ayTEHTUUHBIX
nofei bonee pasBuTa AeKNapaTnBHan
MamATb), FeHamu 1 np.

« My>UMHbl HAUMHAIOT C NpoLeayPHOM
namATY, 3aTem [1BMraloTCA B 30HY
[EeKNapaTVMBHOM NaMATI. KeHLLWHBbI

— HaoboPOT. MoXMble NCMONb3YOT

NamATb MeHblle, Yem monofple. [ocne
nocTxeHna 20-neTHero BospacTta
[leKnapaTviBHasa NamATb fjanee He
Pa3BMBAETCA, HO 3TO KOMMNEHCKPYETCA 3a
CuUeT KPenoCTv NamATL.

- [Nocne copeprkatenbHbIX AOKNAA0B
CO3/anocCh ollylleHKe, YTO HYXKHO Oblno
6bl OpraHun3oBaTh 06CyXaAeHNA. Beb B
3ane cobpanuch Te, KTo paboTaeT BO MM
obLel Lenu, XoTa Ha Pa3HbIX YPOBHSX,
BbIMOMHAA Pa3NNYHble 3adaun. TyT xe
NPUCYTCTBYIOT U Te, [I/1A KOFO A3bIKOBOE
NOrpy»KeHMe ABAAETCA HOBbIM AENOM.

Y MHOTVIX MOXET NOABUTLCA XenaHve
NPUCOEAMHUTBLCA K HaM, Tak Kak BMecTe
Mbl MOXeM AOCTUYb BOMBLIETO, U C

Hamu Beceno. o KpalHen mepe, Takon
BbIBOJ] MOXKHO CA€NaTb MO pe3ynsratam
HblHeLLHel ceccum. Cnacnbo!

« Boicokui yposeHb. OBBOPOXUTENBHO.
[neHapHble fOKNaabl — O4eHb
copeprkaTenbHble. Ha ceccuax octaetca
Masno BpeMEHW /1A PAaCKPbITUA TEMbI.
[aMATb, MbICIV, APYTON A3bIK MPOHMKAIOT
rnyboko, 3axBaTbiBalolLe. MiHTepec
OOSbLLUOW, XOTH 1 HEe BCE CMOIMM
npvexats.

- QueHb Xaflb, UTO AOMKHA Ha BpeMs
MOKVHYTb CECCUIO, XOTA 3aBTPa BEPHYChb
06paTHO. DPdeKTVBHAA A3bIKOBaS
neaarorika Ana NnpefMeTHUKOB. 3Ty Temy
A AOMKHa NPOCYLLATb.

- Korga nocne npeablayliero aHA [1ssung
Mapuw v lNestep Mexncto npegnaranm
BbIACHWTL C KeMm ellle He 06Lanuch,

B 3a/1€ BO3HUK WYyM. 3aaHue Obino
NPOCTOE 1 B TO »Ke BPEMA CIOXKHOE —

B TeueHne 10 MUHYT 00CYaANTb, Kakue

LIEHHbIE e NPO3BYYanV, UTo ellje
Heobxoarmo obaymaTb 1 06CyANTD.

Crena (TpuHupan v Tobaro) Npr3Hanach,
UTO 3CTOHLbI — APYXKECTBEHHbIV HApPO[,
FOTOBbIM MPUNTK Ha NOMOLLb. Kak
npenofasaTesb By3a (Mccnenosatens)
Crena 0cobo BbigeNMna 3HaYeHne
NHTErPYPOBAHHOCTM MPeaMETa 1
A3bIKa, O Yem rOBOPUT U ee NINYHbIV
onbIT. Crbiwan elie, YTo MOP U
00pOXKenaTenbHOCTb, B3aVMHOE
yBaXKeHWe, HTepec K cobecefiHmKY

1 0OCYyK[JaeMOoW TeMe, UTO Kak pa3 AaeT
KOHdepeHLMA, Kak banb3am Ha [yLly.

Il konnyecTBO 3TOro 6anb3ama MOXKHO
YBENMYNTD 33 CUET yuebbl Mo Nporpamme
CLIL.

- KoHbepeHUVs BOMAET B UCTOPMIO

W KaK Nnepsbli NpasaHnK NecHu
WHTErprpoOBaHHOro 0byUeHs

A3bIKY 1 NpeameTy. 1 310 bnarofgapsa
BOCMUTaHHWKaM AeTcafa BuHaw, ApHe
Canyseapy v xopy aesoyek. Hebonbluon
BMAEOCIOXKET nepeHec Hac Ha [eBueckoe
nose, UTobbl Mbl MOYYBCTBOBaNV Ceba
YUYaCTHMKaMK Cpefin ThiCAd 3puTenelt,

a TakXe 1 Ha ClieHe cpeau neBLoB. [de
Haw dom? 30ece Haw dom! PedpeH Mbl
BCE MOfNeBan NO-3CTOHCKM.

Kommentaar

AIME JAAGUS

Tartu Kutsedppekeskus
Tartu Vocational Educational Centre

Ccomments

Tapmyckuli yeHmMp NpogeccuoHaneHo2o obyyeHuA

Olen vdga rahul nii konverentsipdevade
sisu kui ka vormiga. Suur aitdh motte- ja
korraldustoo tegijatele! Arvan, et kutse-
alase voorkeele Gpetamine nii kutse- kui
ka kérgkoolis on samuti CLIL — ainult
keeledpetajatel pole selleks eriettevalmis-
tust ning iga paev tuleb mitu korda
peaaegu tundmatus kohas vette hipata.
Jarsku saaksid keeledpetajate vorgustik
ja keelekimblus kutsekeele 6petamiseks
sisukat koostood teha?

| am very satisfied with the content and
form of the conference days, thank you
very much for the leaders and organizers!
| think that vocational foreign language
instruction in vocational and higher edu-
cation is also CLIL — with the difference
that language teachers have not received
specialized training for it and every day
involves jumping into the water in an
almost unknown place. Perhaps the lan-
guage teachers’ network and language
immersion could engage in substantive
cooperation for teaching vocational
language?

KOMMEHTapui

A o4ueHb 0BOMbHA Kak cofiepkaHuem
KOHdepeHLMn, Tak 1 ee GopMOit.
Cnacrbo BCe opraHv3aTopam.

[ymato, uto npodeccroHanbHoe
M3yUeHne NHOCTPAHHOTO A3blKa Kak

B NPOdeccMoHanbHOM yUmnmnLle, Tak

Y BY3e ABMAETCA TakKe NpOorpaMmon
CLIL, Tonbko y A3bIKOBELOB AA
npenofaBaH A No Hel HeT cneLmanbHOM
MOArOTOBKM, U KaXKAbIV AieHb Mo
HEeCKOJbKO pa3 NpUXoAMTCSA NpbiraTh B
BOAlY B HE3HAKOMOM MecTe. Bo3MoxHa
N COBMeCTHas paboTa A3bIKOBEAOB 1
NPOrpamMmbl A3bIKOBOTO MOFPYKEHNA C
LEMbIO 13yUYeHna NPOPECCHOHANBHOIO
A3blKa?
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TUNNUSTUSED

Euroopa
tasandil

Euroopa keeledppe tunnuskiri

Euroopa keeledppe tunnuskiri toetab ja
tunnustab keeledppe uuenduslikkust,

sh erinevate tehnoloogiate ja tehnikate
kasutamist ning hea praktika levitamist.

Euroopa tunnuskirja peamine eesmark
on tunnustada ja levitada keeleuuendus-
likke algatusi ning nttdisajastada ja tosta
keeledppe kvaliteeti kogu Euroopas. Tun-
nuskirjaga autasustatakse kdige uuendus-
likumaid projekte ning algatusi. Euroopa
tunnuskirja programmi koordineerib Eu-
roopa Komisjon, elluviijad on liikmesriigid.
Selleks on likmesriikides moodustatud
2Urii. Tunnuskirjale kandideerimise Uldised
kriteeriumid madrab Euroopa Komisjon,
neile lisanduvad iga riigi kehtestatud
néuded ning tingimused

Euroopa keeledppe tunnuskiri 2005
Keelekiimblusprogramm ning varase
keelekiimblusprogrammiga liitunud
lasteaiad ja koolid - keeledppe kvali-
teedi ja ulatusliku méju saavutamise eest
Uhiskonnas, varajase keeledppe (lasteaias
ja esimeses kooliastmes) propageerimise
ning vahendite rakendatavuse eest.

Edinburgi hertsogi Inglise Keele Raama-
tuauhind /Inglise Keelt Konelejate Liidu
(ESVU) auhind

Edinburgi hertsogi Inglise Keele Raamatu-

auhind asutati 1970. aastatel, et tunnusta-
da eelneval aastal trukitud raamatuid, mis
koige enam aitavad kaasa inglise keelest
arusaamisele.

Raamatuauhind 2008

Peeter Mehisto, David Marsh, Maria
Jesus Frigols Uncovering CLIL (raamat,
milles esitletakse ka Eesti keelekimb-
lusprogrammi kogemusi ja materjale) —
tunnustatakse raamatus esitatud ideede
tahtsust, esituse originaalsust, entusiast-
likkust ja selgust. Raamat on “innova-
tiivne oma positiivse ja selge lahenemise
poolest 6imitud aine- ja keeledppega
seotud muUtide kummmutamisele, teeb
selle Gppeviisi moistetavaks ja jargimis-
vadrseks.”"

Eesti tasandil

Sihtasutuse Vabariigi Presidendi
Kultuurirahastu hariduspreemia

Vabariigi Presidendi Kultuurirahastu on
Vabariigi Presidendi eestvottel 1993.
aastal algatatud sihtasutus, mis koondab
Uksikisikute, ettevotete, organisatsioo-
nide ja Uhenduste rahalisi annetusi Eesti
kultuuri-, haridus- ja teadustegevuse
toetamiseks. Kultuurirahastu annab vélja
Vabariigi Presidendi rahvaluule kogu-
mispreemiaid, Toomas Lumani asutatud
ja rahastatud noore teadlase preemiat
ning noore kultuuritegelase preemiat,
samuti Hansapanga rahastatud haridus-
preemiaid.

Hariduspreemia voib méadrata koigil
Opitasanditel haridusalaga seotud
inimestele, kes on saavutanud valjapaist-
vaid tulemusi Eesti hariduselus 6peta-
jana, 6ppejouna, haridusasutuse juhina
voi tO6tajana haridusasutuses, Gpikute

ja metoodiliste materjalide koostajana,
praktiliste haridusuuenduste algatajana ja
ellurakendajana ning haridusametnikuna
hariduspoliitikat valja tootades.

2004. aasta preemia palvisid Irene
Kdosaar ja Peeter Mehisto, eduka
keelekiimblusprogrammi juhid ning uue
keeledppemetoodika juurutajad Eestis.

Preemia Heino Liimetsa nimelisel kas-
vatusteaduslike toode riiklikul konkursil

Kasvatusteaduslike to6de konkursi
eesmargid on vadartustada kasvatustea-

duslikku uurimistood, dhutada tulemuste
publitseerimist ja avaldada tunnustust
kasvatusteaduslike uurimistoode tegijaile.
Konkurss toimus esimest korda 1990.
aastal, mil kuulutati valja Heino Liimetsa
nimeline kasvatusteaduslike todde
konkurss. Riikliku konkursi staatus kehtib
aastast 2002. Preemiat saab taotleda
kuues valdkonnas:

1) eesti keeles publitseeritud teadustdo;
2) voorkeeles publitseeritud teadustos/
artikkel;

3) publitseeritud/aprobeeritud dok-
toritdd (Heino Liimetsa nimeline
preemia);

4) magistritdo;

5) populaarteaduslik td6;

6) didaktilis-rakenduslik to0.

2009. aasta preemia didaktilis-raken-
duslike t66de kategoorias sai Peeter
Mehisto koos Hiie Asseri ja Kai V6lliga
raamatu ,L6imitud aine- ja keele6pe”
ning selle ingliskeelse algversiooni
,Uncovering CLIL: Content and Language
Integrated Learning in Bilingual and
Multilingual” eest.
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Tunnustused
keelekimblus-
programmi
tasandil

Keelekiimblusépetaja
Keelekiimblusépetaja preemia annab
vélja Keelekimblusprogrammi Laste-
vanemate Liit 6petajale, kes on ,kbige
parem, kdige arukam, koige lahkem ja
néudlikum, koige diglasem, I6busam

ja vastutulelikum”. Kandidaate véivad
esitada dpilased, lapsevanemad ning
kolleegid. Taotluste puhul on oluline osa
laste lugudel oma 6petajast.

Keelekiimblusdépetaja 2006 — Erika
Kalmus, Kohtla-Jarve Uhisgiimnaasium
Keelekiimblusépetaja 2007 - Erika Ulla,
Haapsalu Nikolai Kool
Keelekiimblusépetaja 2008 - Hedi
Minlibajeva, Tallinna Vindi Lasteaed

Keelekiimblusprogrammi séber
Keelekiimblusprogrammi sbra aunimetus
antakse keelekimblusprogrammi koordineeri-
jate iga-aastase austusavalduse ja erilise tun-
nustusena keelekiimblusprogrammi arengu
otsustava méjutamise eest kénesoleval aastal
vOi varasemate aastate jooksul.
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Keelekiimblusprogrammi séber 2005

Mait Klaassen, endine haridusminister,
praegu Riigikogu liige — algatas eelt6o
keelekiimblusprogrammi rakendamise
suuna kindlaksmaaramiseks

Georg Aher, HTMi endine kantsler,
praegu koolitus- ja ndustamiskeskuse
Hared juhatuse liige — keelekimblusprog-
rammi kavandamise t66rtihma liige

Tonis Lukas, endine haridusminister,
praegu haridus- ja teadusminister — avas
keelekiimbluskeskuse ning toetas prog-
rammi laienemist

Toivo Maimets, endine haridusminis-

ter, praegu Tartu Ulikooli eetikakeskuse
nodukogu esimees — aitas luua programmi
strateegilist plaani

Peep Ratas, HTMi endine kantsler,
praegu Tallinna Ulikooli teadusndunik
— kirjutas Eesti poolt alla Eesti-Kanada
keelekiimbluse koostdolepingule

Katrin Saks, endine rahvastikuminister, —
riikliku integratsiooniprogrammi (2004—
2007) koostamise algataja ning eestvedaja

Eldar Efendijev, endine rahvastikuminis-
ter, praegu Riigikogu liige — toetas Narva
kakskeelse 6ppe komisjoni loomist

Mati Luik, Integratsiooni Sihtasutuse
juhataja - oli keelekimblusprogrammi
igakulgne toetaja, algatas lasteaedade
programmi (@unimetus on antud
postuumselt)

Keelekiimblusprogrammi séber 2006

Indrek Raudne, endine Riigikogu liige,
praegu OU Integer Invest juhataja —
Keelekimblusprogrammi Lastevanemate
Liidu algataja ning Uks eestvedajaid

Keelekiimblusprogrammi séber 2007

Oie Vahar — oma teadmiste, oskuste ja
eeskujuga on inspireerinud koiki keele-
kiimblejaid ning osalenud kéigis keele-
kiimblusega seotud tegevustes

Keelekiimblusprogrammi séber 2008

Marina Asari — keelekimblusidee Eestis
juurdumise eestvoitleja 1990. aastate
keskpaigast siiamaani sihipdraselt, samm-
haaval ja toestavalt. Ei ole vastutusest
lahti elnud ning on ndu ja jouga ikka
kohal

Robert McConnell - keelekUmblususu,
keelekimbluslootuse ja keelekiimblusar-
mastuse ehe naide, nii Eesti keelekiimb-
lejate kui ka meie Kanada toetajate-6pe-
tajate julgustaja ning innustaja

Lynda Boyton, Olga Little - pihendu-
muse vordkujud, tegid dra mahuka t60,
et nddalase koolituse materjalid vastaksid
Eesti 6ppekavale ja seonduksid olemas-
olevate dppematerjalidega; programmi
esimesed sammud on julgus ja eduela-
mused tanu neile

Epp Rebane - keelekiimblusprogrammi
kaasamotleja, tahtsustades Eesti haridust
kui tervikut ning selle edasist arengut

Keelekiimblusprogrammi séber 2009

Natalja Soboleva - Keelekimblusprog-
rammi Lastevanemate Liidu liige, laste-
vanemate haalekandja kédigushoidja

Raivo Juurak — keelekimbluséppe
vooruste esiletooja, programmi vasimatu
propageerija, eriti Eesti haridusfoorumi
listis

Vahur Laiapea — keelekimbluséppe
nahtavaks ja moistetavaks tegija filmi-
keeles

Koidu Tani-Jlrisoo, Ene Kulasalu -
kiimblusprogrammi ja kimblusopetaja
missiooni ning eneseusalduse jéustajad

RECOGNITION

Recognition
at the European
level

European Label in language learning

The European Label is an award that
encourages new initiatives in the field

of teaching and learning languages,
rewarding new techniques in language
teaching, spreading the knowledge of
their existence and thereby promot-

ing good practice (see European Label
Projects of the Month). The Label is open
to all aspects of education and training,
regardless of age or methods used, with
its main focus being to promote innova-
tion in language teaching. By support-
ing innovative projects, at the local and
national level, the Label seeks to raise the
standards of language teaching across
Europe. Each year, the Label is awarded
to the most innovative language learning
projects in each country participating

in the scheme. It is co-ordinated by the
European Commission, but managed by
the individual Member States, with na-
tional juries deciding on detailed criteria.

The general criteria for winning an award
are agreed at the European level, but
individual countries can introduce their
own requirements.

European Label 2005

Nursery schools and schools that

have joined the language immersion
programme and early language im-
mersion programme — achieving high
quality and extensive impact in society,
for promoting early language learning (in
nursery school and first stage of study)
and applicability of resources.

HRH The Duke of Edinburgh ESU Eng-
lish Language Book Award

The widely respected Duke of Edinburgh
English Language Book Award was
founded in the 1970s to recognise the
book published in the previous year that
has contributed most to the understand-
ing of the English language.

A highly commended entry for 2008

Uncovering CLIL by Peeter Mehisto,
David Marsh and Maria Jesus Frigols

(@ book that among other things also
presents experiences and materials from
the Estonian language immersion pro-
gramme) — the importance of the ideas
presented in the book is recognised,
along with the originality, enthusiasm
and clarity of the presentation. The book
was called innovative for its debunking of
myths related to integrated subject and
language studies, making this method
“understandable and worth following”.
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Recognition
at the Estonian
level

Education Prize of the Cultural Founda-
tion of the President of the Republic

The Cultural Foundation of the President
of the Repubilic is a foundation estab-
lished at the initiative of the President
of the Republic in 1993, which collects
donations from individuals, companies,
organizations and associations for the
support of cultural, educational and
scientific activity in Estonia. The Cultural
Foundation awards the President’s Prize
for the collection of folk poetry, the
Young Scientist Prize established and
financed by Toomas Luman, and the
Young Cultural Figure Prize, as well as
educational prizes financed by Hansa-
bank.

The educational prize can be presented
to people connected to education at all
levels, who have achieved outstanding
results in Estonian educational life as
teachers, faculty members, administra-
tors of or employees at educational
institutions, compilers of textbooks or
methodological material, initiators or
implementers of practical educational
innovations, as well as education officials
who have been involved in developing
education policy.
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Education Prize 2004

Irene Kdosaar and Peeter Mehisto -
heads of the successful language immer-
sion programme and introducers of the
new language teaching methodology in
Estonia.

Prize at the Heino Liimets national edu-
cational research competition

The goals of the educational science
research competition are to value
educational science research, encourage
publication of results and to bestow rec-
ognition on researchers in the field. The
competition was held for the first time in
1990, when the Heino Liimets education-
al research competition was announced
for the first time. It has enjoyed the status
of national competition since 2002. The
prize is awarded in six fields: a) research
paper published in Estonian, b) research
paper or article published in a foreign
language, ¢) published/approved doc-
toral dissertation (Heino Liimets prize), d)
master’s thesis, e) popular science work,
f) didactic-applied work.

The 2009 prize in the didactic-applied
work category

Peeter Mehisto with Hiie Asseri and Kai
Volli - for the book “Léimitud aine- ja
keeledpe” and the English-language
original version of the book, Uncovering
CLIL: Content and Language Integrated
Learning in Bilingual and Multilingual
Education.

Recognition
of the Language
Immersion
Programme

Language Immersion Teacher

The Language Immersion Teacher Prize is
presented by the Association of Parents
of Language Immersion Students to the
teacher who is “the best, wisest, friendli-
est and most demanding, the fairest, the
cheeriest and the kindest”. Candidates
can be submitted by students, parents
and colleagues. An important part of the
application is the children’s stories about
their teacher.

Language Immersion Teacher 2006

— Erika Kalmus, Kohtla-Jarve Uhisgim-
naasium

Language Immersion Teacher 2007 -
Erika Ulla, Haapsalu Nikolai Kool
Language Immersion Teacher 2008 -
Hedi Minlibajeva, Tallinna Vindi Lasteaed

Friends of the Language Immersion
method

The Friend of the Language Immersion
Programme honour is annually bestowed
by the Language Immersion Centre as a
tribute and special recognition for deci-
sively affecting the development of the
language immersion programme during
the year in question or during previous
years.

Friends of the Language Immersion
Programme 2005

Mait Klaassen, former Minister of Educa-
tion, currently member of the Riigikogu
— initiated the preparations to determine
the course for implementing the lan-
guage immersion programme

Georg Aher, former chancellor of the
Ministry of Education and Research, cur-
rently member of the board of the Hared
training and counselling centre — mem-
ber of the working group for planning
the language immersion programme

Tonis Lukas, former Minister of Educa-
tion, currently Minister of Education
and Research — opened the Language
Immersion Centre and supported the
expansion of the programme

Toivo Maimets, former Minister of Educa-
tion, currently head of the Council of the
Ethics Centre of the University of Tartu

- helped to create the strategic plan for
the programme

Peep Ratas, former chancellor of the
Ministry of Education and Research, cur-
rently scientific adviser to Tallinn Uni-
versity — signed the Estonian-Canadian
language immersion cooperation agree-
ment on behalf of Estonia

Katrin Saks, former Minister of Popula-
tion and Ethnic Affairs — initiated and lead
the compilation of the national integra-
tion programme (2004 — 2007)

Eldar Efendijev, former Minister of
Population and Ethnic Affairs, currently
member of the Riigikogu - supported
the creation of the Narva Bilingual
Education Commission

Mati Luik, Director of the Integration
Foundation — was an all-around sup-
porter of the language immersion
programme, initiated the kindergarten
programme (the honour was presented
posthumously)

Friends of the Language Immersion
Programme 2006

Indrek Raudne, former member of the
Riigikogu, currently head of OU Integer
Invest — initiator of the Association of
Parents of Language Immersion Students
and one of its leaders

Friends of the Language Immersion
Programme 2007

Oie Vahar — with her knowledge, skills
and example, she has inspired all the
participants in the language immersion
programme and has taken part in all the
activities related to language immersion

Friends of the Language Immersion
Programme 2008

Marina Asari — has led implementation
of the language immersion idea in Esto-
nia from the mid-1990s to the present in
a purposeful, step-by-step and reinforced
fashion. Has not distanced herself from
the responsibility, still a presence with
her brains and brawn

Robert McConnell - vivid example of
belief in and love for language immer-
sion, a source of encouragement and
inspiration for both Estonian language
immersion and for our Canadian sup-
porters and teachers

Lynda Boyton, Olga Little — symbols of
dedication who completed the major task
of adapting the materials for the week-long
training into conformity with Estonian
curricula and into correlation with existing
study materials, our acknowledgement is
due to them for their bold initiative and the
success in the first steps of the programme

Epp Rebane - Co-collaborator in the
language immersion programme, has helped
add value to the Estonian educational land-
scape as a whole and its future developments

Friends of the Language Immersion
Programme 2009

Natalja Soboleva — Member of the
Association of Parents of Language Im-
mersion Students, spokeswoman and
moving force for parent interests

Raivo Juurak — champion of the virtues
of language immersion study, untiring
promoter of the programme, especially
on the Estonian educational forum list

Vahur Laiapea - popularizer of language
immersion studies in the medium of film

Koidu Tani-Jurisoo, Ene Kulasalu — im-
mersion programme and immersion
teacher mission and self-confidence
coaches.
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[MPA3HAHWA
B EBpone

EBponenckasa rpamoTa Npu3HaHuA
06yueHuns A3bIky-2005

[porpamma A3bIKOBOro NOrpy>KeHuns,
JeTcKune cafibl 1 LWKOJbI,
NprUcoeanNHUBLUNECA K MPOorpamme
paHHero A3bIKOBOIo MorpyeHns —
33 BbICOKOE KayeCTBO 1 [OCTUKEH NS

B LUMPOKOM B/IMAHMN B 00LLIECTBe, 3a
nponaraHgy v BHefpeHne CpefcTs
paHHero obyueHus A3blKy (B 4ETCKOM
Cafly 1 Ha NePBOW WKOMbHOW CTYNeHW).

EBponenckas rpamoTa Npu3HaHWA
0byueHwa A3bIKy NoAAePKMBaET 1
BblpaXKaeT NPM3HaHVie OOHOBAEHHbIM
noaxoAam B 0byuyeHum A3blKy, B TOM
yncne B UCMONb30BaHNM Pa3NUHBIX
TEXHOMOMNI U TEXHVIKM, @ TaKXKe B
PaCcnpOCTPaHeHN XopoLlel NPaKTUKN.
Llenb Takoro npun3HaHwa — ofobpuTh

1 PacnpOCTPaHUTL HOBble HaUMHAHWS,
cAenatb bonee CoBpeMeHHbIM 1 BbICOKMM
KaueCTBO 00yu4eHNA A3bIKY BO BCEl
EBpone. DToW rpaMoTon HarpaxkaatoTCA
CamMble MHHOBALIMIOHHbIE MPOeKTbI U
HauMHaHWA. HarpafHyto Nporpammy
KoopavHupyeT EBponerickaa Kommccns,
a NPOBOAAT B »KM3Hb CTPAHbI-yUYaCTHULIbI:
[NA 3TOro B 3TWX CTPaHax 06pa3oBaHbl
xiopn. ObLLve KpUTepUW HarpaxaeHns
onpepnenseT EBponenckaa Kommuccus,
KoTopas yunTbiBaeT TpeboBaHNA U
YCNOBWS, YCTAHOBSIEHHbIE B KaXK10M
CTpaHe.

)(
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Mpemus repuora aMHOYprckoro 3a
KHUTY Ha aHrMnckom asbike/Coto3a
nonb3oBaTesnen aHUnCKoro Asbika (ESU)
STy Nnpemuio yupeaunu B 1970-x rogax

C Leblo MOOLPEHNA N3AaHHbIX B
npenblayLwem rofy KHur, Kotopble

B HanOosbLLUeN CTeneHn NoMoraioT
M3YUYEHNIO aHMTNIACKOTO A3bIKa.

MNpemnAa-2008

MNestep MexuncTo, Assug Mapuy,
Mapwns Dxecyc O®puronc Uncovering
CLIL (kHwWra, B KOTOPOW NpeacTaBneHsl
TaKKe OMbIT 1 MaTepurasbl SCTOHCKOM
NPOrpammbl A3bIKOBOFO MOTPYKEHNMH)
— BbIpaXKaeTCA NPU3HaHME 3HaUeHWIo
Ony6MMKOBaHHbBIX B HEW LUaEN,
OPUIMHANBLHOCTU NPeACTaBNeHNA,
3HTY3Ma3My 1M ACHOCTU. JTa KHKUra
ABMAETCA «MHHOBATVBHOW B CBOEM
NONOXNUTENTBHOM U ACHOM NOLAXOAE B
CBA3M C PACNPOCTPAHEHHbBIMU MUbaMU
00 VHTEerprpoBaHHOM O0yUeHH
npeameTy v A3bIKY, YTO AenaeT 3TOT
METOZ MOHATHBIM 1 3aCNTyKMBAIOLLMM
NPEeemMCTBEHHOCTIY.

B OcTOoHNNK

Mpemuna B 0651acT 06pasoBaHUs
LleneBoro yupexxaeHus MopaepxKku
Ky/bTypbl PV Npe3naeHTe ICToHUN

LleneBoe yupexaeHvie co3gaHo no
NHVLMATMBE Npe3naeHTa JCTOHUM B
1993 rofy, KOTOpOE OObEAUHAET YaCTHbIX
AL, NPeANPUATIAA, OPraHn3aLAn 1
06LIeCTBa M KOTOpble AeNaloT feHeXHble
NOXEPTBOBAHMA B NMOAAEPXKKY
[eATeNbHOCTY B 061aCTW KyNbTYpbI,
06pazoBaHNA 1 HayKK SCTOHUN. [Tpemmn

BPYUalOTCA UCCeoBaTeNnamM HapOJHOro
bonbknopa, MonoAbIM yueHbIM
(yupexxaeHa Tomacom JlymaHom), a Takxke
cneuyanmcTam B 0bnacti obpasoBaHua
(yupexaeHa XaH3abaHKoM).

Mpemuis B 06nacTy 0bpa3oBaHus

MOEeT MPUCYKAATbCA BCEM JIIOAAM,
CBA3AHHbBIM C Pa3IMUYHBIMYK YDOBHAMM
cdepbl 06pazoBaHMA, KOTopbIe
0OUNMCh BONBLINX YCNEXOB Kak
yumTens, npenofasaTteni, pyKoBoanTenu
yupexaeHu nnm paboTHUKM
00pa3oBaHNA, COCTaBUTENM YUEOHNKOB
N METOLMUECKNX MaTeprasnos, HOBATOPLI
NpakTNYeckoro obpasoBaHus, a Takke
UMHOBHWKM 06pa3oBaHWsA, KOTOpble
paboTatoT B 0611acTV pa3paboTKn
NoNUTUKN 06pPa3oBaHNA.

MNpemna 2004 roga npucyxaeHa
NpeHe Kaocaap v Nestepy Mexucto
3a yCreLHoe PyKOBOACTBO MPOrpaMmMo
A3bIKOBOIO MOrPYXeHVA 1 BHeJpeHne
HOBOW METOAMKM OOYyYEHIA A3bIKY B
SCTOHUN.

MNpemua nmeHun XenHo Jinnmetca no
nToram Pecny6smkaHCKOro KOHKypca
Hay4YHO-BOCNUTaTeNIbHbIX PaboT
Llenblo 3TOro KoHKypca ABnAeTCA
MOOLLPEHME NCCNEA0BATENBCKMIX
Hay4YHO-BOCIMTaTENbHBIX PAbOT,
CTUMYNMPOBaHMeE NyOanKaumi
pe3yNbTaToB M BblpaXkeHve Npr3HaHuA
aBTopam paboT. Brepsble KOHKYPC Obin
nposeeH 8 1990 rogy, 8 2002 rogy emy
MPUCBOEH CTaTyC PecrybnMKaHCKoro.
[pemnn BpyyatoTcA B WecTn
HOMMHALMAX: HayUHble NyOAmKaLmm Ha
SCTOHCKOM fA3bIKe; HayuHble NyonuKkaumm/
CTaTbW Ha MHOCTPaHHOM A3bIKE;
onybnnKoBaHHbIe/anpodnpPoBaHHbIE

Q

JIOKTOPCKMe paboTbl (Mpemus MeHW
XelHo JlurmeTca); marucTepckas paboTa;
Hay4HO-MonNynApHas PaboTa; ANAAKTUKO-
npviKknaaHasa pabora.

MNMpemua 2009 roga B Kateropumn
AVOAKTUKO-NMPUKNaAHbIX paboT
MNestep Mexucto, Xune Accepu, Kan
Boinnv = 3a KHUry «/HTerprpoBaHHoe
obyueHvie NpeamMeTy 1 A3blKy» 1 ee
aHroA3bIYHYo Bepcuio «Uncovering
CLIL: Content and Language Integrated
Learning in Bilingual and Multilingual».

Ha ypoBHe
nporpamMmmbil
A3bIKOBOIO
norpy>KeHuns

Yumntenb A3bIKOBOro NOrpyeHus
Mpemuna npucyxpaetca Coo3om
poAnTeNner yuaLnmxca KNnaccos
A3bIKOBOIO MOTPY>KeHUs «Camomy
nyyLiemy, Camomy YMHOMY, CaMOMy
fo6pomy v TpeboBaTenbHOMY, CAMOMY
CnpaBeAnnBOMY, KMU3HEPaAOCTHOMY

1 NpeaynpesnTeNlbHOMY» YUYUTESTHO.
KaHamMaaToB MOTYT BbIABUMaTb YUEHKY,
poAVTENY 1 KOMmeru. YUnTbiBaloTCA 1
PabOThl YUEHMKOB O CBOMX YUUTENAX.

Yuntenb A3bIKOBOro norpy»eHna-2006
— Spuka Kanwyc, Koxtna-ApBeckas
Obwwasn rumHasns

Yuntenb A3bIKOBOro NorpyxeHna-2007
— JpuKka Ynna, Xaancanyckaa
HuvKonaesckaa WKona

Yuntenb A3bIKOBOro NorpyxeHna-2008

)

— Xeam Munnnbaesa, TanIMHHCKIN
netcag «BunHgm»

Jpy3bsa nporpammbl A3bIKOBOrO
norpyxeHus

[NoueTHoe 3BaHMe pyra nporpammbl
npucyxaaeTca LieHTpom A3bIKOBOro
MOrpyKEHNA eKerofjHO B 3Hak bnarofap-
HOCTU 11 OCODOW NPW3HATENBHOCTY 33
BK/ajl B pa3BUTME MPOrpaMmbl B TEKYLLEM
rofly, a Takxe B npeblayLuye rofpl.

Jlpyr Nporpammbl A3bIKOBOTO
norpyxeHua 2005

Mait Klaassen, ObIBLNA MUHUCTP
00pa3oBaHuA, HolHe AenyTaT
napnameHTa. 3BaHnA YAOCTOWH 3a
HauaTylo NpeBapUTENbHYIO PaboTy Nno
BHepeHWIO MPOrpaMMbl 1 onpeaeneHmio
HanpasneHna

Georg Aher, ObIBWNIA KaHL1ep
MVHVCTEPCTBA 0Opa3oBaHNA, UneH
npasneHns LieHTpa obyuerus 1

KOHCynbTaumn “Hared”, uneH pabouei
rPyNMbl Mo MAaHUPOBAHWIO MPOrPaMMBbI

Tonis Lukas, ObIBLXA MUHUCTP
006pa3zoBaHNA, HblHE MUHNCTP
obpazoBaHua. OTKpbIN LieHTp A3bIKOBOroO
NOrpyeHNs 1 CNocobCTBOBAN
PaCLUMPEHMIO MPOrPamMBbl.

Toivo Maimets, ObIBLUNIA MAHUCTP
00pa3oBaHuA, HblHe NpefceaTenb
coBeTa LleHTpa 3TmKn TapTyckoro
YHVBEpCUTETa. YUacTBOBAs B BbIpaboTke
CTpaTernyeckoro niaHa nporpaMmbl.

Peep Ratas, bbBLUMI KaHLUNep
MVHVCTEPCTBA 00PA30BaHNA, HblHe

=

Hay4YHbI COBETHUK TaIHHCKOrO
yHVBepcuTeTa. [lognmcan 4orosop o
COTPYyAHMYeCTBe B 00M1aCTV A3bIKOBOIO
NOrPy<eHNA Mexay ICTOHMEN 1 KaHaaow.

Katrin Saks, ObIBLXIA MUHUCTP NO
Jenam HapoaoHaceneHua. MnumaTop
1 PYKOBOAMUTENb FOCYAapCTBEHHOM
nporpammbl MHTerpaumn (2004-2007).

Eldar Efendijev, ObIBLUUA MUHUCTP MO
[lenam HapoAoHaceneHus, HoiHe AenyTat
napnameHTa. CnocobcTBOBaN Co3AaHMIo
KOMUCCUM NO 0ByYeHMIo ABYA3bIUMIO B
Hapse.

Mati Luik, pykosoauTens Llenesoro
yupexaenua nHrerpaumm. Okasbisan
BCECTOPOHHIO NMOAAEPKKY NPOorpamme,
WHALMMPOBAN NPOrpaMmy Ans AeTCajoB
(3BaHMeE NpUCYKAEHO MOCMEPTHO).

[lpyr NnporpaMmbl A3bIKOBOTO
norpyeHuna 2006

Indrek Raudne, ObIBWNN UNEH NaprameHTa,
HbiHe pykosoamTens Al Integer Invest.
NHuumatop co3zaanma Cotosza poautenen
1 OANH W3 ero pPyKoBOAMTENEN.

[lpyr NnporpaMmbl A3bIKOBOTO
norpyeHusa 2007

Oie Vahar — CBOVMIMM 3HAHVAMM, HaBbIKAMM
1 NPYIMEPOM BLOXHOBSANA BCEX YUaCT-
HMKOB NMPOrpammbl, aKTVMBHaA y4acTHMLA
BCEX HaYVHaHWI B NpOrpamme.

[lpyr NnporpaMmbl A3bIKOBOTO
norpyeHuna 2008

Marina Asari — bopel, 3a BHeapeHue
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nporpammbl B ICTOHUN C CepeanHbl
1990-x rofoB A0 CerogHAWHero
OHA. Hykorga He cHumana ¢ cebsa
OTBETCTBEHHOCTM, BCeraa rotoBas
NMoMOYb COBETOM U 1€/TIOM

Robert McConnell — apknit npumep
4enoBeka, MobsaLero A3bIKoBoe
NOrpy»eHue, Bepbl U Hafiexabl B

Hero, BAOXHOBUTENb KaK SCTOHCKMUX
CNeumanucToB, Tak 1 yuntenen 8 KaHage

Lynda Boyton, Olga Little — npogenann
OrPOMHYI0 PaboTy NpPW NOArOTOBKM
MaTepuranos Ana Kypcos nepeobyueHms
B COOTBETCTBUM C ICTOHCKMMM
yueOHbIMM MPOrpaMmam, CBA3aNU 1x

C Y2Ke VIMEIOLLMMNCA MaTepuanamm.
bnarofapum 1x 3a NoaaepxKy

Epp Rebane — HeoueHVIMbIN NOMOLLHMK
B Pa3BUTUM NMPOrPamMMBbl

[lpyr nporpammbl A3bIKOBOTO
norpyxeHus 2009

Natalja Soboleva — unen Coto3a pogutenei,
penakTop ,Poantensckon razetol”

Raivo Juurak — HeyTOMUMbIIA
nponaraHAnCT NPOrpammbl

Vahur Laiapea — cozgatent ¢punbmoB
O A3bIKOBOM MOTPYKeHNV

Koidu Tani-Jirisoo, Ene Kulasalu —
MOMOranu NporpamMme v yumTensam
B OOpeTeHNM 4yBCTBA MUCCUN U
CaMOYBEPEHHOCTU.
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Irina Bahramova -
innukas ja sartsakas
Opetaja

NATALJA VERGUN

Narva Linnavalitsus
Narva City Government
fopynpasa Hapegei

Keelekimblusprogramm... Kunagi ammu
kolas see nagu voorsdna teiselt planee-
dilt ning need koolijuhid, pedagoogid,
lapsevanemad ja lapsed, kes liitusid selle
programmiga, olid voorad omade seas
ning tundsid ennast ilmtingimata nagu
luubi all. Aeg laks ning naitas, et kdik uus
ei olegi nii hirmutav, nagu algul paistab.
Rohkem koole, seega ka pedagooge hak-
kas osalema koolitustel, 5ppima seda
metoodikat ning kasutama oma igapde-
vases elus. 2009/2010. dppeaastal on Narva
linnas neli kooli, kes to6tavad osaliselt
keelekimblusmetoodika jargi, Uks on
taielikult keelekimbluskool ning metoodi-
kat rakendatakse neljas lasteaias. Narvas
populaarse aasta 6petaja konkursi Uks
auhindu on 2009. aastast aasta keele-
kiimblusépetaja.

Narva keelekiimblus toimib tanu opetajate
meisterlikkusele ja padevusele. Aastal
20009 sai aasta keelekimblusopetaja

tiitli Narva Soldino gimnaasiumi eesti
keele 6petaja ning keelekiimblusklasside
koordineerija Irina Bahramova.

Irina Bahramova on td6tanud Narva
Soldino gimnaasiumis eesti keele 6peta-
jana 1994. aastast. 2005. aastast koordi-
neerib ta keelekimblusklasside tegevust.
Paljuski tanu Irina aktiivsusele, sihikindlu-

sele ja todkusele on 2008/09. da keele-
kimblusklasse iseloomustanud vdga hea
dppeedukus ja mitmekdlgne klassivaline
tegevus. Keelekiimblusklasside dpilased
kaisid ekskursioonidel Sagadi Looduskoolis,
Sinimdel, Rakveres, Raplas, Tallinnas ning
Tartus. Koolis on toimunud palju huvita-
vaid Uritusi, nende hulgas keelekiimble-
jate ristimine. 2008. aasta stgisel leidsid
keelekimblusklassid hea partneri — Rapla
Vesiroosi gimnaasiumi. Narva lapsed on
veetnud talvel dppenddala Raplas, Vesiroosi
Opilased kdisid Soldino glimnaasiumis
dppimas kevadel. Keelekiimblusklasside
populaarsus on suurenenud nii laste kui
ka vanemate seas.

Irina on tulemusrikkalt korraldanud
keelekiimblusklassides td6tavate dpetajate
enesetdienduse: praktilise eesti keele
haaldusopetuse koolitusel osalenud eesti
keele 6petajad ja eesti keeles dpetavad
dpetajad esitasid emakeelepdeva tahis-
tamisele pUihendatud kontserdil Andrus
Kiviraha ndidendi ,Sibulad ja Sokolaad”.
Lavastuse edust radgib see, et esineti

ka Tallinnas traditsioonilisel keelekiimb-
luskonverentsil.

Irina on sobralik ja abivalmis kolleeg.
Alates 2008. aasta detsembrist tegutseb
ta Narva noéustamiskeskuse néustajana.
Noustades dpetajaid, ldhtub Irina pohimot-
test, et igal 6petajal on oma arusaam
tunni Ulesehitusest, kasutatavatest too-
votetest ning meetoditest. Ndustaja
Glesanne on toetada neid meetodeid ja
votteid, mis tagavad dppeprotsessi edu
ja efektiivsuse.

lga linn voiks olla uhke selliste
pedagoogide Ule. Meie olemegi!

Irina Bahramova -
successful coordina-
tor of language
immersion classes,
an inspirational and
engaging teacher
and a competent and
helpful consultant

Language immersion programme. ..
Once, long ago, it sounded like a foreign
word from another planet. And these
principals, educators, parents and chil-
dren who joined the programme were
strangers among their own kind and
almost felt like they were under scrutiny.
Time showed that not everything new
is as intimating as it seems at first. More
schools and therefore more teach-

ers have started taking part in training
courses, learning the methodology

and using it in their everyday life. In the
2009/2010 academic year, four schools in
the city of Narva partially operate using
language immersion methodology. One
is completely a language immersion
school and the methodology is used in
four nursery schools. One of the awards
handed out in the “Teacher of the Year”
competition, which is popular in Narva, is
the “Language immersion teacher of the
year” award, instituted in 2009.

Narva language immersion really works,
thanks to the skill and competence of its

teachers. In 2009 the Language Immer-
sion Teacher of the Year title went to
Narva Soldino Gimnaasium'’s Estonian
teacher and language immersion class
coordinator Irina Bahramova.

Irina Bahramova has been working as an
Estonian language teacher at Narva’s Sol-
dino GUmnaasium since 1994. Since 2005,
she has been coordinating the activities
of language immersion classes. Largely
thanks to Irina’s activeness, dedication
and work ethic, the language immersion
classes in the 2008/09 academic year
have been characterized by high aca-
demic success and diverse extracurricular
activity. The students in the language
immersion classes went on field trips to
Sagadi Nature School, Sinimde, Rakvere,
Rapla, Tallinn and Tartu. The school has
had many interesting events, among
them welcoming rite for new language
immersion students. In autumn 2008,
language immersion classes found a
good partner — Rapla’s Vesiroosi giim-
naasium. Narva children spent a study
week during winter in Rapla, and for their
part Vesiroosi students went to Soldino
glimnaasium to study in spring. The
popularity of language immersion classes
has increased among both children and
parents.

Irina has productively organized enrich-
ment and in-service training for teachers
working in language immersion classes:
The Estonian language teachers who
took part in the training course entitled
,Practical Estonian pronunciation” and
the teachers teaching at schools where
Estonian as the language of instruction
put on the Andrus Kivirdhk play ,Sibulad
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ja sokolaad” (Onions and Chocolate) at a
concert dedicated to Estonian Language
Day. The success of the production is at-
tested to by the fact that a performance
also took place in Tallinn at the traditional
language immersion conference.

Irina is a friendly and helpful colleague.
As of December 2008, she is also active
as an adviser at the Narva consulta-
tion centre. In providing consultation

to teachers, Irina proceeds from the
principle that every teacher has his or
her vision of lesson structure and the
techniques and methods used. The task
of the consultant is to support methods
and techniques that ensure success and
efficacy of the learning process.

Every city would be proud to have such
teachers. We certainly are.
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NpwvHa baxpamoBa,
ycepaHasa v
SHeprmnyHas
yunTesibHMLa

Mporpamma A3bIKOBOrO MOrpPyKEHWA. . .
Korpa-To AaBHO 3TO Ha3BaHue 3By4ano
HaCTOMNbKO Yy>epoAHO, OyATO Obl C
ApYyrov NnaHeTbl. M Te pykosoanTeny
LKON, Nefjaroru, POAUTEN 1 yyalmecs
BbINN YyKUMM CPeAN CBOVIX U OLLyLLanH
cebs CNIOBHO NOA NyNol. Bpema nokasano,
UTO BCE HOBOE He HaCTOMbKO CTPALLHO,
KaK Ka3anocb B Hauane. Bce 6onblue
LWKON v NpenofaBaTenen ctanm yyacT-
BOBaTb B NMepeodyyeHum, NoCcTuraTh 3Ty
METOAMKY 1 MPVMEHATL ee B CBOel
exxefHeBHOM pabote. B 2009/10 yyebHOM
rofly B Hapse 6bi10 yrke 4 LUKObI, KOTopble
YaCTMYHO PaboTanu Mo METOAMKE A3bIKO-
BOTO MOrpyskeHua, 1 WKona nonHoCTbio
nepeLuna Ha obyyeHrie No 3ToM NPorpamme,
a Takxe 4 feTcana, rae Mcnonb3ayeTca
A3bIKOBOE MOrpy»keHue. B nonynapHom

B ropofie KOHKYpCe Ha 3BaHue «Jlyytmii
yuntenb roga» ¢ 2009 rofa seefieHa
npemua «JTyuLinin yumuTens A36IKOBOro
NOrpyXeHns».

B Hapge 31a nporpamma pabotaet
Gnarofapa MacTepCTBy 1 KOMMETEHTHOCTH
yuntenen. B 2009 rogy 3saHve «Jlyuwmn
YUMTENb A3BIKOBOTO MOTPYXEHUA» Oblio
MPUCBOEHO YUUTENIO SCTOHCKOMO A3blKa

1 KOOPAMHATOPY K/1ACCOB A3bIKOBOIO
norpyxeHuna ConanHCKom rmMmHasnm
VpuHe baxpamosoi.

OHa paboTaeT B 370V rvmHa3nm ¢ 1994 roaa,
€ 2005 rofa KOOpAVHUPYeET paboTy KaccoB
A3bIKOBOIO Morpy»keHus. Bo MHorom
bnarofaps ee akTMBHOCTY, LieneycTpem-
NEHHOCTV 1 paboTOCMOCOOHOCTM
yyuallmecs KNnaccoB A3bIKOBOrO Morpy-
xeHua 8 2008/09 yyebHoM rogy 4OOUNMCH
BbICOKOW YCMEBAEMOCTM, OHU TaKKe
BeflyT aKTVBHYIO BHEKMACCHYIO PaboTy.
Y4eHMKM NobbIBanm Ha SKCKYPCUAX B
Lkone npupogpl B Caragn, B CUHMMAS,
Paksepe, Panna, TannvHHe, Tapry.

B WwKone NnpoBoANTCA HEMANO VHTepec-
HbIX MEPOMPUATAI, B X YMCTIE U
KpelleHwe yUallnxca KNaccoB A3bIKOBOrO
norpyxenna. C oceHn 2008 roaa

y CoOnanHCKOM rmHasmmy NoABmuCA
napTHep — Pannackas rumHasns
Becnpoo3. Hapsckune ety npoeenu
31IMOM yuebHyto Heflento B Panna,

a BeCcHol B Hapse nobbiBany yuatimecs
13 Panna. [onynapHOCTb NPOorpaMmbl

BO3pOCNa Kak cpeau fleTel, Tak u
poauTenen.

VpvHa opraHr3oBana pesynsraTvsHble
KypCbl CaMoobyueHns ansa yumtenen,
paboTaloLLX B KMaccax A3bIKOBOro
NOrPY>KeHNA: YUaCTHMKIN KYPCOB
«[pakTryeckoe obyyeHe NPon3Ho-
WEHMIO B SCTOHCKOM A3bIKeY, yuuTena
3CTOHCKOTO A3blKa 1 paboTaloLue Ha
3CTOHCKOM A3blKe, KO [IHI0 poAHOro
A3blka NOArOTOBUAW NPA3AHNYHBIN
CMeKTaK/b MNo noece AHApPyCca Knsrpaxka
«Jlyk 1 lwokonagr. O ycnexe cnekTakns
FOBOPWT TOT aKT, UTO OH Obifl Aake
NOKa3aH Ha TPaAWLMOHHOW KOHGepeHLmMm
A3bIKOBOrO NOrPY>KEHVA B TaninHHe.

VprHa — Opy*<ecTeeHHad 1 Bceraa
roToBasA NPUINTK Ha NOMOLLb KOMMera.
HauvHan ¢ pekabps 2008 roaa, oHa
ABNAETCA KOHCYbTaHTOM HapBcKoro
KOHCY/bTaLIMOHHOTO LieHTpa. [omoras
APYTUM YYUTeNAMm, MIpuHa NCXoamT 13
NPUHLMNA, YTO Y KaXK[0ro yyuTens
CBOE BUEHME MOCTPOEHNSA YPOK3,
MCNOMb3yemMblX MPUEMOB ¥ METOI0B
npenofaBaHis. 3aaada KoHCybTaHTa
KaK pa3 1 COCTOUT B TOM, YTOOb
NOAAEPKMBATb MPUEMbI Y METOADI,
KOTOPblE MPUHOCAT y4ebHOMY NpoLieccy
ycnex v aenatot ero 3GGeKTUBHbIM.

Kaxapli ropog Mor Obl ropanTbCA
Taknumm yuntenamm. Mel ropgmumca!

Kommentaar

Comments

Metoodiliste keskuste avamine on ks
loomulik jatk eestikeelse ainedppe
arendamisel vene 6ppekeelega koolides.
Opetajad on ldbinud pikki koolitusi ja
nende kasutuses on uued metoodilised
materjalid. NUtd on aeg eneseanallusiks
ning selleks on ndustajate tugi tanu-
vaarne. On hea meel, et ndustajateks on
asunud Opetajad, kellel on pikaaegne
kogemus vene 6ppekeelega koolis ainete
dpetamisel eesti keeles — just oma prak-
tilisele kogemusele tuginedes saavad
need inimesed olla toeks teistele kol-
leegidele. Loodan, et ndustamiskeskuste
kaudu levib teave teises keeles dpeta-
mise meetodite ja edulugude kohta ka
eesti dppekeelega koolidesse ning
seeldbi saab rikkamaks kogu meie
haridusststeem. Selle protsessi suurimad
kasusaajad on eelkoige 6pilased.

haridus- ja teadusminister
Minister of Education and Research
MUHUCMP 06pa3o8aHuUs U HayKu

TONIS LUKAS

The opening of methodological centres
is a natural continuation in developing
Estonian-language content in schools
where the language of instruction is
Russian. Teachers have gone through
long training programmes and they have
at their disposal new methodological
materials; now it is time for self-analysis
and for this purpose the support from
consultants is praiseworthy. It is good

to see that the consultants’ role is being
filled by teachers who have longstand-
ing experiences in teaching subjects in
Estonian in schools where the language
of instruction is Russian — it is precisely
by drawing on their practical experience
that these individuals can be a support
to other colleagues. | hope that through
the consultation centres, information on
methods of teaching in second lan-
guages of instruction and success stories
will spread to schools where Estonian is
the language of instruction and that our
entire educational system will benefit as
a result. The greatest beneficiaries of this
process are above all the students.

KOMMeHTapum

OTKpbITWE MeTOANYECKMX LIEHTPOB
ABMAETCA OLHUM U3 €CTECTBEHHbIX
NPOLOMKEHNI PA3BUTUA U3yUEHWA
NpeaMeTOB Ha SCTOHCKOM fA3blke B
PYCCKMX LWKOMax. Yumtensa obyyanuch
Ha Ky[pcax NoBbILUEHVA KBAUGUKaLIML,
OHW MOTYT MCMOMb30BaTh HOBbIE
MeTodMYeCcKe MaTepwarsl. Tenepb

e HaCTyMnuo BpeMa CamoaHanu3a,
Np¥ KOTOPOM TPYAHO NMepeoLieHnTb
3HaueHwe 1 MOMOLLb KOHCYTbTaHTOB.
ONOXUTENBHO TO, UTO KOHCY/bTaHTaMM
CTaHOBATCA YUUTENA PYCCKMX WKON,
paboTatolLe Ha SCTOHCKOM A3bIKe 1
MMeloLLe OOBLIOK OMBIT, KOTOPBIM ¥
JEenATca ¢ Konneramu. fl Hazetch, uto
uepe3s KOHCYSbTaLVIOHHbIE LeHTpbl byaeT
PacNpPOCTPaHATLCA MHGOPMALMS O
MeTofax ObyUYEeHWA Ha IPYTrOM A3bIKE, ero
pe3ynbTaTax U B CTOHCKMX LWKOMaX, OT
uero CTaHeT boraue BCA Halla c1cTeMa
00pa3oBaHuA. A B BbIMrpbiLLe ByayT,
npexae BCero, Camt yualmecs.
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Noustamine
on monus
kooskulgemine

(siduda - inspireerida -
saavutada — edeneda)

Noustamine on Gpetaja algatatud
dialoog, mis suunab teda oma 6peta-
jategevust reflekteerima ja analtitsima.
Noustamise kui dialoogi(de) jada aluseks
on vastastikused kokkulepped.
1.Noéustamine aitab dpetajal saada tead-
likumaks oma épetamisega seotud hoia-
kutest, pedagoogilistest pdhimotetest,
eesmarkidest ja tegevustest. Noustamine
toetab eneserefleksiooniharjumuse
kujunemist ning aitab 6petajal saavutada
oma igapaevatdos kindlustunnet.

2. Néustamine toetab 6petajat kutse-
oskuste arendamisel ja motiveerib teda
ennast sihipdraselt tdiendama.

3. Néustamisel téhtsustatakse aine- ja
keeledppe I6imimise ning keelekimblus-
metoodika pohimétteid.

Noéustamine on korraldatud piirkonniti:
Narva, Kohtla-Jarve, Tartu, Tallinn. Kes-
kustes saavad 6petajad tutvuda uuema
metoodilise kirjanduse ja 6ppemater-
jalidega. Noustajad on ldbinud vastava
koolituse.

Noustamise algatab néustamist sooviv
Opetaja.

Noustajaga koos saan arutada, kuidas ...
... on minu 6pilased saavutanud kontakti
(Uksteisega, minuga, materjaliga, oma
varasemate teadmiste ja huvidega);

... oleme (minu &pilased ja mina) in-
nustunud (Uksteise ja enda innustamine
ainet ja keelt 6ppima ning selle kaudu
uusi teadmisi ja oskusi looma);

... saavutame (minu opilased ja mina)
aine-, keele- ja Gpioskuste soovitud
tulemusi (lihtsalt radkimine voi kdegakat-
sutavad tulemused);

... me liigume edasi (Gpitu kokkuvét-
mine, edasiliikumisviiside labiarutamine,
arengu toestamine).

Consultation -
flowing together

(integrating — inspiring —
achieving- progressing)

Consultation is a dialogue initiated by

a teacher that encourages the teacher

to reflect upon and analyze his or her
teaching activities. Being essentially a
succession of dialogues, consultation is
based on mutual understandings and
agreements.

- Consultation helps the teacher become
more aware of the attitudes, educa-
tional principles, objectives and activities
related to teaching. Consultation sup-
ports the development of self-analytical
practices and helps teachers achieve a
sense of security and confidence in their
everyday work.

- Consultation supports teachers in de-
veloping professional skills and motivates
them to enrich and develop further in a
purposeful manner.

- Consultation prioritizes the principles of
CLIL and language immersion methodol-

ogy.

Consultation is organized on a regional
basis: Narva, Kohtla-Jarve, Tartu, Tallinn.
At the centres, teachers can become
acquainted with the latest methodologi-
cal literature and textbooks and other re-
sources. The consultants have all received
the respective training.

Consultation is initiated by teachers who
think they can benefit from the service.

The following can be discussed with
consultants — how

..my students have established a rapport
(with each other, with me, the mate-

rial, with their previous knowledge and
interests)?

... we (my students and |) are inspired
(are we inspired by each other and our-
selves to learn the content and language
and thereby pick up new knowledge and
skills)?

... we (my students and I) achieve the
desired results in subject, language and
learning skills (simply talking or tangible
results)?

... we make progress (recap what we
have learned, discuss ways of making
progress, substantiating progress)?

KOHCynbTMpoBaHue
— obbeguHALW NN
NOTOK

(06BbeanHATb —
BJOXHOBNATb — JOCTUIATb
— pa3BMBaTbCH)

KOHCYNbTMpOBaHMe — 3TO HauaTbin
yymTenem Ananor, KoTopblin Hanpaenaet
€ro Ha OCMbIC/IeHME 1 aHanM3 CBOEN
paboTbl. OCHOBOW KOHCYNBTMPOBAHMA
Kak Ananora AsnaeTca obolofHaA
[OrOBOPEHHOCT.

KOHCYynbTMPOBaHMe MOMOraeT yumnTeno
PACLIMPUTL 3HAHNA ¥ MeTOoLbl PaboTbl,
B MeAarornyeckmnx NpUHLMNax 1 Lensx,
GOpPMMPOBaHWMIO YyBCTBa YBEPEHHOCTM B
€ro NoBcejHeBHOW paborTe.
KOHCYNbTMpOBaHVe NomoraeT B
Pa3BUTUN NPOGECCUOHANBHbBIX
HaBbIKOB, MOTUBMPYET yunTeNa

Ha LiefleHanpaBieHHoe
COBEPLIEHCTBOBaHME.

B KoHCynbTMPOBaHMM 0COb0e MecTo
OTBOAMTCA UHTErPYPOBAHWIO NpeameTa
M A3bIKa WU MPUHLMNAM METOAMKM
A3bIKOBOTO MOMPYeHWA.
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KoHCynsTMpoBaHme opraHrn3oBaHHO

no pervoHam: Hapea, Koxtna-Apse,
Tapty, TannvHH. B KOHCYNbTaUMOHHbBIX
LEHTPax yunTensa MOryT O3HaKOMMUTbCA C
HOBVHKaMW METOANYECKOW NUTepaTypbl
1 y4ebHbIX MaTepranoB. KOHCYIbTaHTbI
MPOLLAM COOTBETCTBYIOLLYIO MOATOTOBKY.

KOHCyJ'IbTaLI,I/II/I Ha4MNHalOTCA C XKeJlaHWA
CaMOoro yyntena.

C KOHCYNBTAHTOM A MOTY 00CYANTb, KaK

... MOW YYEHUKIM JOOUANCH KOHTaKTa
(Mexxay cobolt, CO MHOW, C MaTepuanomMm,
CO CBOVIMU MPEXHVIMYM 3HAHNAMM U
NHTepecamm)?

... Mbl (MOW YUYEHWNKWM 1 A) yBNeYeHbl
(onnH apyroro 1 cebs 0CBOEHMIO
npeaMeToB Ha HEPOJHOM A3bIKe,
nocpefCTBOM Yero nosyyarb HOBble
3HAHWA 1 HaBbIKW)?

... nonyyaem (MO YUYeHMKN 1 A)
Xenaemble pe3ynsTaThl MO OCBOEHNIO
npeameTa, A3blka ¥ y4eOHbIX HaBbIKOB)?
... Mbl MPOABUraeMcs aanblue
(NoabITOXMBaeM 13yueHHOe, 00CYyKaem
nyTV AanbHENWErO ABMKEHNS,
noaTBep»KAaeM passutne)?
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Kommentaare
noustajatelt

Noustades olen tundnud, et koik tootabki
nii, nagu meile koolituses radgiti ja ka ise
labi elasime. Opetaja leiab ise oma tee.
Uhes néustamises joudis dpetaja ise just
selleni, mida oleksin mina soovitanud.

Ka dpilastega suheldes on ndustamis-
oskustest kasu. Vétmesonaks on usaldus.
Noustamise valjadpe on teatud mottes
aidanud 6pitut oma elustiili sulandada.

Opetajad julgesid tellida néustamist,
kuigi oli veel arvamusi, et kui tellida néus-
tamine, siis on mul midagi viga. Ja parast
sooviti jatkundustamist.

Oma kooli 6petajatega radkisin koigiga
silmast silma ja pakkusin néustamist. Koik
olid hea meelega nous. Probleem oli
maonikord sobiva aja leidmises.

Alguses oli raske. Néustatavale oli selline
vestlus esmakordne, seepérast oli kartuse
ja ebakindluse tunne. Noéustatava sisemi-
ne pinge tulenes sellest, et ndustatav

on 6petaja-metoodik, aga tundis ennast
alguses eksamineeritavana, mitte oma ala
asjatundjana.

Hea s6na, naeratus ning sébralik suhtle-
misviis on hea kontakti loomise eeldused.
Noéustatavad muutuvad dksteise toel
avatumaks ja ideederohkemaks ning
noustaja leidlikumaks.

Pdrast esimest ndustamist kadusid
pinged ja hirmud. Protsessi juhtimine ei
néudnud minult suuri pingutusi. Voib-
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olla tuli see sellest, et olin tuttav inimene
ja usaldus oli olemas. Samamoodi olen
labinud juhtimiskoolitused, tldprintsiibid
on ju samad.

Meil on tekkinud kindel riihm, kes on
noéustamisest huvitatud. Kohtumised

on regulaarsed. On teatud jarjepidevus,
noéustamise valtel konkretiseeruvad
ootused. Néustamine on sundinud
juurde lugema, et metoodilist repertuaari
rikastada. Opetajad kohtuksid meelsasti
sagedamini, aga mina ei suuda rohkem.

Olen rahul, et méistlike kulutustega
(aeg, energia) on saavutatud positiivne
nihe ndustatava rahulolu poole. Néus-
tajana olen aidanud noéustatavatel teha
eneserefleksiooni, ndha probleemide
voimalikke lahendusi ning selgitada valja
arenguvajadust.

Uhe gimnaasiumi 6ppealajuhataja tea-
tas, et kuna ndustamine on vabatahtlik
ja Opetajad seda nende koolis ei soovi,
siis pole néustaja oodatud. Ometi olin
eelmisel aastal kohtunud mitme selle
kooli dpetajaga, kes ndustamise vastu
huvi tundsid.

Asi ei liigu paris nii, nagu ette kujutasin,
kuna direktorid ei ole asjast huvitatud.
Arvan, et tegelikkuses ei ole nad lihtsalt
asjasse sttvinud. Nende pdhimure on
praegu sdilitada oma koht, kool jm.

Comments

Through consultation | have felt that eve-
rything is working just as we discussed
and experienced it in training. Teachers
will find their own path. In one consulta-
tion session, we reached the point where
the teacher came up on her own with
what | would have suggested. Consulta-
tion skills have also paid off in interaction
with students. The key word is trust.
Consultation training has in a certain
sense helped mesh the new knowledge
with lifestyle.

The teachers had the initiative to order
consultation, even some still felt that
only people who were “deficient” in
some way needed consultation. And
afterwards the consultees expressed the
desire for continuing consultation.

| talked with all of the teachers at my
school face to face and offered consulta-
tion. Everyone was gladly willing. The
problem sometimes involved finding a
suitable time.

[t was hard at the beginning. The con-
versation was unprecedented for the
consultees, in connection with this they
sometimes felt fear and uncertainty. The
internal stress for the consultee stemmed
from the fact that the consultee was a
teacher and methodician but felt like an
examination subject, not like an expert in
his or her field.

But putting in a good word, smiling, and
friendly manner are the keys to achieving
a good rapport. The consultees become
more open and the ideas started flow-
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ing. For his or her part, the consultant
becomes more resourceful.

After the first consultation session, the
strain and fears disappeared. Process
control did not necessitate any major
strain on my part. Maybe it was due to
the fact that | was a familiar face and
there was pre-existing trust. Also, I had
already undergone management-related
training, the general principles are the
same, after all.

We have developed a definite group

of those interested in counselling. The
meetings are regular. There is a certain
consistency, expectations become more
concrete in the course of the consulta-
tion. The consultees become more open
and the ideas start flowing, while the
consultant becomes more resourceful.
Consultation has forced me to do addi-
tional reading to enrich the methodolog-
ical repertoire. Teachers say they would
want to meet even more frequently.

| am pleased that with a reasonable
outlay of time and energy a positive
shift toward greater consultee satisfac-
tion has been achieved. As a consultant
| have helped the consultees conduct
self-analysis, see possible solutions to
problems, and to elucidate the need for
development.

Things are not moving quite exactly in
the manner in which | imagined, as the
directors were not interested in the mat-
ter. | think they have not in fact thought
deeply about the issue. One director of
an upper secondary school said that that
because consultation is voluntary and
teachers do not want to have it at their
school, consultants are not welcome.

)y O () )

KOMMeHTapmm

MK KOHCYNBTUPOBaHNN 5
No4YyBCTBOBANa, YTO BCE paboTaeT

TaK, KakK HaM roBOpWM Ha Kypcax, uto
NPOYYBCTBOBANM CaMU. Kaxabl yunTtens
HaxoAMT CBOIO AOPOry. Ha ogHoM 13
KOHCYNbTaLUIA yunTeNb CaM NpuLLen K
TOMY, yero A oxumaana. OT KoHCynbTaunii
60nblUan Nonb3a 1 B 06LEHWN C
yUeHMKaMK. 30eCb KTHoUeBbIM C/IOBOM
asnaeTca gosepue. Kypcbl KOHCYNbTaHTOB
MOMOIIV B U3BECTHOM CMbIC/IE
PaCTBOPUTL 3HAHMA B CTUNE XU3HW.

Yunutensa cTanu yalle 3akasbleaTb
KOHCYbTaLMM, XOTS Obinn 1

TaKMe MHEHWNS, YTO eC/n 3aKasaTb
KOHCYNbTaLMio, 3HaUnT, B paboTe ecTb
Kakmne-To HegoyeTol. Ho no3gHee
NOABUOCh KeNaHWe NPOAOIKATh
KOHCYNbTaLMW.

Pa3rosapuBarna C rnasy Ha rna3 co Bcemm
YUMTENAMY HaLLel LKOMbl 1 npefiarana
KOHCYmbTaLmn. Bce Gbinn cornacHs!.
Mpobnema vHoraa 3aknoyanach B
BbI6OPE NOAXOAALIETO BPEMEHN.

B Hauane 6bino TpyaHo. becena ¢
KOHCYMbTVPYEMbIM MPOXOAMNA BNEPBbIE,
UTO, KOHEUHO ke, OOHAPY M0 ONaceHws
N HEYBEPEHHOCTb. BHYTpeHHAA
HanNpPAXeHHOCTb NMOABNANACH OTTOrO, UTO
Konnera Oblfla NeAaroroM-MeTOANCTOM U
UyBCTBOBaa Ce0A Kak Ha SK3aMeHe, a He
Kak Kopwdeli B cBoel npodeccui.

[lna co3naHva 0OBEPUTENBHON
aTMochepbl HeobxoanMo Aobpoe COBO,
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OPY>KECTBEHHOE OTHOLLIEHNE, YbIOKa.
KoHcynbTvpyemble npv NogAepxKe apyr
Apyra CTaHOBATCA Bonee OTKPbLITHIMY,
BbICKa3bIBAIOT MacCy MAEN, @ KOHCYbTaHT
NposBAAIA BCE GOMbLIE HAXOAUNBOCTH.

Mocne NepBoi KOHCYNBTALMW NPOMNANo
HanpsikeHue 1 cTpax. PykoBoacTeo
NPOLIECCOM He MOTPebOBaNo OT MeHA
60MbLWIOro HANPSKEHWIA. DTO, BOIMOXHO,
NPOW30LWSIO OTTOrO, YTO Mbl ObIAN
KOmneramu, Mexy Hamu Gb110 foBEpHE.

Y Hac BO3HVK/Ia onpeaeneHHasn

rpyrna Kosmer, KoTopble Obin
3aVHTEPEeCOBaHbl B KOHCYBTaLMAX.
Halum BCTpeur npoBoananCh
perynapHo, BO3HVIK/Ia MPeemCcTBEHHOCTb,
KOHKPETVM3MPOBaHHbIE OXKMAAHWA.
KoHcynbTnpyemble Npv NoaaepKKe apyr
[pyra CTaHOBATCA 6onee OTKPbITbIMMY,
BbICKa3blBalOT Maccy naen. Takme
3aHATUA TPeOOBaNM JONONHUTENIBHOTO
YTeHUA NUTEPATYPbI, YTOOBI 000raTUTL
ceba B MeTogMKe. Yuntena xotenu Obl
BCTPEeYaThCA Yalle.

f1 6bi1a yOBNETBOPEHA TEM, UTO

npu oNpeaeneHHbix 3aTpatax

(Bpems, sHeprvs) ObiIn JOCTUTHY T
MONOXUTENbHBIE CABWUT B CTOPOHY
YAOBNETBOPEHHOCTY KOHCYIBTVPYEMbIX.
Kak KOHCY/IBTaHT, § momMorana yBmaeTb
BO3MOXHbIE PELIEHNS MPOBeMm,
00bACHATL HEOOXOANMMOCTb PA3BUTUA.

OnHako AvpeKTopa He Obinw
3aMHTEPECOBAHbI B TaKMX KOHCYBTALMIAX.
f nymato, YTo 3TO NPOM3OLLIO OTTOTO,

UTO OHU He MOHUMANN HEOOXOANMOCTY B
NOAOCOHbBIX KOHCYBTALMAX.
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Valikkursus
Keelekiimblus
eelkoolis ja
esimeses kooliast-
mes Tallinna
Ulikoolis

Kursus avati aastal 2009, 6ppejoéud Maire
Kebbinau. Osalejaid oli 2009. aastal 12,
2010. aastal 18 Ulidpilast. Mélemast
kursusest valis 4 Ulidpilast praktikakooliks
keelekimbluskooli.

Noppeid ulidpilaste
tagasisidest kursusele

Mul oli heameel kursusel kogeda, et
rihm oli toetav ja sdbralik. Eduelamus
oli tagatud, arvestati koiki. Sain kogeda,
et iga arvamust kuulatakse ning voe-
takse arvesse, et Ukski vastus pole vale.
Ohkkond oli turvaline ja sobralik. Sain
ise aktiivselt osaleda, 1abi teha erinevaid
meetodeid ja tunda end nii, nagu tun-
neb laps end klassis — igatiks on milleski
parim. Kogesin seiku koolielust, loomin-
gulist t66d, kursusesisest koostood.
Tundsin, et voimalusi teha tunde huvi-
tavaks on vdga palju. Meeldis todtada
koos toredate inimestega rihmas ning
naited praktikast. Kogesin dratundmis-
réomu praktikal. Oppejoud aimas ette
meie vasimust voi vastumeelsust mone
Ulesande vastu. Rihmas tootades siinnib
palju ideid ja lahendusi.

Koik loengud olid erinevad, samas ka
midagi tuttavat. Rihmatodl on erine-
vaid votteid. On hea ise labi teha rihma
arengu faasid ja moista, et vaga turvaline
tunne on, kui saad kellelegi toetuda.
Kogu suhtlus oli toetav, julgustav ja ka
dppejouga vordsete inimeste tasandil.

Praktikal keelekiimbluskoolis moistsin,
et lapsi tunnustatakse ja neist hooli-
takse, arvestatakse nende kultuuri ning
tegeldakse nendega. Sain teada, et meid
oodatakse keelekUmblusesse.

Mind llatas positiivselt meie aktiivne
t6osse kaasamine ning see, kui palju
erinevaid votteid saab kasutada dppes,
et teha lastele dppimine meeldivaks.
Opilastel on valikuvdimalusi. Ullatasid
ideed, métted ja voimalused ning minu
enda teadmised ja kogemused, kogesin
aratundmisrdomu. Ulikooliski on voimalik
Oppida mangu kaudu efektiivselt, nii et
pikk loeng voib minna kiiresti. Tore ol
saada keelekiimbluse raamat. R6d6mustas
jaotvarade sisukus, kasulikkus ja praktilisus.

Kursuselt sain enesekindlust, positiivset
tagasisidet, ideid ja energiat, tavaklas-
sideski rakendatavaid teadmisi, Ulevaate
keelekimbluse péhimétetest ning
reaalse tunnetuse keelekiimblusklassis
toimuvast. Proovisin meetodeid, ménguli-
si toovotteid ning todvorme, mis sobivad
igasse klassi. Omandasin kindlustunnet,
et midagi olen Ulikoolis juba dppinud.
Sain kaasa palju nippe ja todlehti tunni
elavdamiseks ning mitmekesistamiseks,
Opilaste kaasamiseks, oskusi ja teadmisi
tooks rihmas ning selle korraldamiseks.
Sain arusaama keelekiimblusest ja avatud

motlemise selle kohta. Sidusin praktikal
kogetut kursusel 6pitavaga. Sain teada,
kuidas grupifaasides edasi minna ning
kuidas keelekiimblus toimib.

Kimblusklassi dpetamise spetsiifikat
iseloomustavad marksdnad ldbimdbeldus,
stisteemsus, jdrjekindlus, tks ndgu — Gks
keel, mitmekdlgsus, maksimaalselt 6pi-
laskeskne ja toetav. Vead on lubatud,
nendest ligutakse edasi. Opitakse ainult
teises keeles, meil eesti keeles. Keele-
kimblus on tavaklassist siiski erinev ja
samaaegu ka sarnane Arvestatakse, et
lapsel on kaks keelt, millega ta tegeleb.
Kasutatakse erinevaid meetodeid. Kéik
votab natuke rohkem aega. Palju on

kordamist. ,Raakivad seinad” on erinevad.

Klassiruumis on palju toetavaid pilte, silte,
rihmatoid ja ilmakaru. Keelekiimbluses
on rohkesti mangulisi nlansse, mida
meeles pidada, arendada ja rakendada.
See on veidi hirmutav, kuid pakub uusi
Ulesandeid. Polegi nii hull, kui algul
paistis, paris sarnane tavaklassiga. Raske
on jadda endale kindlaks ainult the

keele kasutamises. On vaja seada endale
kindlad eesmargid ja jérgida neid. Keele-
kimblus ei ole nii raske kui alguses, kui
asjadest midagi ei teadnud. Lapsevane-
mad panevad oma lapsed vabatahtlikult
eestikeelsesse programmi. Keelekiimblus
on vdga lapsesobralik. Kogemusteta
dpetaja ei tea, mis teda ees ootab. Ka
eestikeelne dpetaja, kes vene keelt ei
oska, satub muukeelsesse keskkonda.
Raskus seisneb selles, et peaks lapse-
vanematega vene keeles suhtlema ning
dpilastele pidevalt sénu lahti seletama.
Miski ei tule iseenesest, on vaja rahu ja
palju kannatlikkust.

Jargmistel kursustel tuleb kindlasti
jatkata nditlikustamist, praktilist proovi-
mist, dpimapi koostamist, Ghislugemise
raamatu valmistamist, heade motete
lehe pidamist. Head on votted paeva

ja tunni alustamiseks. Soovitan jatkata
pdnevate ja vaheldusrikaste loengutega.
Jatkaksin rthmades istumist ja tddtamist
ning isetegemist. Tahaks rohkem tunde
vaatamas kaia.

Hoiduda tuleks pikast hilisdhtusest loen-
guajast ning tihedatest rithmatdodest.
Vaatlust ja lugemist oli palju. Hoiduksin
tahelepanust tujule, pole alati valmis sel-
lest rddkima. Sooviksin rohkem aega, et
markmeid ja ménda Ulesannet teha.

Tore oli, keelekiimblus tundub huvitav.
Keelekimblusprogramm on véga vajalik!
Muret teeb, et ma ei oska vene keelt, et
suhelda lapsevanematega ning lastest
paremini aru saada. Keelekiimbluses tu-
levad lapsed teisest keskkonnast kui mina
ja see teeb asja huvitavaks.

Elective course
Keelekliimblus
eelkoolis ja esimeses
kooliastmes
(Language immer-
sion in preschool
and the first level
of school) at Tallinn
University

The course was opened in 2009. Partici-
pants in 2009 — 12 university students,
2010 — 18 university students. Four stu-
dents from each course chose language
immersion schools as their practicum
training schools.

Selection of student
feedback on the course

| was glad to find that the group was
supportive and friendly. That guaranteed
a successful experience for me, every-
thing was taken into account. | found
that every opinion was considered, there
were no wrong answers. The atmos-
phere was supportive and friendly. | was
able to take active part myself, undergo
different methods and feel like a child
feels in the classroom — everyone is the
best in some area, has some unique
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talent. | experienced aspects of school
life, creative work, cooperation within
the course. | experienced that there
were very many ways of making lessons
interesting. I enjoyed working with pleas-
ant people in the classroom and enjoyed
examples from practical experience. In
the practicum, | felt the joy of recogni-
tion. The teacher anticipated our lack

of enthusiasm for certain assignments.
Classroom work spawns many ideas and
solutions.

| gained the experience that all lectures
were different but there was something
familiar as well. I got to undergo the
phases of development for a class and
understand that it is a very safe and
secure feeling to be able to rely on some-
one. All of the interaction was supportive
and encouraging and took place on the
level of equals with the teacher.

In the practicum at the language immer-
sion school, I saw that children are rec-
ognized and cared for, that their culture
is taken into consideration and that they
are engaged. | learned that in language
immersion, we are welcome participants.

| was surprised in a positive manner

by the active level of our engagement

in the work, and was surprised by how
many different techniques can be used in
education to make learning fun for kids.
Students have freedom of choice. I was
surprised by the all the ideas, thoughts
and opportunities. | was surprised by my
own knowledge and experiences. | ex-
perienced the joy of discovering things.
We were surprised how it is also possible
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at university to learn through play — and
effectively — making a long lecture go by
so fast. It was great to get a copy of the
language immersion book. | as surprised
by how rich in content, useful and practi-
cal the materials distributed to us were.

For me, the takeaway values of the
course were self-confidence, positive
feedback, ideas and energy, knowledge
that | can implement even in convention-
al classrooms, an overview of the princi-
ples of language immersion, a real sense
of what is going on in language immer-
sion classrooms. | got to try out methods,
playful techniques and formats that
would be suitable for any class. | received
the assurance that I had already learned
something at university. | learned many
techniques and obtained worksheets

for making class livelier and more varied
for the purpose of engaging students. |
received knowledge and skills to apply

in the classroom. I came away with an
understanding of language immersion
and an open mindset about language
immersion. | was able to integrate what |
acquired at practicum with the theoreti-
cal knowledge | learned how to progress
through a group's development phases
and how language immersion works.

The specifics of teaching in a language
immersion class are characterized by the
keywords well-thought-through, system-
atic, consistent, one face - one language,
diversity, maximum student centred, and
supportive. Mistakes are allowed, you just
keep on going. Studies take place solely
in the second language — Estonian in our
case. Language immersion is neverthe-

less different from a conventional class-
room and at the same time it is similar. It
is taken into consideration that the child
has two languages which he or she deals
with. Various methods are used. Every-
thing takes slightly more time. There is
much reiteration. There are many sup-
portive pictures, signs regarding group
work — “talking walls”. Language immer-
sion has many playful nuances that must
be kept in mind, developed and applied.
It is slightly intimidating but it offers new
challenges. It isn't as bad as it seemed

at the outset. Itis hard to remain con-
sistent in using only one language. It is
necessary to set definite objectives and
follow them. Parents enrol their children
in the Estonian language programme
voluntarily. Language immersion is very
kid-friendly. Even Estonian-language
teachers who do not speak Russian

find themselves in a second-language
environment. The difficulty lies in the fact
that they have to interact with parents

in Russian and constantly explain the
meanings of words to students. Nothing
is automatic or a given, one needs much
patience and a calm mindset.

In the years ahead, demonstration of
techniques must continue, along with
trying out techniques in practice. A study
file must be prepared, a book to be read
together must be compiled, a “good
ideas sheet” maintained. Techniques for
starting the day and lesson are good. |
also recommend continuing exciting and
diverse lectures. | would continue sitting
and working in classes and DIY activities.
[ would like to sit in on more lessons as
an observer.

Things to avoid: long late-evening lec-
ture times and overly frequent group as-
signments. There was much observation.
There was much reading. | would keep
the focus off moods; one is not always
prepared to talk about how one feels at a
given time. | would like more time to take
notes and do some assignments.

| also want to say that it was great, that
language immersion seems interesting.
The language immersion programme

is very necessary. A cause for concern

is that I don't know Russian so | can't
speak to parents and better understand
the children. In language immersion the
children come from a different environ-
ment than | do, and that is what makes it
interesting.

Kypc Havanca B 2009 roay (nektop —
Maiipe Keb6bwuHay). Cnywateneit 13 uncna
CTyneHToB 6bino: 8 2009 rogy — 12, 8 2010
— 18 yenosek. YeTbipe cnyLwarens obomx
Ky[pCOB 1306panu 6a30 NPaKTUKK LKObI
A3bIKOBOTO MOTPYyKeHWA.

NOLOAEPXKKY 1 APYKECTBEHHYIO
atMocdepy Ha Kypcax. Ycnex Obin
obecneyeH, KO BCEM BHUMATENBHO
npUCyLWnBaNnMCh. Kaxaoe MHeHme
MPUHAMANOCh BO BHUMaHWe, HV OAVH
OTBET He Oblfl NPU3HAH HEMPaBUIBHBIM.
Al cama akTMBHO y4yacTBoBasna B paborTe,
M3yyana pasnmuHble MeTofbl, CTapanach
MOYYBCTBOBATb, KaK M YUYeHVK B Knacce,
YTO Kax bl B YEM-TO NTyyLunii. A

NOSyUna OnbIT TBOPUECKOW PaboThl,
coTpyaHuuecTsa. [loHAna 1 1o, UTo
BO3MOXHOCTEN CAlenaTb ypokK bonee
NHTEPEeCHbIM O4eHb MHOro. HpaBnnoch
pPaboTaTb C NPUATHBIMU JIIOAbMN,
MOUYyBCTBOBAA PaAOCTb OT PaboThl

BO BpEeMs MpakTuKu. [NpenogasaTtesnb
BMAENa Hallly yCTanoCTb U HenpuaTue
Kakoro-Hnoyab 3afaHuvs. Pabotan

B rpynmne, poanTCA MHOIO 1aein u
peweHni.

Bce nexkumm 6binv pa3HoobpasHbIMK, B TO
e Bpems B UemM-TO 3HaKOMbIMU. [1poLLnv
BCe ha3bl Pa3BUTKA FPYNMbI ¥ MOHANN,
UTO XOpOLLIO paboTaThb TOrAa, Koraa
ollyljaelib NoAAePKKY, O0bPeHNE,
OOLLEHVE C Nejarorom Ha PaBHbIX.

Bo Bpems MpaKTVKy B LWKOSE A3bIKOBOIO
NOrpy>KeHNs A MOHANA, UTO AETAM
BbIP@XKaloT NPW3HATENBHOCTb, O HIIX
3ab0TATCSA, CUNTAIOTCH C WX KYNBTY PO,
VMV 3aHMMAIOTCS. TTOHAMA 1 TO, YTO HacC
XAYT B NPOrpaMme.

aKTVBHOE npuBneyeHue K pabote

V1 TO, CKOMBKO Pa3IMYHbIX MPUEMOB
MOXHO MCMONnb30BaTh B yuebde,

uTOObI OHa HPaBMNach AeTAM. Y
YUEHMKOB MOABNAETCA BO3MOKHOCTb
BblOOPa. [opakanu naen, MbiCn v
BO3MOXKHOCTU, CBOM COOCTBEHHbIE
3HaHWA ¥ OMbIT, @ TaKXe 1 TO, Kak
MOXHO CTOMb 3GGEKTUBHO B UTPOBONA
bopMme yunTbCA B yHMBEpCHUTETE,
Korza [NIMHHasA Nekumsa NPOXOAUT Tak
6bICTPO. PajoCTHO BbINO NOAYUNTD
KHWTY O A3bIKOBOM MOTPYKEHUN.
Mopaswna CoaepaTenbHOCTb yuebHbIX
MaTepwasnoB, KX NONe3HOCTb W
NPaKTUYHOCTb.
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YBEPEHHOCT,
NONOXUTENBHYIO 00PaTHYIO CBA3b,

MAEV 1 SHEPTUIO, 3HaHWA No paboTe B
OObIUHbIX Knaccax, 0630p MPUHLMMNOB
A3bIKOBOTO MOTPYKeHWA, peanbHoe
UyBCTBO NMPOWCXOAALLErO B KNacce
A3bIKOBOTO MorpyxeHus. Oceowuna
METO[Ibl, UTPOBbIE MPUEMBI PAbOTbI,

ee GOpMbI, KOTOPbIE MOAXOAAT ANA
noboro knacca. OcBomna Takxe
HEKOTOPbIE MPUEMBI MO OXUBIEHNIO U
pa3Ho0bpa3Nio PaboTbl B KNacce, No
BOBJIEUEHWIO B HEE YUEHMKOB, OTbIT MO
paboTe B rpynne 1 ee opraHun3aUmu,
paboume NUCTLI. A OCMBICIMAG, UTO Takoe
A3bIKOBOE MOTPYKEeHWe 1 OTKPbIToe
MbILLNIeHME, HayUMNach Nyullie CBA3bIBaTb
Ha NPaKTMKe MosyyYeHHble Ha Kypcax
3HaHwA. [ToHANa, Kak UATK Aanblie npu
Pa3NMUHBIX Gaszax Pa3BUTUS rPYNMbl, Kak
PaboTaeT A3bIKOBOE MOrPYyKEHNE.

XapaKTepu3ytoT KNtoueBble CNOBa
NPOOYMAHHOCMb, CUCMEMHOCMb,
Nnoc1e008amesibHOCMb, OOHO JIUUO

— 0OUH A3bIK, PA3HOCMOPOHHOCM®,
MAKCUMA/IbHAs COCpeoMOYeHHOCMb

Ha y4deHuke u noddepxka. PaspeleHbl 1
OWMWOKM, HO UEPE3 HMX HYXKHO [1BUraThCA
nanbue. ObyyeHe NpoXoanT TONbKO

Ha PYroM A3blKe, Y HaC - Ha 3CTOHCKOM.
Knacc A3bIkOBOro MOrpy»KeHWA BCe e
OTNIMYAETCA OT OObIYHOrO Kacca, B TO

e BpemMaA OH 1 MOXOXKNI. YUnTbiBaeTCH,
uTO PebeHOK onepupyeT ABYMA A3bIKaMU.
lcnonb3ytoTca pasnnuHble MeToabl,
TOMBbKO BCE 3aHUMAET uyTb Oosblue
BpemeHu. MHOro nosTopeHnin. B knacce
MHOIO BCMOMOraTeNbHbIX PUCYHKOB

N KAPTUHOK, T.H. <rOBOPALLMX CTEH.
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B A3bIKOBOM MOrpy»KeHnr Hemano
UrPOBbIX HIOAHCOB, KOTOPbIE HY>KHO
MOMHWTb, Pa3BMBaTh 1 MPUMEHATD.

OHo npepnaraet HoBble BbI30BbI, UTO
HEMHOrO NoHavany nyraeT. HEBO3MOXKHO
06X0AUTHCA TONBKO OfHMM A3bIKOM, Halo
CTaBUTb Nepef] COOO KOHKPETHbIE Lienn
1 CNefoBaTh MM. A3bIKOBOE Morpy»keHue
— OUeHb ApyentobHas No OTHOWEHWMIO K
[eTAM Nporpamma. YunTenb-3CTOHeL, He
BNafieloLMin PyCCKM A3bIKOM, monafaeT
B APYrYI0 A3bIKOBYIO Cpeay. TpyAHOCTb
COCTOUT B TOM, UTO HY>KHO 00LLaThCA C
poAVTENAMM NO-PYCCKM, @ YUaLLMMCH
NOCTOAHHO OOBACHATL 3HAYEHMe CII0B.
HWuTO He BO3HMKaeT camo no cebe,
HeobXxoAVMbI TEPreHe 1 CMIOKONCTBHE.

[Mpu opranv3aLmy cneayoumnx Kypcos
HY>XHO NPOAOXaTb HArNAAHOCTb

1 NPaKTNYECKyIo MPopaboTky,
cocTaBneHue yuebHbIX Marnox,
NOArOTOBKY KHUT [1/19 COBMECTHOIO
UTeHVIs, BeieH1e NINCTKA XOPOLLIMX
Mblcnen. [TonesHbl npremMbl AnA Hadana
[IHA ¥ YpOKa. XOoTenoch bl NPOAOSKeHWA
MHTEPeCHbIX NeKLMI, PaboTbl B rpymnax v
CaMOCTOATENbHOM PaboTbl. XoTenoch Obl
noceuatb 6oOMbLIE YPOKOB.

-

neKkumn

B No3aHee BeyepHee Bpema 1
MHOIOYMCIeHHble rpynmnbl. MHOro 6610
HabnoaeHni, utenns. HyxHo 13beratb
obpallaTb BHUMaHME Ha HaCTPOeHMe,
MNHOTAA YesioBeK He roTOB roBOPUTb

o npegmere, Teme. OTBOAMTL OOsbLLE
BPEMEHM [/19 3aMETOK 1 BbIMONHEHNS
HEeKOTOPbIX 3aAauy.

. 41O ObINO

3[40POBO, A3bIKOBOE MOrpyKeHne =
NHTEPECHO. porpavma A3bIKOBOro

MOrpyKeHna o4eHb HyxHal [11oxo, 4to

A He Blafelo PYCCKMM A3bIKOM, YTOObI

00WaTbCA C poanTenamm 1 nyylle

NOHVMaTb AeTei. B nporpammy Npuxoaat

LeTV 13 LPYTron A3bIKOBOW Cpefbl,

HEXenNw A, 1 3TO NPUAAET MHTepecC.
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Keelekiimb-
lusprogrammi
uurimustest

Tellitud uuringud

Pohijareldused varase keelekiimbluse
kohta (2005)

Oppimine teises keeles on dpilastele
joukohane ning nende eesti ja vene keele
areng on kulgenud ootuspdraselt heal
tasemel.

Aastakaikude vordlusest on selgunud,

et koigi kohortide ainetestide keskmised
tulemused on vahemikus 60-76%
maksimaalsest voimalikust, mis naitab, et
Odppekava on omandatud normikohasel
tasemel. Seega kinnitavad uurimistule-
mused, et varase taieliku keelekUmbluse
dppemudel voimaldab 6ppijail omanda-
da hariduse, mis tagab neile konkurentsi-
voime.

Lastevanemate hinnang varase keele-
kimbluse programmis saavutatavatele
Opitulemustele on aastast aastasse
pusinud stabiilselt korgel tasemel: eesti
keele oskuse areng vastab 80-90% laste-
vanemate ootustele; ainete omandamine
vastab 60-80% lastevanemate ootustele.

Pohijareldused hilise keelekiimbluse
kohta (2005)

7. klassi ainetestide tulemuste vordlus
kontrollrihmadega on ndidanud ootus-
paraseid tendentse. Keeleklimblusrihma
vene keele ja matemaatika tulemused on
arenenud kontrollrihmade tulemustega
samas tempos, st mahajadmust ei ole.
Ajaloo tulemused on jadnud emakeeles
Oppijate omadest maha eelkdige keele-
kiimblusrihma valjendusvahendite
piiratuse tottu.

Programmi positiivse poole pealt on lapse-
vanemad nimetanud rohkem seda, mis
on seotud eesti keele arenguga: ained,
suhtlus, klassivalised Uritused eesti keeles.
Negatiivse poole pealt on lapsevane-
mad valjendanud kahtlust, kas 6pilased
suudavad eesti keeles aineid omandada
ning kas jatkub eri ainete eesti keeles
Opetamiseks padevaid dpetajaid.

Opilased on keelekiimblusklassis dppimist
vaartustanud eelkdige eesti keele Oppimise
ja keeleoskuse arengu seisukohalt (48%
vastanuist). Keeleoskus voimaldab rohkem
eakaaslastega suhelda (19%). Samal ajal
on programmis éppimist hinnanud
raskeks 15% ning tunnistanud probleeme
eesti keelest arusaamisega 63% vastanuist.

Pohijareldused varase keelekiimbluse
jatkusuutlikkuse kohta (2005)

Edutegurid

1. Riigi ja kohaliku omavalitsuse tasandil:
1) peamised sidusrihmad moistavad ja
toetavad programmi;

2) koolid on varustatud vajaliku tsent-
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traliseeritult toodetud 6ppevaraga;

3) 6pitulemuste uuringud on andnud
otsuste kujundamise kohta vajalikku infot;
4) Kanada pakutud oskusteave ja muud
investeeringud on soodustanud prog-
rammi paljude valdkondade arengut;
5) keelekUmbluskeskus on koordineeri-
nud vétmevaldkondade tegevusi
(6petajate koolitust, dppevara loomist,
sidusrihmade kaasamist ja suhtlust).

2. Kooli ja klassiruumi tasandil:
1) koolid on leidnud head keele-
kiimblusépetajad;
2) dpetajad on omandanud vajalikud
teadmised ja oskused;
3) 6petajad on toeliselt huvitatud 6pi-
laste heast kdekdigust;
4) koolijuhid ja keelekimblusépetajad
on pthendunud programmile;
5) tegijaid on tunnustatud;
6) koolid on juurutanud head dpetamis-
praktikat ja koostookultuuri;
7) koolid on véartustanud kéiki prog-
rammi eesmarke (eesti ja vene keel,
voorkeel ning koik teised dppeained);
8) programm on voéitnud lapsevane-
mate usalduse.

Soovitused programmi
jatkusuutlikkuse téhustamiseks

1. Opetajate leidmine ja hoidmine
Koostada kohaliku omavalitsuse ja riiklik
plaan, et tagada koolides kvalifitseeri-
tud 6petajate olemasolu. Plaan sisaldab
tegevuste maksumuse kirjeldust ja riskide
analtusi.

2. Akrediteerimine
Keelekimblusprogrammi akrediteeri-
miseks tootada valja selged standardid
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ning institutsionaliseerida akrediteerimis-
protseduur.

3. Arengukavade taiendamine
Toéhustada keelekiimbluskeskuse ja koha-
like omavalitsuste koostood, korraldades
seminare, et aidata uuendada koolide
arengukavu keelekiimbluse vajaduste
pohjal.

4. Koolijuhtide ettevalmistamine
Koolitada koolijuhtide reservi. Tdiendada
olemasolevate koolijuhtide keelekimb-
luskooli juhtimise padevust ning suuren-
dada joudlust.

5. Uute Opetajate toetamine ja motiveeri-
mine Suurendada tunnivaatluste arvu.
Suurendada koolituse mahtu, kaasates
kooli kogenud 6petajaid juhendama, kui-
das suurendada 6pilaste héivatust dppes
ja parandada nende épimotivatsiooni.
Toéhustada noorte dpetajate osalust
programmi arendustdos.

6. Koostoo sidusrihmadega

Koolid voiksid tépsustada sidusrihmade
ootusi ning elavdada kahekénet sidus-
rihmadega. Pohjalikumalt plaanida
eestikeelse kogukonnaga kontaktide
loomist ja hoidmist. Suurendada koolide
koostdod. Uuendada kooli arengukava,
et paremini rahuldada keelekimbluse
arenguvajadusi.

7.Hindamine

Mahukas koolitus hindamise ja tagasiside
(kahekone) keelekiimbluse ja tavaprog-
rammi 6ppealajuhatajatele ning kogenud
Opetajatele: hindamise tllpvotete ja
maatriksite kasutamine, rollimangud,
oma t66 hindamise osaoskuste dpeta-

mine, hindamisinfo jagamine 6pilastega
jne. Kéik 6petajad osalevad aruteludes
hindamispohimétete ja -meetodite Ule
ning lepivad neis kokku. Tésta hindamis-
temaatika esile dppealajuhatajate t66-
plaanides.

8. Opilaste motiveerimine

Kooli juhtkond véiks téhtsustada dpilaste
huve ja keelelisi vajadusi ning toetada
nende peegeldamist kooli Gldtoo-
plaanis. Léimida kooli dppekavasse ja
ainekavadesse opilastele huvipakkuvaid
teemasid ning nendega seotud keele-
struktuure ja sdnavara.

9. Kriitiline métlemine

Luua parem tasakaal suhtlus- ja vestlus-
mudeli ,Uks kisimus — Uks vastus” vahel.
Suurendada analtusitasandi kUsimuste
osakaalu 6ppes. AnallUsi vajavate
kusimuste puhul véimaldada kéigile
dpilastele enne vastamist pikemat mot-
lemisaega.

Pohijareldused hilise keelekiimbluse
kohta (2008)

Pilt hilisest keelekimblusprogrammist
on Upris kirju nii koolides kui ka regioo-
nides. Vaga suured on korralduslikud ja
sisulised erinevused. Ometi ei saa 6elda,
et nditeks Ida-Virumaa koolid jérgivad tht
ja Tallinna koolid teist mudelit. Uuringus
oli vdaga tugevaid koole, kus Uletati isegi
programmindudeid, ning teiselt poolt oli
koole, kus rakendati programmi osaliselt.
Raskustele vaatamata on iga kool pltd-
nud anda oma parima, et programm
rakenduks ja jatkuks ning avataks uusi
klasse.

Probleemid olid peamiselt samad: dpeta-
jate puudus (vahesus); dpetajate puudulik
ettevalmistus tooks keelekimblusklassis
ja vahene osalemine keelekimblus-
koolitustes; keelekeskkonna puudumine;
sobivate 6ppematerjalide véhesus voi
puudumine; keelekimblusépetajate
vahene koostd6 ning hirm laste aine-
tulemuste parast.

Paremas olukorras olid need koolid,
kelle 6petajad olid kdinud erinevatel
keelekiimbluskoolitustel. Need andsid
dpetajatele kindlustunde: see, mida te-
hakse, on 6ige, ning laste aineteadmised
ei kannata.

Vanemate hulgas tehtud ankeetkusitlu-
sest selgus, et oma lapse keeleoskuse

ja tasemega ollakse Uldjoontes rahul.
Samas, nagu selgus intervjuudest, ei
radgi paljude opilaste vanemad Uldse
eesti keelt, millest voib jareldada, et
lapsevanemate rahulolu séltus enamasti
opilase dpitulemustest.

Enam oldi mures aineteadmiste pérast,
kuna arvati, et aineteadmiste tase voib
jadda madalaks ja uute terminite tdhendus
haguseks. Ule poole vanematest (58%)
nimetas keelekiimblusprogrammi kohta
just seda. Vanemad t6id negatiivsete
aspektidena esile ka dpilaste suure koor-
muse, Opetajate vahesuse ning dpetajate
vdhese eesti keeles suhtlemise 6pilastega.

Opilased aineteadmiste parast eriti suurt
muret ei tundnud. Arvati, et vene keeles
oleks isegi raskem dppida.

Nagu selgus intervjuudest 6petajatega,
olid negatiivsed arvamused rohkem

seotud 6pilase 6piedukusega. Kui see oli
korras, siis ei olnud vahet, kummas keeles
dppida. Osa dpetajaid arvas, et keele-
kimblusopilastel ei teki dpitava ainega
loomulikku ,asjade” seost, nagu see oleks
emakeeles dppides.

Keelekiimblusklasside ainedppe tule-
mused olid kahe analtusitud aine puhul
(eesti keel teise keelena ja matemaatika)
monevorra paremad kui vene dppe-
keelega koolide kontrollklasside omad.
Kontrollklasside 6pilaste eksami punkti-
summad varieerusid marksa rohkem kui
keelekimblusklasside 6pilastel. Samuti
oli kontrollklassides suurem 6pitulemuste
klassisisene hajuvus.

Matemaatika eksamitulemuste péhjal ei
saa kinnitada, et 6ppimine keelekimb-
lusklassis vahendaks opilase ainetead-
miste taset.

Rahulolu oma 6ppimisega keelekiimb-
lusklassis kinnitasid dpilaste ankeet-
kusitlused ja fookusgrupiintervjuud.

Nii vastas 86% kUsitletud opilastest, et
on rahul oma 6pingutega keelekiimb-
lusklassis, ning 71% oGpilastest plaanis
jatkata oma 6pinguid eesti keeles. Kiideti
dpetajaid ja ndhti keelekimbluses Uht
voimalust tagada endale tulevik Eestis.
Opilased réhutasid, et kui elatakse Eestis,
siis on kindlasti vaja eesti keelt osata
ning 6ppimine keelekiimblusklassis selle
voimaluse ka annab. Samaaegu pidasid
dpilased tahtsaks reaalse keelekeskkonna
olemasolu, just igapdevast suhtlemist.
Vahene eesti keelekeskkond tingis Ida-
Virumaa 6pilaste suurema huvi Venemaa
ja Venemaal 6ppimise vastu. Tallinna 6pi-
lased olid rohkem Eestile orienteeritud.

Lahendusena parema keeleoskuse
saavutamiseks pakkusid épilased vélja nn
vahetusopilaste programmi, kus 6pilastel
oleks véimalus dppida eesti dppekeelega
koolis. See aitaks juba 6pitud sénavaral
paremini kinnistuda. Opetajad nagid the
voimalusena ka eestikeelse glimnaasiumi
olemasolu.

Pohijareldused hilise keelekiimbluse
jatkusuutlikkuse kohta (2009)

Edutegurid

Riigi tasemel
1. Peamised sidusrihmad (nt Haridus-
ja Teadusministeerium, keelekimblus-
keskus ja koolid) on koos arutanud
ning kavandanud hiliskeelekiimbluse
arengut, nad méistavad Uldiselt
Ghtemoodi keelekimbluspohimbtteid
ning programmi arengut.
2. Uhiste arusaamade kujundamisse on
sidusrihmad investeerinud nii aega kui
ka raha.
3. Ststeemne planeerimine, millesse on
kaasatud sidusrthmad, katkeb avatud
ja otsekohest dialoogi, soodustab
keelekimblust hélmavate GUhiste tead-
miste suurendamist ning aitab tagada
kooskéla plaanide ja eelarvete vahel.
4.0On sUvenemas arusaam, et keele-
kiimblusprogrammi juurutamine on
pikaajaline ja mitmekulgne diinaa-
miline protsess, mis on veel pooleli
ning mille jooksul arenguvajadused (nt
esimese ja viienda aasta jooksul) véivad
suuresti erineda.
5. Koole varustatakse jatkuvalt tsent-
raliseeritult toodetud ja programmi
eesmarkidele vastava 6ppevaraga.
6. Voimaldatakse jatkuvalt koostood
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valispartneritega, tekitades selle kaudu
juurdepaasu uutele keelekiimbluse
kasulikele ideedele ja uuendustele.
Jagades vdlispartneritega Eesti koge-
musi, tuleb enda jaoks neid enne kirjel-
dada. Nii selgineb Eestis tehtu enda
jaoks ning saab vorrelda oma t6od
mujal tehtuga.

7.0n lahti motestatud programmi
juhtimise keerukus ja selle arengu-
vajadused ning meenutatud, et
esimesed koolid said markimisvaarset
tuge Kanada partneritelt ja/voi
Euroopa Liidu Phare programmi kauduy;
on mdistetud jatkuvat vajadust toetada
nii olemasolevaid kui ka uusi program-
miga liituvaid koole.

8. Keelekimbluskeskus on manginud
tahtsat rolli programmi arengus,
juhtides ning koordineerides tegevusi
votmevaldkondades (nt 6petajate ja kooli-
juhtide koolitus, 6ppevara loomine,
sidusrihmade kaasamine, koolide suht-
lus ning Uhistegevuste kavandamine).
9. Riik on hiliskeelekiimbluse arengut
adekvaatselt rahastanud.

10. Koolide sUsteemse, kdiki koole
haarava vorgustiku loomine séltub suu-
resti sellise asutuse nagu keelekimb-
luskeskus olemasolust ja adekvaatsest
koostdo rahastamisest.

11. Riik on véimaldanud koolidele
ressursi, et maksta keelekimblusépeta-
jaile palgalisa ning aidata kooli tuua ja
seal tool hoida kvalifitseeritud kaadrit.
12. Avaliku arvamuse kujundamisse on
investeeritud piisavalt aega ja raha ning
meediaga on tehtud tihedalt koostood.

Kooli tasemel
1. Sidusrihmad (nt lapsevanemad,
opilased, Haridus- ja Teadusministeerium,
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keelekimbluskeskus) on jaganud tun-
nustust ning pakkunud moraalset tuge
keelekimblusopetajatele ja kooli-
juhtidele. Koolijuhid on andnud tuge
ning jaganud tunnustust épetajatele.
2. Koolijuhid ja 6petajad on tootanud
plihendunult ja missioonitundega ning
Opivad edasi, kuidas paremini raken-
dada programmi ja aidata dpilastel
parandada oma tulemusi.

3. On tehtud t66d koolis ning kogu-
konnas, et tutvustada keelekiimblust
ja selle olemust.

4. Opetajaid on koolitatud ja néustatud
ning koolitused on kutsunud 6petajaid
analltsima oma tegevusi ja katsetama
tunnis uusi votteid.

5. On arutatud keelekiimblusega
seotud tundeid ning neid on faktidele
tuginedes juhitud.

6. Keelekiimbluse rakendamise ajal on
enamikus koolides tekkinud meeskond,
kelle liikmed jagavad omavahel vastu-
tust, teadmisi ja muud ning pakuvad
tksteisele tuge. Opetajaile on antud
vastutusvoimalusi, nt koolitades teisi
voi juhtides keelekiimblusprojekte.

7. Koolid on p&dranud vordselt
tdhelepanu valdava osa keeleklimblus-
programmi eesmarkide saavutamisele
(head tulemused eesti ja vene keeles,
voorkeeles ja muudes ainetes).

8. Koolid on véitnud enamiku lapse-
vanemate usalduse ning loonud
infovahetuseks erinevaid véimalusi.

Koolitussoovitused

Esmatahtsad
1. AnallUsida, kuidas aidata ainedpeta-
jatel teadlikumalt toetada keeledpet
ainetundides.
2. Luua ja ellu viia koolituskava, mis
aitab 6petajatel tundides dpilaste
tarvis Oppe kaiku enam nadhtavale tuua
ning opilasi Gpioskuste arendamisel
paremini toetada.
3. Luua véimalusi, et 6petajad ja
koolijuhid paremini méistaksid, kuidas
voivad nende hoiakud soodustada
vOi parssida dpilaste ning programmi
arengut.

Olulised
1. Tagada, et 6petajate koolitustel
rakendatakse haid tavasid, mida
tahetakse ndha keelekiimblustundides
(nt sdnastatakse koolituse alguses
soovitud keele- ja ainetulemused ning
anallUsitakse tulemuste saavutamise
madra enne koolituse [6ppu).
2. Pakkuda tunnis kuuldu alusel dpe-
tajaile individuaalset keelekonsultat-
siooni.
3. Suurendada juurdepdasu keele-
kimblusalasele inglis- voi muukeelsele
kirjandusele eestikeelsete tolgete voi
kokkuvotete kaudu.
4. Uuendada keelekiimbluskeskuse
kodulehekdlge.

Pohijareldused projektist ,Keelekiimb-
luslasteaia I6petanute koolivalmidus ja
-joudlus | kooliastmes”

(uurimisperiood 2007-2010)

Airi Kukk, Tallinna Ulikool

Uurimuse péhikusimus on, kuidas tulevad
lapsed toime riiklikes dppekavades sates-
tatud eesmadrkide saavutamisega, kui nad
on éppinud keelekimblusprogrammi
alusel juba lasteasutuses.

Uurimus on kahesuunaline:
1) lasteasutuse uuring, kus igal aastal
osalesid vabatahtlikult kdigi keele-
kiimblusprogrammi rakendavate
lasteasutuste |6petajad Eestis
(keeledpe 2 aastat enne kooli);
2) kooli uuring, milles osalevad need
lapsed, kes I6petasid lasteasutuse 2007.
aastal ning praegu l6petavad pohikooli
esimest astet. Uuringus on kasutatud
vdidetega ankeeti, et saada dpetajate
ja lastevanemate hinnanguid, ning
lasteasutuses ka juhendatud joonistus-
testi.

Uurimistulemused

1. Laste kooliks ettevalmistus ei ole
Uhesugusel tasemel, kuid valdavalt on
lapsevanemad ja 6petajad andnud
vaga positiivseid hinnanguid dppekava
eesmarkide saavutamise kohta.

2. Nii 6petajad kui ka lapsevanemad
vaartustavad laste iseseisvumist

ning nende positiivseid kogemusi ja
hoiakuid 6ppimisoskuste omandami-
sel, mis on eelduseks lapse positiivse

minapildi ja 6pivalmiduse kujunemisel.
Veel vadrtustatakse laste kehalist aktiiv-
sust ning head koordinatsiooni.

3. Oppimise puhul tunnustatakse laste
motiveeritust ja Oppimissituatsioo-
nide loovat kasitlust ning julgust olla
avameelne ja suhtlemisaldis.

4. Positiivne tulemus on seegji, et
dpetajate ja lastevanemate hinnan-
gud laste arengut hinnates on Usna
ldhedased, ainult ménd Uksikut oskust

hindavad vanemad oma lastel kérgemalt.

Opetuses ja kasvatuses vajavad enam
tdhelepanu keskendumisvéime kuu-
lamisoskuse kujunemiseks, lahenduste
pdhjendamine ja moéotvahendite
oskuslik kasutamine ning kirjeldamis- ja
jareldamisoskused.

Keelekiimblusmetoodika alusel 6ppinud
lapsed on kooliks héasti ette valmistatud
ning nad tulevad suurepdraselt toime

ka koolis, séltumata dppekeelest, sest
nende teadmised, keelelised oskused ja
valjendussuutlikkus on eakohased méole-
mas keeles.

Pohijareldus: varase keelekimblus-
metoodika alusel 6ppinu tuleb edukalt
toime riiklikes dppekavades maaratud
eesmarkidega.

About research
on the language
iImmersion
programme

Basic conclusions regarding early
language immersion (2005)

Studying in another language is feasible
for the students and their development
in the Estonian and Russian languages
has progressed at a predictably high
level.

Comparing parallel classes has shown
that the average results of all subject
tests of all children in the same age
groups is between 60-76% of the maxi-
mum, which shows that the curriculum
has been acquired at a normal level. The
research results thus confirm that the
total early language immersion study
model allows students to acquire an

education that guarantees their competi-

tiveness.

The parents’ assessments of the study
results achieved in the early language
immersion programme have remained
stable at a high level from year to year:
the development of proficiency in Estonian

corresponds to the expectations of 80-90%

of the parents; the achievements in sub-
jects correspond to the expectations of
60-80% of the parents.
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Basic conclusion regarding late lan-
guage immersion (2005)

The comparison of the results of the

7th grade subject tests with the control
group demonstrated the expected ten-
dencies. The Russian language and math-
ematics results of the language immer-
sion group had developed at the same
speed as the results of the control group,
i.e. there was no lagging behind. The his-
tory results have lagged behind those of
native language students primarily due
to the limited means of expression of the
language immersion group.

Parents have mainly listed as positive
features the aspects of the programme
that are related to the development of
Estonian — subjects, communication,
extracurricular activities in Estonian.
On the negative side, the parents have
expressed concern about whether the
students will be able to learn the sub-
jects in Estonian and whether they will
have sufficiently competent teachers to
teach various subjects in Estonian.

The students have appreciated studying
in language immersion classes primarily
because they have had the chance to
learn Estonian and develop their lan-
guage proficiency (48% of respondents).
Language proficiency allows for greater
communication with persons of their
own age (19%). At the same time, 15%
rated studying in the programme as dif-
ficult, and 63% of the respondents have
acknowledged problems in understand-
ing Estonian.
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Basic conclusions regarding the sustain-
ability of early language immersion
(2005)

Success factors

1. At the state and local government

level:
1) the primary stakeholders understand
and support the programme;
2) the schools are equipped with the
necessary, centrally produced study
resources,
3) research on the study results have
provided the necessary information for
making decisions;
4) the know-how and other invest-
ments provided by Canada have
promoted the development of many
of the programme’s fields of activity;
5) the Language Immersion Centre had
coordinated the activities of key fields
of activity (teacher training, creation of
learning resources, involvement and
communication with stakeholders).

2. At the school and classroom level:
1) the schools have found good lan-
guage immersion teachers;
2) the teachers have acquired the
necessary knowledge and skills;
3)the teachers are truly interested
in their students doing well;
4) the school principals and language
immersion teachers are devoted to the
programme;
5) active participants have been
recognized;
6) the schools have introduced good
teaching practices and a culture of
cooperation;
7) the schools have placed great
importance on all the goals of the
programme (Estonian and Russian

language, foreign language and other
study subjects);

8) the programme has won the trust of
the parents.

Recommendations for the improve-
ment of the programme’s sustainability

1. Finding and retaining the services of
teachers

To compile a local government and
national plan to guarantee the presence
of qualified teachers in the schools. The
plan should include a description of the
cost of the activities and a risk analysis.

2. Accreditation

In order to accredit the language immer-

sion programme, to work out clear stand-
ards and institutionalize the accreditation
procedure.

3. Improvement of the development plan
To improve the cooperation between the
Language Immersion Centre and local
governments by organizing seminars, in
order to help update the development
plan for the schools based on the needs
of language immersion.

4. Preparation of school principals

To train a reserve of school principals.
To supplement the competency of the
existing heads of schools for manag-
ing language immersion schools and to
increase efficiency.

5. Support and motivation of new teachers
To increase the number of hours of class
observation. To increase training volumes,
by involving the school's experienced
teachers in the instruction process

concerning increasing the involvement
of students in the studies and improving
their motivation to learn. To increase the
participation of young teachers in the
development of the programme.

6. Cooperation with stakeholders

The schools could specify the expecta-
tions of the stakeholders and enliven dia-
logue with the stakeholders. To plan the
creation and maintenance of contacts
with the Estonian language community
more thoroughly. To increase coopera-
tion between the schools. To update the
schools’ development plans to better
satisfy the needs related to the develop-
ment of language immersion.

7. Assessment

Large-scale training in the field of assess-
ment and feedback (dialogue) for the di-
rectors of studies of language immersion
and regular programs and for experienced
teachers: use of typical methods and ma-
trices, role playing, teaching the constitu-
ent skills of assessing one’s work, sharing
assessment information with students,
etc. All teachers participate in discussions
on assessment principles and methods,
and agree on the methods to be used. To
highlight the subject of assessment in the
work plans of directors of studies.

8. Motivating students

The heads of schools should place im-
portance on the interests and linguistic
needs of the students and support their
inclusion in their school's general work
plan. To interweave subjects of interest to
the students and the language structure
and vocabulary related to them into the
curriculum and subject plans.

9. Critical thinking

To create a better balance between the
communication and conversation model,
"one question — one answer"”. To increase
the importance of analysis-related is-
sues in the studies. In case of questions
needing analysis, all students should be
allowed more time to think.

Basic conclusions on late language im-
mersion (2008)

The late language immersion landscape
presents a fairly variegated picture, on
both the school and region level. The
differences in organizational model

and content were very large. Even so,

it cannot be said that schools in, say,
Ida-Viru county follow one model and
Tallinn schools follow another. The study
included very strong schools that even
exceeded the programme requirements;
on the other hand there were schools
where the programme was only partially
implemented. Regardless of the dif-
ficulties, every school has tried to do its
best so that the programme would be
implemented and would continue, and
for new immersion classes to be opened.

The problems on the language immer-
sion landscape were primarily the same:
lack (shortage) of teachers; teachers are
ill-prepared to work with a language im-
mersion class and have a low participa-
tion rate in language immersion training;
lack of a language environment; shortage
or lack of suitable textbooks; low level of
cooperation between language immer-
sion teachers and the fear that children’s
grades in subjects will suffer.

Schools whose teachers had attended
various language immersion training
courses were in a better situation; this
gave teachers a sense of security as well:
that the course of action was the right
one, and that children’s knowledge of
subject content would not suffer.

A questionnaire-based survey conducted
parents revealed that they were generally
satisfied with their children’s language
proficiency and level. Yet, as became
evident from the interviews, the parents
of many of the children did not speak any
Estonian, from which it can be concluded
that the parental satisfaction was mainly
dependent on their children’s academic
performance.

More concern was voiced regarding
mastery of subject content as it was
believed that the level of knowledge
could be stunted and the meaning of
new terminology would remain vague.
Over one-half of the parents (58%) cited
precisely this aspect with regard to

the language immersion programme.
Other negative aspects cited by parents
included the high workload on students,
the low number of teachers, and low
amount of Estonian-language interaction
between teachers and students.
Students did not express very great
concern about mastery of subject
content. They said they thought that it
might even be more difficult to study in
Russian.

As revealed by the interviews with teach-
ers, negative opinions were related to
the academic performance of students.
If a child's academic success was nor-
mal, it did not make a difference which
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language they studied in. Some of the
teachers believed that language immer-
sion students would not develop a natu-
ral system of connections in the subject
they studied as they would ordinarily
develop if they studied that subject in
their native language.

In the case of two subjects analyzed
(Estonian as a second language and
mathematics) the academic results of
language immersion classes were some-
what higher than those of the control
classes in schools where Russian is the
medium of instruction. Compared to the
language immersion classes, the results
of students in the control classes were
also characterized by greater variation in
examination scores. The control classes
also exhibited a greater standard devia-
tion of academic results within the class.
It cannot be substantiated on the basis
of mathematics examination results that
studying in a language immersion class
reduces the level of a pupil’s mastery of
subject content.

Questionnaire-based surveys and focus
group interviews conducted among the
pupils corroborated the satisfaction with
studying in a language immersion class.
For example, 86% of pupils surveyed said
they were satisfied with their studies in
the language immersion class; 71% of
students said they planned to continue
their studies in the Estonian medium.
Teachers were praised and language
immersion was mentioned as one way
of ensuring a stronger future for them-
selves in Estonia. The students stressed
that, as they live in Estonia, they will need
to know Estonian and that learning in a
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language immersion class will provide
that opportunity. At the same time, the
existence of a real language environ-
ment — namely, everyday interaction

- was considered important among the
students. A sparse Estonian language
environment was also the factor that
occasioned greater interest of Ida-Viru

county students in Russia and in studying

in Russia. Students in Tallinn were more
orientated to Estonia.

As a solution for achieving better
language proficiency, the students
proposed an exchange student pro-
gramme where students would have an
opportunity to study in a school where
Estonian is the medium of instruction;
for one thing, this would help reinforce
vocabulary that they have already
learned. Teachers cited the existence of
an Estonian-language upper secondary
school as one possibility.

Basic conclusions on sustainability of
late language immersion (2009)

Summary of success factors

Creation and implementation of the
language immersion programme is an
extraordinarily complicated endeav-
our, which exceeds the capacity of a
single school and requires cooperation
between many affiliated groups and
institutions. The fact that the language
immersion programme has been suc-
cessful to this point does not guarantee
a successful future. The existing suc-
cess is jeopardized by several factors,
which need to be systematically taken
into account in the management of the
programme. Well-coordinated, thorough

and systematic work help maintain the
accomplishments thus far as well as
enable the programme’s further devel-
opment. On the basis of the above and
proceeding from the thus far united data
gathered during the research (presented
in the statement of grounds for the
recommendations) and analysis of these
data, it can be argued that the success of
the late language immersion programme
has thus far depended and will continue
to depend on the following top-priority
factors.

At the state level
1. The primary associated groups
(e.g. the Ministry of Education and
Research; the language immersion
centre and the schools) have discussed
and planned the development of late
language immersion; in general they
understand the principles of language
immersion and the programme devel-
opment the same way.
2. Associated groups have invested
both time and money into shaping a
common understanding.
3. Systematic planning involving as-
sociated groups encompasses open
and forthright dialogue, promotes in-
crease of common joint knowledge of
language immersion and helps ensure
harmony between plans and budgets.
4. There is an increasing understand-
ing that implementation of a language
immersion programme is a long-term
and multifaceted dynamic process that
is still in progress and in the course of
which development needs (during the
first and fifth year, for example) may
vary greatly.
5. Schools continue to be supplied

with study resources that are produced
in centralized fashion and conform to
the programme objectives.

6. Cooperation with foreign partners is
enabled on a continual basis, thereby
creating access to new ideas and in-
novations that are useful for language
immersion. In sharing Estonia’s experi-
ences with foreign partners, they must
first be described for our own use. In
this manner, we become clear on the
achievements of Estonia leading to the
opportunity to compare our work with
work done in other places.

7. The complexity of the programme
management has been analyzed along
with its development needs and it is
recalled that the first schools received
noteworthy support from partners in
Canada and/or the European Union
Phare programme; there is an under-
standing of the continuing need to
support existing and new members of
the programme.

8. The language immersion centre has
played an important role in the devel-
opment of the programme, manag-
ing and coordinating activities in key
areas (such as training of teachers and
principals, creation of study resources,
involvement of associated groups,
interscholastic communication and
planning joint activities).

9. The state has provided adequate
financing for the development of late
language immersion.

10. Creation of a systematic and
comprehensive network of schools
depends largely on the existence of
language immersion centre as an
institution and sufficient funding for
cooperation.

11. The state has allocated funding

for schools in order to pay language
immersion teachers a bonus and to
help attract and retain qualified staff at
schools.

12. There has been sufficient time and
money invested into shaping public
opinion and there has been close
cooperation with the media.

At the school level

1. Associated groups (e.g. parents,
students, the Ministry of Education
and Research, the language immersion
centre) have offered recognition and
moral support to language immersion
teachers and principals. Principals have
provided support and given recogni-
tion to teachers.

2. Principals and teachers have worked
with dedication and a sense of mission
and continue to learn how better to
implement the programme and help
students to improve their results.

3. Work has been done in school and in
the community to introduce language
immersion and the nature of language
immersion.

4. Teachers have been trained and
consultation provided to them and the
training sessions have called on teach-
ers to analyze their actions and try out
new techniques.

5. Emotions and opinions related

to language immersion have been
discussed and they have been guided
based on facts.

6. During the period of language im-
mersion implementation, most schools
established a team whose members
share knowledge, responsibility

and other resources and offer each

other support. The teachers have been
granted possibilities for liability, such as
by training others or leading language
immersion projects.

7. The schools have paid equal atten-
tion to attaining the predominant
share of language immersion objec-
tives (good results in English and Rus-
sian language, foreign languages and
other subjects).

8. Schools have won the trust of most
parents and have created various op-

portunities for exchanging information.

Top-priority management

recommendations

To create a broad-based non-elitist
strategy for recognizing merit among
schools, students, parents and prin-
Cipals as well as an implementation
scheme.

To analyze the management of the
language immersion programme and
to consider reinstating the language
immersion centre as a trademark and
unit.

To establish more effective discussion
with language immersion schools on
the objectives of state examinations
and grading examinations.

To create a separate, language immersion
study programme for Estonian as a
second language (along with corre-
sponding textbooks).

Secondary management

recommendations

To agree upon language immersion
programme quality assessment criteria
in cooperation with schools and other
associated groups.

To support involvement of existing and
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future principals in language immer-
sion master’s degree programmes.

To decide in conjunction with associated
groups how to improve cooperation
with parents.

To renew the agreement regarding the
use of Estonian and Russian both in
language immersion classes and out-
side of classes.

To provide more opportunities for
students to contact and interact with
Estonians.

To offer differentiated levels of support
for schools.

To ensure consultation for updating
schools’ development plans so that
they would more effectively support
the development of the language im-
mersion programme.

To create a standard orientation plan for
new language immersion teachers.

Top-priority training recommendations

To analyze how to help teachers of
subjects to support language learning
more knowledgeably in the teaching
of subject content.

To create and implement a training plan
that helps teachers make the studies
more apparent for students and to
better support students in developing
their academic skills.

To create opportunities for teachers and
principals to better understand how
their attitudes could favour or curtail
student and programme development.

Secondary training recommendations
To ensure that the teacher training imple-
ments good practices that are desired
to be seen in language immersion les-

sons (e.g. before the training starts, the
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desired language and subject results
are expressed and the rate of achieve-
ment of results is analyzed before the
end of the training).

To offer individual language consultation
to teachers on the basis of the obser-
vations of the lessons.

To increase access to language immer-
sion-related English or other foreign
language literature through Estonian-
language translations or summaries.

To update the language immersion
centre website.

Basic conclusions regarding the project
Keelekiimbluslasteaia I6petanute
koolivalmidus ja —jéudlus | kooliastmes
(Capacity and readiness of graduates of
language immersion nursery schools for
primary school (Ist stage of study); study
period 2007-2010)

Airi Kukk, Tallinna Ulikool

The main questions for research were the
following: How successful children are in
achieving the objectives set forth in na-
tional curricula if they have been study-
ing in language immersion programmes
in a preschool child care institution.

The study was conducted in a bidirec-
tional manner:
1) child care institution study, in
which each year all of the graduates
of preschool child care institutions
that implement a language immer-
sion programme took part voluntarily
(language instruction 2 years before
school);
2) school study, in which children who
graduated from a preschool child care

institution in 2007 and are now gradu-
ating from the first stage of study of
basic school take part. The study uses
a survey in which teachers and parents
were asked to evaluate statements, and
a supervised drawing test was ad-
ministered in the preschool child care
institution.

Study results

The children did not have an equal

level of preparation for school but
teachers and parents predominantly
gave very positive assessments to the
achievements of the objectives of the
curriculum.

Both the parents and the teachers

value children developing greater
independence as well as positive
experiences and attitudes in ac-
quiring learning skills, which are a
precondition for the development of
a positive self-concept and readiness
for learning. They also ascribe impor-
tance to physical activity and good
motor coordination.

In the learning process, children are

recognized for motivation and a crea-
tive approach to learning situations
as well as the courage to be bold and
open to dialogue.

A positive result can even be consid-

ered to be the fact that the assess-
ments of the parents and teachers as
to the children’s development largely
were similar. Only in a few individual
abilities did parents have a higher as-
sessment than that of the teachers.

In teaching and education, powers of
concentration for developing listening
skills, stating justification for solutions
and skilful use of measuring devices and
description and conclusion skills.

Children who learn on the basis of
language immersion methods are
well-prepared for school and cope well
in school independent of language of
instruction as their knowledge, linguis-
tic skills and ability to express concepts

are age-appropriate in both languages.

Basic conclusion: Those who learn on
the basis of early language immersion
methods cope successfully with the
objectives set forth in state curricula.

Yyeba Ha [1pyrom A3blke NoCKbHa A1d
YYaLLVWIXCA, Pa3BUTNE HaBbIKOB BAlEHNA
SCTOHCKMM U PYCCKNM A3bIKamu
NPOUCXOAMNO Ha XOPOLLIEM YPOBHE U B
COOTBETCTBUM C OXKMAAHUAMN.

[Mpu CpaBHeHUN NO rofiam BbIACHWIOCh,
YTO CPefHWIA NMoKa3aTesb Pe3ynbTaTos
yCNEeBAEMOCTM MO BCEM MNpeameTam
cocTasnaet o1 60 1O 76 NPOLEHTOB

3 MaKCMMasbHO BO3MOXKHOTO. ITO
NOKa3blBaeT, UTo yyebHasa nporpamma
yCBOEHa Ha YA0BNETBOPUTENBHOM
YPOBHe. Pe3ynbratsl MCCefoBaHNin
TaKke NOATBePKaloT, UTo yuebHas
MofENb PAHHErO MOJIHOTO MOrPYy>KeHUsA
NO3BONAET YUALMMCA MOMNYYNTb TaKoe
0b6pa3oBaHme, KOTopoe obecrneunsaet
MM KOHKYPEHTOCMOCOOHOCTb.

OueHka poauTenaMmn pe3ynsTaTos
yCNeBaeMOCTU AeTel, 00yUalolMXCs

MO NPOrpamme PaHHero A3blKkOBOro
NOrpy»KeHws, U3 rofia B rof CTabunibHO
BbICOKasA: Pa3BUTME HABLIKOB BaeHNA
SCTOHCKMM A3bIKOM OTBEYAET OXKUAAHMAM
poautenen Ha 80-90%, ycsoeHne
npeameToB — Ha 60-80%.

CpaBHeHWe pe3y/bTaToB NpegMeTHOro
TECTUPOBAHNA YUaLMXCA 7 Kacca C
KOHTPOMbHbIMM FPYMnamm BbIABUIO
oXMaaemylo TeHgeHUmio. PesynbraThl
YCNeBaeMOCTM YYaLLMXCA KNACcCOB
A3bIKOBOTO MOrPYXeHNA N0 PYCCKOMY
A3bIKY 1 MaTeMaT1Ke Pa3BMBanmNCh B TOM
e TeMne, YTo 1 B KOHTPOSbHbIX rpynnax,
T.€. OTCTaBaHWA He HabNo[anoCh.
HekoTopoe oTCTaBaHMe BbIABNEHO B
YCNeBaeMoCTH NO UCTOPUN Y YUaLLMXCA
K/1aCCOB A3bIKOBOIO MOTPYy»KEHNA

MO NPUYMHE OrPaHNUYEHHOCTY
BblPa3nTeNbHbIX CPeACTB.

[NonoxuTensHeIM MOMEHTOM poagunTenmn
Ha3blBal Pa3BUTNE HaBbIKOB BlladeHWA
SCTOHCKMM A3bIKOM: NMPeAMETbI, O6LI.L€HVI€,
BHeK/1aCCHble MePONnprATHA Ha
SCTOHCKOM A3blKke.

B kauecTBe oTpULATENBHOrO MOMEHTA

y poauTenei Bbi3anyv TPEBOTY
COMHEHNA B KauecTBe YCBOEHNSA
NpPeAMETOB Ha SCTOHCKOM fA3bIKE, a Takxe
HefoCTaToOUHOe KOMMYECTBO yuunTenel,
CNOCOBHbBIX NpenofasaTth NpeameThl Ha
3CTOHCKOM fA3blKe.

Yyauimeca ueHAT yueby B Knaccax
A3bIKOBOTO MOrpyeHns bonee Bcero ¢
TOUKM 3PeHMA BO3MOKHOCTU 3aHMMATbCA
Ha CTOHCKOM A3blKe 1 Pa3BUTVIA HABbIKOB
BNaaeHvA A3bIkoM (48% onpoLLeHHbIX).
BnageHve A3bIkoM JaeT BO3MOXKHOCTb
06LaTbcA co cBepCTHMKaMK (19%). B To
e Bpems yueby No nporpamme NpusHanm
TpyaHow 15%, a npobnemsl C NOHNUMaHUEM
3CTOHCKOW peyunt — 63% OMNpOLLEHHbIX.

jwl D
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1. Ha ypoBHe rocyfapcTea i MeCTHbIX

camoyrnpaBsfieHuni:

1)OCHOBHble CBA3ytoLMe rPynMbl
MOHMMAIOT ¥ NOAAEPKMBAIOT
nporpammy;

2)LIKOSbI CHAOXeHbI HEOOXOAMMbBIMMU,
LieHTPanm130BaHHO BbIpaboTaHHbIMI
y4yebHbIMIK CpefCTBaMY;
3)uccnenoBaHna pesynsTaton
YCNEBANMOCTU [l HEOOXOAMMYIO
nHbopMaLMio Ana GOPMUPOBAHNA
peweHni;

4)npennoKeHHbIn KaHagom onbiT 1
ApYrie NHBECTULMN CNOCOBCTBOBANN
Pa3BUTIIO MHOTX 0OnacTen
nporpammbl;

5)LIeHTp A3bIKOBOIO MOrpy<eHNs
KOOPAVHMPOBaN AeATeNbHOCTb
K/loUeBbIX HamnpaBieHu:
nepeobyueHne npenoaaearenei,
co3fiaHne yuebHbIX CpeacTs,
npuBedYeHve CBA3YIOLWMX rpymnmn 1
obLeHve.

2. Ha ypoBHe LWKonbl 1 Knacca:

T)LIKONbI HALWLMW XOPOLWWX yuuTene
A3bIKOBOIO MOrPYKEHNS;

2)yunTens npruobpenn Heobxoarmble
3HAHWA 1 HaBbIKY;

3)yunTens 3anHTepecoBaHbl B XopoLei
YCNEBAEMOCTU YUaLLMXCS;
4)pyKOBOAMTENM LUKOM 1 yunTens
A3bIKOBOIO MOrPY>KEeHNA MOCBATUNY
ceba nporpamme;

5)y4acTHUKM NPOrpaMmbl Moy unn
Npu3HaHve;
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6)B LUKOMax BHepeHa XopoLLan
npakT1Ka 0bydeHnsa 1 KynbTypa
COTPYOHNYECTBS;

7)WKONamMKM NpPU3HaHbl BCe Lienw
NPOrpammbl (SCTOHCKNIA 1 PYCCKMI
A3bIKN, MHOCTPAHHbIN A3bIK U Apyrue
yuebHble npeameThbl);

8)nporpamMmma 3asoesana fjosepune
poanTenen.

1. HanTv v ygep»atb npenogasaresnei:
CocCTaBWTb MaH Ha YpOBHe CamMoynpas-
NeHni 1 roCyaapcTBa No obecrneveHmio
LWKOM KBANMOUUMPOBAHHBIMI YUUTENAMMN.
[naH JOMmKeH copepaTb onmcaHme
CTOMMOCTV PaboTbl 1 aHaANN3 PUCKOB.

2. AKKpeouTaumsa:

BbipaboTaTh YeTKMe CTaHAAPTbI MO akKpe-
OUTaLMM NPOrPaMMbl M OpraHm3aLmm
npoueaypbl ee NpoBeaeHUA.

3. BHeceHve fononHeHWn B Nporpammbl
Pa3BUTUA:

YnyuwmnTe coTpyaHmnuecTso LieHtpa
A3bIKOBOIO MOTPY>KEHNA 1 OPraHOB
MECTHbIX CAaMOYMNPAaBNEHWI NyTem NpoBe-
LeHVIA CEMUHAPOB C Lesblo OKa3aHuA
NOMOLLW NPV OOHOBNEHMM NPOrPaMMbI
Pa3BUTVIA LUKOM C yYETOM NOTPeOHOCTEN
NPOrpamMmMbl A3bIKOBOTO MO PYKEHVIA.

4. [lo4roToBka pykOBOAUTENEN LLKOI:
lNoprotasnveaTb pe3eps PyKoBOAMTENEN
LWKOJ, NMOBbIWATb YPOBEHb KOMMAETEHL MM
MO PYKOBOACTBY LUKOMaMM A3bIKOBOrO
NOrpy>KeHUA.

5. llopaeprKa HOBbIX yunTenem u nx
MOTMBaLMA:

YBENNYUTH UMCII0 OO30PHBIX YDOKOB.
YBENMUNTL 0ObemM nepeodyueHus,
npuBneKan 18 NPOBeEHVS KypCoB
OMbITHBIX yYuTeNel AN Pa3baCHEHWA
TOrO, KaK YBENMUNTb 3aHATOCTb YUaLLMXCH
yueboln 1 nx motusaLmio. Caenats 6onee
ODEKTNBHBIM YUacTvie MOMOABIX yunTe-
nei B paboTe No PasBUTMIO NPOTrPAMMbI.

6. COTPYAHNYECTBO CO CBA3YIOWMMM
rpynnamu:

LUKOMBI MOTYT YTOUHWTL OXKMAAHNA STUX
rPYNN 1 OXMBUTL AMANOT C HMK. OCHOBa-
TENbHO NNaHNPOBATL YCTaHOBNEHWE U
NOAAEPKaHME KOHTaKTOB C NPefCcTaBu-
TENAMMN SCTOHCKOW OBWMHBI. YNy4llaTb
COTPYAHNYECTBO Ko, OOHOBWTH
NPOrpamMmy PasBUTHA LWKOMbLI C TEM,
uTOObI YAOBNETBOPUTL MOTPEOHOCTM
Pa3BUTVA NPOTrPAMMbI.

7. OueHuBaHe:

BcecTtopoHee 0byueHvie 3aByyelt 1
OMbITHbIX MEAaroros LLIKOS, PaboTaroLLMx
Mo 0bbIYHOW NpOorpamMmme 1 nporpamme
A3bIKOBOTO MOrpYy»KeHKs, Mo OLUEHNBAHNIO
1 0OPATHOW CBA3W (AMANOry): MCMoMb30-
BaHWE TUMOBLIX 1 MATPUUHbIX METOAO0B
OLEHMBaHMSA, POneBbIX Urp, 0byueHNs

MO OLIEHVMBaHMIO CBOEN PabOoThl, MPeaoCcTa-
BNeHve yueHKam nHdopmaLmmn no
oleHMBaHwMIo. Bce yunTens yyacTeyioT

B OOCYXAEHNAX MPUHLMMOB 1 METOA0B
OLEHVBaHMA 1 JOrOBaPVBAIOTCA O HYIX.

B pabounx nnaHax 3asyuern ocobo
BbIAENNUTb TEMATUKY OLIeHMBaHWA.

8. MoTtnBauma yualmxca:

PyKOBOACTBO LUKOSMbI MOXET NPUaaTh
0coboe 3HaueHvie MHTepecy yJaLlmxca
1 A3bIKOBbIM MOTPEOHOCTAM U OTpaxaTb
X B OOLLMX MAaHax LKobl. BKtouaTb

B yuebHyI0 1 NpeaMeTHbIE NPOrpamMbl
MHTEPEeCYIoWMe YUaLLIXCA TEMbI,
CBA3aHHbIE C HAMMU A3bIKOBbIE CTPYKTYPbI
1 CNNIOBAPHLIV 3aMac.

9.KpuTnueckoe MblleHme:

NpuBeCTN B paBHOBECKE MOAENM
obLIeHNA 1 Becebl «<OAVH BOMPOC

— OfViH OTBET». Ha ypOBHE aHann3a
yBENMYUTL B yuebe A0S0 BOMNPOCOB.
[aBaTtb yueHnkam 6osbLie BpemeHu Ha
06yMblBaHMe BONPOCOB, TReOYIOLIMX
aHanmsa.

KapTuHa obyueHus no nporpamme
MO3AHErO A3bIKOBOIO MOrPYKEHNA Kak

B OTHOLLEHNN LLIKOA, TaK W PervoHoB
HecKosbKo bonee cnoxHasn. Habnona-
l0TCA OUeHb OoMblUVe Pa3NMUNA MEXY
opraHu3almeit obydyeHunsa 1 ero cofepa-
HueM. [Npy 3TOM Hefb3A CKasaTb, YTo,
Hanpvmep, WKonbl Viaa-Bupymaa npuaep-
PKMBAKOTCA OAHOW, a WKONbI TaiMHHA —
LApyrow mogenu. lccnefosaHma nokasbl-
BAIOT, UTO €CTb HEMAJO OYeHb XOPOLLMX
WKon, rae TpeboBaHWA NPOrpPaMmbl

naxe 3aBblluatoTcs. OgHako ecTb 1 Takne
WKOMbI, FAe NpOrpamMmma BHeapAeTcA
NNLWB YaCTUYHO. HO, HECMOTPA Ha TPYA-
HOCTW, Kax[adA WKoMa CTapaeTca Npuio-
HKUTb MaKCUMyM YCUNWIA ANA BHEAPEHNA
NpOorpammbl, ee fanbHenwero pa3suTma 1
OTKPbITVA HOBbIX KACCOB.

B OCHOBHOM ObIfI OAHM 11 Te e Mpobnemb:

OTCYTCTBME yunTenen (HegoCTaTok), nx
HefoCTaTOYHasA MOAroTOBKa 1A paboThl
B KJ1accax A3bIkOBOIO MOrPYKEHNA U

HeAOCTaTOUHOE YyYacTye B Kypcax Mo
nepeobyueHunio, OTCYTCTBIE A3bIKOBOW
Cpeabl, He[OCTaTOYHOE KONMUECTBO NOf-
XOAAWMX Y4eOHbIX MATEPUANOB MM X
OTCYTCTBME, OrPaHVUeHHOe COTPYAHN-
UeCTBO yumTenei A3bIKOBOrO MOrPyKeHws
1 6OA3Hb 32 YCNEBAEMOCTb YUaLLVIXCA.

B nyuwem nonoxeHvn okasanmco Te
LWKOMbI, YUUTENSA KOTOPBIX MOCeL|ani
pa3nvUHbIe KYPChl, YTO MPWAANO 1M
YBEPEHHOCTI B paboTe: TO, UTO [leNlaeTcs,
— NPaBUIbHO, 1 3HaHKE NPEAMETOB
YUalMMICA He CTpaaaeT.

/13 pe3ynbraToB Onpoca poguTenen
BBIACHMIOCh, UTO OHW B OCHOBHOM
[OBOJIbHbBI YPOBHEM BIai€HMA A3BIKOM
csoux geter. OaHako BbIACHNIOCH U TO,
UTO MHOT Ve poAUTeNI BOOOLLE He Bra-
[E0T SCTOHCKMM A3bIKOM. OTCI0Aa MOXHO
CAenaTb BbIBOL, UTO YAOBNETBOPEHHOCTb
poaunTener 3aBmncena oT ycneBaemocTy
neren.

bonee Bcero 6ecnokomno 3HaHe npea-
METOB, MOCKOMbKY CUMTaNN, YTO MX YPO-
BEHb MOXET OCTaTbCA HM3KUM, @ 3HaUeHe
HOBbIX TEPMUHOB — HEMOHATHbBIM. JTa
npobnema becnokowna 6onee NMonoBKHbI
poautenelt (58%). Poguteny HeraTMBHO
OUEHWUMM ¥ CIIMLIKOM OOJbLUYIO Harpy3Ky
LeTein, HeJOCTaToK yyuTeNien 1 1o, YTOo
OHM Marno obWATCA C yUaLMMNCA Ha
3CTOHCKOM f3bIKe.

Camm e yUYeHWKM He YyBCTBOBaN HefoC-
TATOUHOCTb 3HaHWA NPeaMeToB. HekoTopble
AAXKe COUNM, UTO Ha PYCCKOM A3blKe
yunTbCA ObINO Obl TRYAHEE.

/13 0NpOoCoB yunTenen BbIACHUIOCh, YTO
X HEraTVBHbIE MHEHMs bonee Bcero

CBA3aHbI C YCNEeBaeMOCTbIO YUaLLMXCA.
N ecnuv oHa bbina Ha ypoBHe, TO HeT
Pa3HWLbl, HA KaKOM A3bIKe yuMTbCA. YacTb
yumTene CYMTaET, UTo Y yualmnxca no
NporpaMme A3bIKOBOTO MOrPYKEHVA He
BO3HVIKAET 3aTPYAHEHWI B MOHUMaHWN
npenmeTa, Kak 310 MO0 Obl CIyUNTbCH
npu 0byUeHUr Ha POAHOM A3bIKe.

YcnesaemocCTb Mo 2-M NpoaHanm3npo-
BaHHbIM NpeAMeTaM (SCTOHCKMNI A3bIK

KaK He POLHOW 1 MaTeMATKKa) B Kaccax
A3bIKOBOIO MOrpy»keHna Obina faxe
HECKOSbKO BbILLE, YeM B KOHTPOSbHbIX
Knaccax WKOs C pyCCKMM A3bIKoM 0byue-
HVA. Pe3ynsTaTbl 3k3aMeHOB yUYallmXCcA B
KNnaccax A3bIKOBOrO NOrpyeHus Obinn
TaKXKe HeCKOMbKO BbILWE, YEM B KOHTPOJb-
HbIX K1acCax WKOM C PYCCKUM A3bIKOM
obyueHwa. YCneBaemMoCTb BHYTPU KOH-
TPOMbHbIX KNAaCCOB Oblna TakKe HECKOMbKO
pasnnuHou. o pesynsratam 3K3aMeHOB
MO MaTemaTvke Henb3a yTBepaaTb, UTo
yyeba B Kaccax A3bIKOBOro MorpysKeHus
CHWKana Obl YpOBEHb 3HAHWUI YUaLLMXCA.

869% yualmMxCA KNacCoB A3bIKOBOrO
MOTPYKEHNA BbIPA3WN B CBOUX aHKETax
1 HTEPBbIO CBOE YAOBNETBOPEHME
yyeboit no nporpamvme, 71% y4eHVKOB
U3BABUAN XeNaHne NpoaoskaTh yuedy
Ha 3CTOHCKOM A3bIKe. Yualmeca Xsanmnm
CBOVIX NpenofasaTenew, a Takke BUaAT

B A3bIKOBOM MOTPYKEHMMN OHO 13 YCIOBUIA
CBOETO yCnelHOoro OyayLiero B SCTOHNM.
OHN NOAYEPKHYN, UTO, EC/V XMBELLb B
SCTOHWK, HEOBXOAMMO BNALETb SCTOHCKIM
A3bIKOM, a yyeba B Kflacce A3bIKOBOro
NOTPYKEHNA [AET TaKylo BO3MOXHOCTb.

B TO e Bpema yUeHVKM CUUTAIOT BaXKHbIM
Hanvume peanbHOWM A3bIKOBOW Cpefpbl
MIMEHHO B MNOBCEHEBHOM OOLLEHNMI.
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Ee HepgoCTaTOUHOCTb MOPOAMIA 3HAUM-
TeNbHBI HTEPEC CPeAN MONOAEXM
Mpa-Bupymaa k Poccun n yuebe B 3101
CTpaHe. TananHHCKMe yyalumecs bonblue
OPWEHTVPOBAHbBI Ha ICTOHMIO.

OAHVIM 13 peLLIeHNI 3ToN Npobnembl
yyalmeca npeanoxunm nporpammy
obmeHa, Npuv KOTopoWt MM OyaeT Npefaoc-
TaB/1eHa BO3MOKHOCTb 00yUaTbCA B
SCTOHCKOW LWKOSE, YTO MO3BOMUT Nyulle
3aKPEnUTL BblyYeHHble C/IOBa. Yumtena
CYMTAIOT OMPaBAaHHbIM Hanuune
3CTOHCKOW TMIMHa3MK.

(nccnepoBaHue
nposoaunocs B 2007-2010 roaax).

Anpwn Kykk, TanauHHcKul yHusepcumem

OCHOBHOW BOMPOC NCCNEAOBAHVISA:
CYMEIOT N IeTN LOCTUYb Lienel,
MOCTaBNEHHbBIX FOCYAAPCTBEHHBIMM
y4ebHbIMIN MPOrpaMmMamu, ECIIVE OHY
y4acTBOBaM B MPOrpaMme A3bIKOBOrO
MOrPYKEHNUA YKe B IETCKOM Cay.

1) B meTcafax, B MCCnefoBaHnm
[06POBOSBHO YYacTBOBAIM BCe
BbINMYCKHUKM JOWKOMbHbIX YUpexAeH
DCTOHUK, 0byyYaBLIMECA MO NPOrpamme
A3bIKOBOrO MOrpy»KeHus (B TeueHve 2-x
NeT 1O OKOHYaHWA AeTcana);



2) B WWKOMaX, B UCCNEAOBAHWN YUaCTBO-
BanV M1aALLIME LIKOMbHNUKIM, MOKUHYB-
wye aetcad 8 2007 rofly 1 OKOHUMBLUNE
KO BpemeHu 1ccnefoBaHva NepByio
WKONBbHYIO CTYNEHb OCHOBHOW WKOMbI.
Yuntensam 1 pogutenam obinv npeano-
YKEHbl aHKeTbl 4719 03HAaKOMIEHWS C UX
OL|eHKaMK, B leTcaax MCnob3o-
BaSICb TECTbI-PUCYHKM.

YpOBeHb MNOArOTOBKY fIeTel K LKose
pa3nnueH, OHako yunTena v poguTenm
[anvi NONOXKUTENBHYIO OLIEHKY
B AOCTVKEHNW Lienelt yuebHOoM
NPOrpammbl.

Kak yunTens, Tak 1 poauTeni BblICOKO
LieHAT CaMOCTOATENbHOCTb AeTel, 1X
MONOXMTENbHbIV OMbIT I FOTOBHOCTb
K OCBOEHWIO HaBbIKOB B yuebe, uto
ABNAETCA YCNIOBMEM NONOXKNTENBHOIO
Pa3BUTLA U GOPMMPOBAHIA TOTOB-
HOCTW K yuebe. [1onox1TeNsHO oLieHu-
BaeTCA du3nYecKan akTMBHOCTb AeTell
1 XOpoLasa KoopanHaumA.

B yuebe npwvisHaeTca MoTvBaUVWs aeTel
1 TBOPYECKMIM MOAXOM K MOCTUXEHWIO
3HaHWI, @ TaKXe OTKPLITOCTb U
OOLWNTENBHOCTD.

K nONoXuTeNbHbIM pesynbtataM MOXHO
OTHECTW 1 TO, UTO OLIEHKM yunTenen
N poavTeNnen passuTnio feten
COBMAAAtoT, U TOMNbKO eauHNYHbIE
HaBbIKV [leTel poanTeNI OLlEHNBAIOT
BbICOKO.

B yuebe 1 BoCnUTaHMy OOMbLUEro BHUMA-
HWA TPeBYIOT CMOCOOHOCTL KOHLIeHTPa-
UM Ana GOpMMPOBAHMA YMeHWS CyLaTb,
000CHOBaHWe peLleHIii U NPaBUIbHOe
VICMOMb30BaHVIe U3MEPUTENBHBIX CPECTS,

HaBbIKW OMNCaHWA 1 YMO3aKITIOYeHNA.

[leTu, 0byUeHHble NO METOAMKE A3bIKO-
BOIO NOTPY>KEHWS, XOPOLLIO MOArOTOB-
NeHbl K LIKOME 1 MOKa3biBAOT XOPOLLYIO
yCNeBaeMoCTb, HE3aBMCMMO OT A3blKa
00yYeHNs, TaK Kak 1X 3HaHWs, BNafieHve
A3bIKOM U YMEHWE BbipakaTb cebs Ha
000MX A3blKax COOTBETCTBYIOT BO3PACTY.
OCHOBHOW BbIBOA: f1€TH, OOYUeHHbIe

N0 METOAMKE PAaHHEro A3bIKOBOrO
NOrpy>KeHns, yCrewHo CrnpasnsioTcs C
Lenamu, NOCTaBNEeHHbIMU rOCY1apCT-
BEHHbIMI YYEOHbBIMY MPOrPamMMaml.

Ha ypoBHe rocygapctea
1. OCHOBHble CBA3yoLMe rPynMbl
(Hanp., MnMHUCTEPCTBO 0OPA30OBaHMA U
HayKku, LIeHTp A3bIKOBOro norpyxeHus
W WKOSbl) COBMECTHO OOCYAMIN 1
HaMeTWNN Pa3BUTME NPOTrPaAMMBbI
NO3[Hero A3bIKOBOro MOrpysKeHus, oHN
B OCHOBHOM OJJMHAaKOBO MOHMMAIOT
NPUHLMMbI MOrPY>KEeHWA 1 pa3BuTme
nporpammbl.
2. B bopmmpoBaHme obLLero noHvma-
HVA NPOrPaMMbl OHW MHBECTVPOBANN
KaK leHbru, TaK 1 Bpemsi.
3. CncTeMHoe NnaHMpoBaHVe, B
KOTOpOe BOBeYeHbl CBA3ylOLLVE
rpynnbl, 3aKnioyaeT B ceba OTKPbITHIN
1 NPAMOW Anarnor, crocobcTayeT
YBENMMUEHMIO OOLINX 3HAHWIA, OXBaTbI-
BalOLLMX A3bIKOBOE MOrpy»KeHue, 1
MOMOTaeT OCTUYb COrNacoBaHmA
nnaHoB 1 OlogxeTa.
4. YrnybnaeTtca NoOHVMMaHwe Toro, Uto

BHepeHe NPorpaMmbl A3bIKOBOrO
NOrpyXeHna ABNAETCA JONroBpe-
MEHHbIM, Pa3HOCTOPOHHNM W ANHAMMY-
HbIM MPOLECCOM, KOTOPbIV elle B
cepeaviHe NyTw, B Xo4e KOTOPOro
NOTPebHOCTH NPOorpammbl (Hanp.,

B TEUEHWE NepBoOro v NATOro rogos)
MOTYT CYLLECTBEHHO Pa3nnyaTbCA.

5. lWKkonbl no-npexHemMy LeHTpanmn3o-
BaHHO NOMyYatoT pa3paboTaHHble
yuebHble Nocobus, COOTBETCTRYIOLIME
Lenam NporpamMmbi.

6. [lpefocTasneHa BOSMOXHOCTb COTPYA-
HUYeCTBa C 3apyOeXKHbIMI MapTHEPAMK,
YTO MO3BONAET NCMOMNb30BaTh NOME3HbIE
A3bIKOBOMY MOTPYXKEHNIO UaeW 1
HoBoBBefeHuA. [lenAcb C napTHepamu
3CTOHCKMM OMbITOM, HEOOXOAMMO
paHee ero onvcatb Anq ceba. ITo
NPOACHUT ANA HaC TO, UTO CAENAHO

B DCTOHMW, AACT BO3MOXHOCTb AN1A
CpPaBHEHMA CBOVIX [IOCTVXKEHWI C
LOOCTVKEHVAMY APYTUX.

7.OcMbICNeHa TPYAHOCTb PYKOBOACTBA
NPOrpammMon 1 NoTPebHOCTM ero
Pa3BUTKA, @ TakKe YNOMAHYTO, UTO
nepBble WKOMbI NONYUMIV 3aMETHYIO
NOALEPXKKY OT KaHaLCKMX MAPTHEPOB
nnv Yepes nporpammy Phare
EBponerickoro coto3a. OcMbiceHa
NOTPeOHOCTb MOAAEPKKN LIKOI yKe
paboTaloLLMX MO NPOrpamMme 1 Tex, KTo
K Hen HelaBHO NPUCOeUHUNCA.

8. LIeHTp A3bIKOBOTO MOrpykeHnd Urpaet
3HAUUTENbHYIO POJb B PA3BUTUN NPO-
rpaMMbl MO PYKOBOLCTBY W KOOPAM-
HaLMM AEATENBHOCTU B KIOUeBbIX Chepax
(Hanp., opraHvsaumna 1 NnpoBeaeHve
KYpCOB 1A yunTenen n pykoBogmure-
ne KOS, Co3aHve yuebHbIX MOCoOW,
npviBneyYeHmne CBA3YIOLWMX rpynmn,
KOHTaKTbl MeXAy WKONaMM1 1 MNaHUPO-

BaHVe COBMECTHOW AeATENbHOCTH).

9. [oCy[apCTBO OKasblBaeT Matepyasib-
HYI0 NOALEPXKKY NPOrpaMme Mo3aHero
A3bIKOBOIO MOTPYKEHNA.

10. Co3gaHme cucTeMHOM CeTu, OXBaTbl-
BaloLLEN BCE LWKOJbl, BO MHOTOM 3aBUCUT
OT CyLLeCTBOBaHNA LieHTpa A3bIKOBOroO
NOrpy}eHNA 1 JOCTaTOUHOrO GUHAH-
CMPOBaHWA COTPYAHNYECTBA.

11. foCynapCTBO NPeAOCTaBAAET WKOMam
pecypchbl Ha BbiMnaTy NprbaBku K 3ap-
nnate yumTenAam A3bIKOBOrO NOrPYKeHNH,
MOMOradA Tem CambIM MPVBNEKaTb B LWKOMY
1 COXPaHATb Ha paboTe KBanMGULMPO-
BaHHble Kaapbl.

12. B dopmmnpoBaHme obLeCTBEHHOTO
MHEHVA MHBECTMPOBAHO JOCTAaTOUHO
neHer 1 spemenun, co CMI HanaxeHo
XopoLlee COTPYAHNYECTBO.

Ha ypoBHe wKornbl

1. CBAsytowme rpynnbl (Hanp., poauTeni,
y4eHnK1, MUHMCTEPCTBO 0Opa3oBaHKA
1 HayKu, LIeHTp A3bIKOBOIO MOrpy»KeHus)
BbIPaXatoT MPU3HaHME 1 OKa3blBaloT
MOPanbHyI0 NOAAEPXKKY YUUTENAM U
PYKOBOAUTENAM LIKOJ, paboTatowim
no nporpamme. PykosoauTenu WwKkon
OKa3blBalOT NOAAEPXKKY W MPU3HaHWe
YUUTENAM.

2. PykoBoauTenu WKOM W yunTens
paboTaloT yBeUeHHo, CO3HaBasA CBOO
MWCCUIO, 1 yuaTCs MeTofam bonee
Nyywero BHeApeHna Nporpammbl ¢
LeSIbto MOMOYb YYEHMKaM B AOCTU-
MKEHMM XOPOLLeN YCreBaeMOCTy.

3. MpopnenaHa paboTa B LKone

1 0bUIeCTBE MO NPY3HAHWIO A3BIKOBOTO
NOrpy>KeHWA 1 ero Npupoabl.

4. Yuntena npoxoaaT Kypcol
nepenoaroToBKM, M NpeaoCTaBNA-
IOTCA KOHCYNbTaLMK, KOTOPblE MOMOratoT

M @HaNM3MPOBaTb CBOIO PAbOTY, UCMOMb-
30BaTb Ha YpOKax HOBblE MPUEMBI.

5. 0bcyxaeHbl NpeACTaBNeHNs, CBA-
3aHHbIE C A3bIKOBbIM MOMPYKEHMEM, 1X
HanpasnAloT, OCHOBBIBAACh Ha GaKTax.
6. B xofe BHepeHnA NporpaMmbl B
6ONbWWHCTBE WKOS CO3[aHbl KOMaH/bI,
uneHbl KOTOPbIX AENATCA MeX Ay COOoW
OTBETCTBEHHOCTBIO, 3HAHVAMK, NOAAEP-
XKUBAIOT ApYr Apyra. Yumtenam npeaoc-
TaBNeHa BO3MOXXHOCTb HECTV OTBETCT-
BEHHOCTb, HaMp., Npv 00yueHNUM
LOPYruX, NPY PYKOBOACTBE MPOEKTaMK,
CBA3AHHbIMW C MPOrPaMMON.

7. LLIkonbl B paBHOV CTeneHn obpaliatoT
BHMMaHVe Ha JOCTVKeHVe Lenen
nporpammbl (xopolme pesynsTaTsl
yuebbl Ha SCTOHCKOM 11 PYCCKOM A3bIKax,
NHOCTPaHHOM A3bIKE 11 NO APYr1M
npeameTam).

8. Ukonbl obunmcs gfosepuis
6oNbWWHCTBA poanTenel, Co3aany
Pa3fNUHble BO3MOXHOCTM AflA OOMeHa
nHbopmMaLmen.

Co3aTb BCEOXBATHIBAOLLYIO

CTpaTeruio NpuU3HaHWA WKOA,
YUEHWNKOB, pOAVTENEN, yUNTENEeN U
pyKoBOAUTENEN LKOS, CBOOOAHYIO
OT 3IUTAPHOCTH, @ TakXKe CXeMy
npUMeHeHuA.

AHanM3MpoBaTh XOf PYKOBOACTBA

NPOrpPaMMON, B3BECHTb BO3MOXHOCTb
BOCCTaHOBMEHWSA LleHTpa A3bIKOBOro
NOrpy’KeHns kak bpeHaa 1 OTAeNbHOro
noapasaeneHua.
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MoBbICUTL SOGEKTUBHOCTL OOCYKAEHWI
CO WIKOMamu Lienieit rocynapCTBEHHbIX
3K3aMEHOB 1 OLIEHKHM 3K3aMEHOB.

Co3paTb CaMOCTOATENbHYIO MPOrpammy
No NPeAMETY «3CTOHCKMI A3bIK
Kak BTOPOW A3blK 00yYeHnsA» A
A3bIKOBOTO MOrpy»KeHnA (BmMecTe
C COOTBETCTBYIOLUMMY YUeOHbIMM
NoCcoOnAMM).

B coTpyaHuuecTse Co WKonamm u
APYIVIMUX CBA3YIOWMMI Fpynnamm
JOrOBOPUTLCA O KPUTEPUAX OLIEHKM
KauecTBa NPorpaMmbl A3bIKOBOIO
NOrPy>KEHNA.

Oka3blBaTb NOAAEPKKY NPVBAEYEHMIO
PYKOBOAUTENEN LUKOJ, YKe
PaboTaloLLVIX 1 NPVCOEANHMBLLMXCA
B OyAyLLEM K NporpamMme A3bIKOBOrO
NorpyxeHus, ans yuebsl B
MarucTparype.

PeLwnTb COBMECTHO CO CBA3YIOLMMY
rpynnamu, Kak ynyymTos
COTPYAHWYECTBO C POAUTENAMM.

OB6HOBWTb JOrOBOPEHHOCTIN 06
ICNOMb30BaHNM SCTOHCKOTO U
PYCCKOrO A3bIKOB KaK Ha YpOKax
A3bIKOBOTO MOTPYKEHWA, TaK U BHE
YDOKOB.

PaclumpnTb 19 yUeHUKOB BO3MOXKHOCTH
KOHTAKTOB 1 OOLLEHNSA C SCTOHLIAMM.

OkKa3blBaTb WKOMam
anddepeHUMPOBaHHYIO NMOAAEPKKY.
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Eesti keelekimblus-

programmiga
seotud teadustodd
ulikoolides

University research
papers related to
Estonia’s language
immersion
program

3almnLeHHble

B YHUBEpPCUTETAX
HayuHble paboTbl,
CBSI3aHHble

C nporpamMmmonu
A3bIKOBOIO
NOrpy>KeHuns
DCTOHUU

Doktoritood
Doctoral theses
PaboTbl Ha CTeneHb JOKTOpPa HayK

Hiie Asser. Varajane osaline ja taielik
keeleimmersioon Eesti muukeelse
hariduse mudelitena. Tartu Ulikool, 2003.
Juhendaja Larissa Vassitsenko. (T66 on
trikisena MISA raamatukogus olemas.)

Ulle Rannut. Keskkonna moju eesti keele
omandamisele ja vene dpilaste inte-
gratsioonile Eestis. Tallinna Ulikool, 2005.
Juhendaja Anu-Reet Hausenberg. (T66
on kattesaadav Internetis www.tlulib.ee.)

Magistritood
Master’s theses
PaboTbl Ha cTeneHb MarnucTpa

Olga Antriainen. Interaktiivsed dpiob-
jektid varajase keelekiimbluse kontekstis.
Tallinna Ulikool, 2010. Juhendaja Mart
Laanpere.

Fljuza Hairullina. Eesti keele dpetamine
lasteaia keelekimblusriihmas IKT abil.
Tallinna Ulikool, 2009. Juhendaja Jaagup
Kippar. (To66 on kattesaadav Internetis
http://www.cs tlu.ee/instituut/opi-
laste_tood/magistri_tood/2009_kevad/
flijuza_hairullina_magistritoo.pdf.)

Julia Kasintseva. Opetajate arvamusi
keelekimblusmetoodika rakendamisest.

Tallinna Ulikool, 2009. Juhendaja Airi Kukk.

Kristi Vanakorts. Keelekimbluse méju
dpilase kultuurilisele identiteedile (Laéne-
mere GUmnaasiumi 3. ja 6. klassi opilaste
arvamuste pohjal). Tallinna Ulikool, 2009.
Juhendaja Maia Muldma.

Maarika Mae. Lasteaia keelekiimblus-
rihma 6petaja professionaalne areng ja
toetust vajavad kutseoskuste valdkonnad.
Tallinna Ulikool, 2008. Juhendaja Aino
Ugaste. (Uuringu kokkuvéte on kdttesaa-
dav Internetis http://www.google.ee/
search?hl=et&rlz=1T4GGIK_enEE382EE3
82&qg=Maarika+Mae +Lasteaia+keelek%
C3%BCmblusrd%eC3%BChma+9%C3%B5p
etaja+professionaalne+areng+ja+toetu
st+vajavad-+kutseoskuste+valdkonnad&
btnG=0tsi&aq=f&aqgi=&aql=&oq=&gs_
rfai=)

Margit Malva. Mdngude ja médnguliste
votete rakendamine 5-6 aastaste laste
teise keele omandamisel: Jéhvi Lasteaia
Sipsik keelekiimblusrihma néitel. Tallinna
Ulikool, 2008. Juhendaja Inna Jérva.

|zabella Riitsaar. Peanvzauma
Nporpammbl MO3AHEro A3bIKOBOrO
NOrpy>keHrda Ha npumepe TaninHCKowm
Mas MmHa3un. Hilise keelekimbluse
programmi realiseerimine Tallinna Pae
GUmnaasiumi naitel. Tallinna Ulikool,
2008. Juhendaja Ene-Silvia Sarv. (T66 on
MISA raamatukogus olemas.)

Marge Kiel. Pilootuuring keelekimblus-

rihmade 6-7-aastaste laste koolivalmidus
(Opetajate ja lastevanemate hinnangutes).
Tallinna Ulikool, 2007. Juhendaja Airi Kukk.

Kerttu Olesja Kroon. Koolivalmiduse
vaimne aspekt keelekiimblusrihma ja
eestikeelse lasteaiarihma vordluses.
Tallinna Ulikool, 2007. Juhendaja Tiia Oun.

Ene Kurme. Integreeritus keelekiimbluse
dppematerjalides. TU Narva Kolledz, 2007.
Juhendaja Diana Maisla.

Natalja Ljutov. Kahe Tartu linna lastepée-
vakodu muukeelsete laste eesti keele
omandamise tase. Tartu Ulikool, 2007.
Juhendaja Renate Pajusalu.

Jelena Garus. Keelekimblusrihmas

ja eesti rihmas 6ppivate venekeelsete
laste suhtlusstrateegiatest. Tartu Ulikool,
2006. Juhendaja Birute Klaas. (T66 on
kdttesaadav Internetis http:/www.utlib.
ee/ekollekt/diss/mag/2006/b18360919/
garusjelena.pdf)

Olga Ivanova. Kohtla-Jarve koolid: per-
spektiivid ja arengusuunad aastaks 2010.
Tartu Ulikool, 2006. Juhendaja Hasso
Kukemelk. (T6o e-versioon on MISAs
olemas.)

Natalia Koshpaeva. MeTop s3bIkoBOrO
NOrpyKeHNs B YCNIOBUAX PYCCKO-
Mapuiickoro asyasbluns. Tartu Ulikool,
2006. Juhendaja Tonu Seilenthal. (T6o
on kattesaadav Internetis http://dspace.
utlib.ee/dspace/bitstream/10062/629/5/
koshpajeva.pdf; Uks peatlkk Eesti keele-
kimblusprogrammi kohta.)

Peeter Mehisto. Applying a Stakeholder
Approach to the Development of the
Estonian Language Immersion Program.
Tartu Ulikool, 2006. Juhendajad Maaja
Vadi ja Toomas Haldma.

Kaidi Peiker. The Effect of Language
Immersion on Estonian and English Lan-
guage Anxiety in the Sixth Form. Tartu
Ulikool, 2006. Juhendajad Kristel Ruut-
mets ja Irene Kaosaar. (TGO e-versioon on
MISAs olemas.)

Maire Kebbinau. Keelekiimblusklassi 6p-

pekirjandus — 6petaja ja 6pilase tugi 6p-
pekavaeesmarkide saavutamisel. Tallinna
Ulikool, 2005. Juhendaja Leida Talts. (Téo
e-versioon on MISAs olemas.)

|Larissa Kus. Acculturation, Socio-cultural
and Psychological Adaptation of Russian-
speaking Minorities in Estonia. Tallinna
Ulikool, 2005. Juhendaja Toomas Niit.

Valeri Novikov. Keelekimbluse juuru-
tamise kogemus Tallinna Ladnemere
GUmnaasiumis. Tallinna Ulikool, 2004.
Juhendaja Ene-Silvia Sarv. (T66 on kasikir-
jana MISAs olemas.)

Bakalaureuset6od
Bachelor’s theses
PaboTbl Ha cTeneHb Gakanaepa

Irina Klishina. KeelekUmbluslasteaia
venekeelsete laste kdnes esinev vene-
eesti koodivahetus. TU Narva Kolled?,
2010. Juhendaja Anastassia Zabrodskaja.

Julia Djomina. Kas ja kuidas méjutab
keelekimblus 6pilaste hoiakuid ja suhtu-
mist eesti keelde. Tallinna Ulikool, 2009.
Juhendaja Ulle Rannut.

Julia Gabaidullina. Eesti keele 6ppimise
motivatsioonilise orientatsiooni moot-
mine (tava- ja hiliskeelekiimblusklassi
naitel). Tallinna Ulikool, 2009. Juhendaja
Anastassia Zabrodskaja.

Anna-Liisa Allmae. Kohalike omavalit-
suste kaasamise mehhanismid ja nende
efektiivsus keelekiimblusprogrammi
naitel. Tartu Ulikool, 2007. Juhendaja
Kristina Kallas.

Ly Ujok. Radkimisoskuse arendamine
lasteaia keelekiimblusriihmas. TU Narva
KolledZ, 2007. Juhendaja Ene Kurme.

Jana Jogeva. Ajalooaine ja eesti keele in-
tegreeritud &ppest keelekimbluskooli 8.

klassi naitel. Tartu Ulikool, 2007. Juhendaja
Tiina Kikerpill.

Kerttu Olesja Kroon. Varase keeleklim-
blusprogrammi jargi 6ppivate laste
koolivalmidus. Tallinna Ulikool, 2005.
Juhendaja Tiia Oun.

Ljudmila Petrova. Lugemadpetamine
taissdnameetodil varases keeleklimb-
lusprogrammis. TU Narva Kolledz, 2005.
Juhendaja Ene Kurme.

Pavel Poptsenko. Keelekimbluse pro-
jekti kajastumine Eesti meedias: eesti- ja
venekeelsetes ajalehtedes ilmunud
artiklite vordlus 2000-2004. Tallinna
Ulikool, 2005. Juhendaja Tanel Vallimae.
(Annotatsioon on kattesaadav Internetis
http://www.rto.tlu.ee/tf.oigus/wrtandba-
fils/2010131851254406/BA05_Poptsenko_
kokkuvote.pdf)

Marina Sinitsona. Keelekimblus ja kir-
jutamisoskuse uurimus Tallinna Laéne-
mere GUmnaasiumi 4. keelekimblusklassi
opilastvodde naitel. Tallinna Ulikool, 2004.
Juhendaja Irene Kdosaar.

Jelena Garus. Eesti keele dppimine

ja 6petamine lasteaia keelekiimbluse
eksperimentaalrihmades. Tartu Ulikool,
2003. Juhendaja Tiina Kikerpill.

Natalja Komarova. Keelekimblus.
Koostoo lapsevanematega keelekiimb-
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lusklassides (I6putdd). TU Narva Kolledz,
2003. Juhendaja Katri Raik.

Alla Ojavere. Pa3Butne pogHow peun
YUALLIMXCA NEPBOV CTYNeHN 0byueHuA
00yUaloLLMXCA MO NPOrpamme A3bIKOBOro
norpyxenus (diplomitdd). TU Narva
Kolledz, 2003. Juhendaja Jelena lvanova.

Jevgenia Sarap. Mustamae keelekesk-
konna méju ja dpilaste integratsioon
Mustamae Humanitaargimnaasiumi 2.
keelekiimblusklassis. Tallinna Pedagoog-
ikatlikool, 2002. Juhendaja Ulle Rannut.

Ellen Matisen. Erinevate keelebppemee-
todite efektiivsuse vordlus kakskeelsuse
arendamise aspektist. Tartu Ulikool, 2000.
Juhendaja Birute Klaas.

Kadi Krebstein. Venekeelsete Ulidpilaste
kohanemine eestikeelses keskkonnas.
Tartu Ulikool, 2000. Juhendaja Birute
Klaas.

Keelekimblus-
programmi
Lapsevanemate
Liit

Keelekimblusprogrammi Lapsevanemate
Liit (KLL) on MTUna registreeritud 27.
detsembril 2004. Liit loodi lastevanemate
initsiatiivil, et enam kaasa raakida keele-
kiimblusprogrammi arendamisel. Liidu 9
asutajaliiget esindavad Eesti eri regioone
ning on enda Umber koondanud koha-
likud rihmad. Keelekiimbluskoordineeri-
jad on saanud liidu ndol endale néudliku
ja hea partneri.

Liidu liikmed on osalenud lastevanemate
koosolekutel, esinenud konverentsidel
ning organiseerinud lastevanemate liidu
dppereise ja suvekoole, millesse kuulusid
nii koolitused kui ka aktiivsed todpajad.

Association
of Parents
of Language
Immersion
Students

The Association of Parents of Language
Immersion Students (APLIS) was regis-
tered as a non-profit organization on 27
December 2004. The Association was
created at the initiative of the parents, in
order to participate more in the develop-
ment of the language immersion pro-
gramme. The nine founding members
of the Association represent the various
regions of Estonia and have assembled
local groups in each region. The Lan-
guage Immersion Centre has been given
a demanding and good partner in the
form of the Association.

The members of the Association have
participated in parents’ meeting, ap-
peared at conferences and organized
the Parents’ Association’s study trips and
summer schools, which included training
and active workshops.
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Coto3 poguTenen
yyawmxca

no nporpamme
A3bIKOBOIO
norpyxeHuaA (KLL)

Coto3 poanTenen yyallmxca no
nporpamMme A3bIKOBOrO MO Py KeHWs
ABnAeTca HefoxoaHbIM 06beguHeHem,
KOTOPOE ObIf0 3aperncTprpoBaHo 27
nekabpa 2004 ropa. Coto3 6bin co3aaH
Mo VHNLMATIBE POAUTENEN C LIeNbIO
6onee akTUBHOIO y4acTus B Pa3BUTUN
NPOrpaMmMbl A3bIKOBOTO MOMPYKEHNS.
[leBATb ero ocHoBaTenel NpeacTasnaoT
pa3NMYHbIe PErMOHbI CTOHWY, FAe OHM
Co3Aanw rpynnbl Ha MmecTax. B nvue
Coto3a LieHTp nmeeT TpeboBaTtenbHOro 1
XOPOLLEero napTHepa.

YneHbl Coto3a yyacTBytoT B
POAUTENBCKUX COOPAHMAX, BEICTYMAOT
Ha KOHbepeHLMAX, OpraHmn3yioT yyebHble
NOe3KM 1 NeTH1e LKOSbI.




Suurepdarane voimalus
jatkuvalt 6ppida

JANAR HOLM
haridus- ja teadusministeeriumi kantsler

Secretary-General of Ministry of Education and Research

KaHuwiep muHucmepcmea O6pG3OBGHU}7 U Hayku

Eesti haridusststeem astus 21. sajandisse
Eesti jaoks uudse keeledppemetoodi-
kaga. Senine eesti keele kui teise keele
dppimine keelekastmise meetodil
moéningate eesti keele tundidega nadalas
sai korvale keelekiimbluse, mis on Kana-
das aastakimnete jooksul labiproovituna
tunnistatud kullaprooviga éppeviisiks.

NUUdseks juba kiimne aasta tagune
nelja kooliga ldhte saanud algatus on
osutunud haridusststeemis toeliseks
stidametemurdjaks. Uheksakimnen-
date aastate teise poole ettevaatlikkus
ja otsustajate moningane skepsis on
metoodika tulemuste tottu pddrdunud
rahuloluks ning kohati isegi vaimus-
tuseks. Keelekiimblus on selle kimne
aasta jooksul, mis haridusvaldkonna
inertsust ja selles toimuvate protsesside
ajakulukust arvestades on lthike aeg,
leidnud oma loomuliku koha rohkem kui
pooltes vene dppekeelega Uldharidus-
koolides ning suures hulgas venekeel-
setes lasteaedades. Keelekimblus on
olnud keeledpetuses uute ideede kas-
vuhoone, mille vilju on saanud nautida
ka Gpetajad, kes ei ole keelekiimblusega
seotud, olgu riikliku 6ppekava arenduse
vOi erinevate koolituste ning Gppemater-
jalide kaudu.

Uldharidussiisteemis on ldppeesmarki
silmas pidades tahtsaks peetud ning
rohutatud kéigi haridusprotsessis osale-
jate koostood. Keelekiimbluskeskus on
oma eestvedajate ja td6tajate hoole ning
ettevétlikkusega suutnud luua tdelise
keelekimbluskogukonna — nii koolide
pohiselt kui ka nende Uleselt. Keeleklimb-
luses métlevad kaasa lapsevanemad
ning teevad koostodd erinevate koolide
dpetajad. Keelekiimbluskeskuse Uritustes
osalenuna olen tajunud keelekiimblejate
— Opilaste, 6petajate, koolijuhtide — ning
keskuse tdotajate ja partnerite seleta-
matut meietunnet. Kdik see médtmatu
on viinud praeguste saavutuste ning
tulemusteni.

Imeliste asjade maailma kdige suurem
oht on muutuda tavaliseks. Argisus tapab
vaimustuse. Kahtlemata on hea, et keele-
kiimblus on muutunud haridussisteemi
osaks — saanud iseenesestmoistetavaks,
kuid uudsusest tingitud vaimustusel ei
saa lasta kaduma minna. Keelekiimbluse
tulemuslikkusest tekkinud eduelamuse
laineharjal tuleb endiselt tédhelepanu
pddrata arendustegevustele.

Tahtsamad proovikivid on kindlasti
keelekimblusega hélmatud lasteaedade
arvu suurendamine ning hiliskeelekiimb-
luse véimaluste avardamine. See lubaks
keelekiimbluse imedest osa saada ka neil
lastel ja lastevanematel, kellel ei olnud
varase keelekiimblusega voimalik liituda
vOi kes ei olnud selleks parajasti valmis.
Keelekiimblusklasside senised |6petajad
ja nende edulood on parim argument
selleks, et koik osalised, kellest soltub
keelekimbluse rakendamine, panustak-
sid vajalike arendustegevuste kavandami-
sele.

Kuumana tuleb hoida haid kontakte
seniste vdlispartneritega, et olla osa-
line uutes metoodikat kasitlevates
arengusuundades. Hoolimata sellest,

et Eestiski on keelekiimbluses jatkuvalt
uudset, oleme juba praegu omandanud
suurepdrase kogemuse seda metoodikat
rakendades. Sestap peaksime edaspidi
marksa suuremana ndgema oma rolli
keelekimbluse tutvustamisel ning selle
rakendamise toetamisel valisriikides.
See on suurepdrane voimalus ise andes
jatkuvalt 6ppida.

A great opportunity
to continue learning

The Estonian educational system entered
the 21st century with a methodology

of language learning that was new for
Estonia. The method of learning Esto-
nian as a second language used to that
point — language “dunking” in the form
of a couple Estonian-language lessons

a week —was now joined by language
immersion, which had been thoroughly
tested in Canada over decades and is the
acknowledged gold standard for learning
languages.

The initiative, which started ten years ago
with four schools, has proved to be a true
winner in the educational system. Due to
the results of the methodology, the cau-
tion and moderate scepticism voiced by
decision-makers in the latter half of the
1990s has turned to satisfaction and even
intellectual excitement. In these ten years
- a short time when one considers the
inertia of the educational system and the
time-consuming nature of processes that
take place within the system — has found
its natural place in more than one-half of
general educational schools with Russian
as the language of instruction and in a
great many Russian-language nursery
schools as well. Language immersion has
been an incubator for new ideas in lan-
guage learning, and its fruits have been
enjoyed even by teachers not related to
language immersion, via development of
the national curriculum or various train-
ing or study materials.

In light of the ultimate objective, coop-
eration between all of the participants
in the process has been emphasized
and considered important in the general
educational system. Thanks to the care
and enterprise of its leaders and em-
ployees, the language immersion centre
has been able to create a true language
immersion community — both on the
level of and transcending schools. A key
part of language immersion revolves
around parents who are sincere partici-
pants, helping to generate ideas in the
language immersion programme, and
cooperation between the teachers in
different schools. Taking part in various
language immersion centre events, |
have sensed an inexplicable “us-feeling”
among the students, teachers, school
principals and language immersion
centre staff and partners. All of this is
intangible but has led to today’s quite
measurable achievements and results.
The greatest risk for miraculous things in
this world is that they will begin to seem
ordinary. The quotidian kills excitement.
Undoubtedly it is all well and good that
language immersion has become a part
of the educational system — that it has
become self-evident — but we must not
allow the excitement that comes its nov-
elty to disappear. Riding the crest of the
success of language immersion, we must
continue to devote attention to develop-
ment activities.

m

The most important challenges are cer-
tainly to increase the number of nursery
schools with language immersion pro-
grammes and to expand the possibilities
of late language immersion. This would
allow the wonders of language immer-
sion to be enjoyed also by children and
parents who were not able to join early
language immersion or who were not
ready to do so at that time. The gradu-
ates of language immersion classes and
their success stories are the best argu-
ment for all parties on whom implemen-
tation of language immersion depends
to make a contribution to planning the
necessary development activities.

Certainly we should keep the good con-
tacts with current international partners
fresh and functional so that we could be
a participant in new developments per-
taining to methodology. In spite of the
fact that language immersion in Estonia
still poses challenges, we have already
acquired great experience in implement-
ing this methodology. For this reason, we
should envision a greater future role for
ourselves in introducing language im-
mersion and supporting implementation
in foreign countries. Giving of ourselves
is also a superb opportunity for us to
continue learning.



[ lpeKkpacHaA BO3MOXHOCTb
YUUTbCA asblue

ObpazoBatenibHan cucTtema ICTOHUM
BcTynuna B XXI Bek C HOBOV METOLMKOW
0byueHnd A3blky. K cyliecTsyiolemy Ao
CUX NOP METOAY OOyYeHNA SCTOHCKOMY
Kak BTOPOMY A3bIKY, C HECKObKMMY
YPOKamMu B Hefento, 4obaBmunca metog
A3bIKOBOTO MOTPYEeHWA, [ECATKAMM NeT
0onpoboBaHHbIN B KaHage v CTaBLUMN yiKe
00LLENPU3HAHHBIM.

STOT MeTOf, HAUMHABLWINICA B 4 LUKOMax
1 UCnonbayemblll yxe B TedeHwve 10 ner,
nomobuncs 1 B IcToHun. MNporpamma
A3bIKOBOrO MOrpYy KeHWs, BHeAPABLIAACA
C OCTOPOXKHOCTHIO BO BTOPOW
nonoBvHe 90-X rofloB 1 BCTpeuUaBLUan
onpeaeneHHbI CKencuce, Ha
CerofHAWHMIN AeHb CTana Npu3HaHHOM
bnarofapa ycrnewHbiM pesynsratam
JaHHOW MEeTOAMKW. ITK ecATb NeT,

3a KOTopble NporpaMma AoXHa

6blna NpeoaoneTb onpefeneHHyo
NHEPTHOCTb Chepbl 0bpa3oBaHMs,
YUMTBIBATL AMMTENBHOCTD MPONCXOAALINX
MPOLECCOB, - OCTAaTOUYHO KOPOTKMIA
nepvoa. Ho nporpamma Halwna ceoe
eCcTecTBeHHOe MecTo B bonee Uem
nosoBrHe 0bLLleobpa3oBaTeNbHbIX
KOS C PYCCKIMM A3bIKOM OByUeHNs

1 B OONBLINHCTBE PYCCKUX AETCKUM
Ca[10B. f13bIKOBOE MOrpyKEHME ABMUIOCH
reHepaTopOM HOBbIX MAel B 00yUeHN
A3bIKY, pe3yftTaTamm KOTOPOro CMOT
MPEeKPacHO BOCMOb30BaATHCA U Te
yuuTens, KOTOpble He CBA3aHbI B CBOEN
paboTe C A3bIKOBLIM MOrPYyKEHNEM,
nmb0o Yepes pasBUTUE rOCYAaPCTBEHHbIX

yuebHbIX MPOrPamm, PasnuHbIX KYPCoB
NN ke yepes yyebHble Matepwiarbi.

B crcTeme oblero obpasoBaHuis, mes
B BU[lY KOHEYHble Lienu, CyLeCTBEHHbIM
ABNAETCA COTPYAHMNYECTBO BCEX
YUaCTHMKOB NpoLiecca. PykoBoauTenam
N paboTHMKaM LleHTpa A3bIKOBOrO
MOrpy*eHna cBoern 3aboTom 1
NPeANPUYMUMBOCTbIO YAANOCh CO3AaTb
HacToALLYyIO WKOMy. B nporpamme ¢
JYLIOW YYaCTBYIOT U POAUTENY, HANAKEHO
TecHoe COTPYAHNYECTBO yunTenei
Pa3HbIX LWKONM. KaK yUYaCTHUK PasfnyHbIX
MepOonpUATIN, NPOBOAVMBIX LIeHTpoM,
A NOYYBCTBOBA HEOOBACHMOE U
MPOYHOE eIMHCTBO BCEX — YUEHWKOB,
yuuTenen, pyKoBoAUTEN e WKOT,
PabOTHUKOB LleHTpa A3bIKOBOrO
MOrpyEHNA 1 NAPTHEPOB. Bce 370
NPVBENO K CErOAHALLIHMM AOCTVXEHNAM
1 pe3ysibTaTam.

Hanbonbluas onacHOCTb BCex
npeKpacHbIx fen — NPeBpaTUTLCA B
00blAeHHOCTb. [1oBCeAHEBHOCTL YOUBaET
JYXOBHOCTb. BE3yCI0BHO, BaKHO ¥
XOPOLLO, YTOObI A3bIKOBOE MOrPyeHune
CTano YacTbio 06pa3oBaTeNbHOM
CUCTEMbI, CAMO COBOW PasyMeEIOLIMMCH
Je/I0M, XOTS B BOCTOPre HOBU3HbI
Hesnb3A 3aTepATbcA. Ha rpebHe ycnexa
OT Pe3y/IbTaToB A3bIKOBOrO MOrPYyKeHUs
HEeobxonMMo No-nNpexxHemy obpallats
BHMMAaHWE Ha PA3BUTUE MPOrPAMMBbI.

CyLLl,eCTBeH HbIM BbI3OBOM ABJTAETCA

yBenvueHne Ynicna AeTCKINX Casos,
CBA3aHHbBIX C MPOrPAMMONA, a TaKxe
pacluMpeHyie BO3MOXHOCTEN AN
NO3AHEro A3bIKOBOro MOrPyeHns. 310
NOMOTJ10 Bbl AETAM W POAUTENAM CTaTb
YUYaCTHMKaMM MPOrpamMmbl Ha bonee
NO3AHeM 3Tane, y KOTOPbIX He OblI0
BO3MOXKHOCTM paHee MpucoeavHnTLCA

K He UK KOTOPbIe B COOTBETCTBYIOLLINI
MOMEHT He bl K STOMY FOTOBbI.
MpexHune BbiMyCKHMKM KaccoB
A3bIKOBOTO MOTPYKEHMA U VX XKU3HEHHbIE
ycnexu — NyyLnii aprymeHT B nonb3y
TOro, YTO BCE YYACTHUKM, OT KOTO 3aBUCKT
BHEPEHWE A3bIKOBOIO MOrPYyXeHus,
BHECM Gbl NOCUbHbIN BKAL B
bopMMpPOBaHYe MaHOB Pa3BUTHSA
NPOrpPammbi.

ObA3aTeNbHO HY>KHO COXPaHATDL
KOHTaKTbI C 3apyOeXHbIMM MapTHEPaMK,
YTOObI ObITh YaCTbO NPOLIECCa Pa3BUTNA
HOBbIX MeToAMK. HecMoTpA Ha To, uTo Yy
SCTOHMM B YaCTV A3bIKOBOTO MOFPYXEHUA
AOCTATOYHO BbI3OBOB, Mbl yKe Cceiyac
“MeeM NPeKpPacHbIA OMbIT BHeAPEHWUA
37OV MeToAvKu. [oaTomy B ByayLlem

Mbl JO/XKHbI eLle Wrpe BMAETb CBOIO
POSib B O3HAKOMIIEHWM C A3bIKOBBIM
NOrPY>KEHMEM W OKa3aHWM NOJLEPHKM
AR ero BHefjpeHNA B pyrnx CTpaHax. B
3TOM KpOeTCA NpeKpacHaA BO3MOXHOCTb,
[ENACh C APYTUMM, YUNTHCA CAMOMY.







